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Abstract. The article deals with the issue of the newly introduced criterion evaluation system in the field of
Kazakhstani education. The attitudes of the participants of the direct training process, as well as the society as a whole
to new technologies and the assessment system, have been clarified in various regulatory and legal documents and
published in scientific methodical publications. Answers to questions that often arise among teachers (What and when
to evaluate? Who evaluates? How to evaluate?) are given with references to the published documents and the
requirements of experienced teachers are given, but it was determined that they were not reflected in the globalized
Kazakh scientific-methodological and pedagogical publications. Actual issues of implementation of criterion-referenced
assessment - the practice of feedback, analysis of assessment results and analysis of learning and teaching through
implementation are clearly based. Today, one of the most urgent problems of pedagogical theory and practice is the
problem of evaluating educational achievements of students. The traditional five-point evaluation system based on the
principles of the educational paradigm of education monitors only the results of education, while the modern child-
oriented educational paradigm based on competence and systemic actions requires reflection and monitoring the
achievement of these learning outcomes.
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Nowadays, one of the most essential problems of pedagogical theory and practice is the
problem of evaluating educational achievements of learners. The traditional five-point evaluation
system based on the principles of the educational paradigm of education monitors only the results of
education, while the modern child-oriented educational paradigm based on competence and
systemic actions requires reflection and monitoring of the achievement of these learning outcomes.
Since 2017, the solution to this problem in Kazakh education has been implemented through the
criterion evaluation system, which has been actively included in the educational process of general
education schools.

How did the participants of the educational process accept the newly introduced criterion
evaluation system? In the methodological-instruction letter (2017-2018 school year) "Educators and
parents accepted the new system of evaluating students' educational achievements in different ways.
That is why different questions arose throughout the year” [1. 28 p.]. The only reason for the
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existence of many questions and misunderstandings regarding the newly introduced criterion
evaluation system in the assessment of educational achievements of students is the inconsistency
and mutual contradictions of the information provided in the legal and normative documents and
methodological publications. For instance, in the methodological instruction letter "On the
peculiarities of the organization of education in general secondary education institutions of the
Republic of Kazakhstan in the 2017-2018 academic year" it is stated that "The teacher prepares a
task for formative assessment and presents a set of tasks proposed for formative assessment” [1.
page 41]. And the order of the Republic of Kazakhstan and the Minister of Science No. 265 dated
June 6, 2017, Chapter 3 (Procedure of ongoing monitoring of the progress of students according to
the content of updated secondary education) in Article 17 states that "Formative and educational

monitoring tasks are prepared by the teacher individually" [2].

The main part

This document does not specify the usage of the recommended set of tasks for formative
assessment. Today, teachers choose which document they are guided by. In most cases, teachers
refer to ready-made tasks proposed for criterion evaluation. However, these assignments are
available for both students and parents through the website http://smk.edu.kz/. As a result, what can
we say about the objectivity and performance of the criterion evaluation described above?

The fact that the information is not clarified, each teacher's analysis of methodological
rules according to his own convenience, leads to many unresolved questions in the new educational
achievement assessment system: what and when to assess? Who will evaluate? How to evaluate?

Does the school teacher find answers to these questions arising in the learning process
from methodological tools and methodological literature?

One of the methodological guidelines for teachers and heads of educational organizations,
students of higher educational institutions and colleges, students of pedagogical specialties, and
trainees of professional development courses presents concrete examples of the practical use of
formative assessment [3]. It describes the personal experience of a primary school teacher in the
school of Aktobe region in organizing the assessment process according to the concept of
"Education assessment”. The teacher's evaluation work described in the methodological tool really
proves the implementation of the ideas of the new concept: "It wants students to see the results of
their work and their grades at different stages of the lesson."” The proposed evaluation process
allows the learner to see the level of information in the learning materials provided in the lesson

units. However, it can be seen that the teacher needs to use a five-point assessment. Before the new
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chapter, the teacher distributes the assessment sheet to each student (each section has a standardized
pocket), and after each section, the students put different colors (the colors correspond to the
symbols "5", "4", "3", "2") in the pocket. Why? Many doubts about the right to use point
assessment during formative assessment are due to the uncertainty of the requirements in the
relevant documents. Thus, if the manual on criterion evaluation for teachers of primary and general
secondary schools says that "Formative evaluation is provided by continuous feedback between the
student and the teacher without points and grades™, then the methodical-instruction letter leaves the
teacher at his discretion: "The form of registration of the results of formative evaluation is provided
by the teacher himself ( digital, graphic, point) is defined" [1, page 30]. The opinion in the
methodological literature on this issue is also different: Formative assessment is an “informal
(often unknown) assessment "[9, 11].

The searching for a solution to the evaluation problem can be misleading for teachers:
"The teacher did not like this method very much, because ... only the owner sees the evaluation
sheet, and the rest of the students do not see each other's rating" ... A teacher who mastered the
concept of "Educational evaluation”, in our opinion "Why?" Why should students see each other's
grades?" is looking for answers to the thoughts. And how he related to the professional methodical
guide presented in the management: "... next he hung the evaluation sheet on the board, on the
evaluation screen different colored symbols were placed for each task. The assessment screen is
convenient because it shows each student's progress. The learner sees where and what tasks to work
on. (And the individual "evaluation screen™ did not give him such information?). In this method, the
grades of some students got worse because of this "transparency” is priceless. Did those who
understand "how it works" improve their results? What recommendations do teachers make for
themselves from this practical example: how to form the attitude of students towards authentic
assessment? Is it possible to create competition among classmates? How to compare with the
guiding principle of evaluation - only the student's current result can be compared with his
yesterday's learning results in order to teach him to "evaluate the student's work without comparing
it with others" [3, p. 13]. And how does the "Screening assessment™ method correspond with the
position stated in the above-mentioned methodological and instructional letter: "An important
advantage of the criteria assessment system is to reduce the stress load on the student™ [1, p. 24]?
Have you looked at the sources of children's low educational results? Is the psyche of every child
resistant to this...?

Another example can be seen as an idea of an updated educational program: "At the

beginning of the lesson, each leader received an evaluation sheet, on which he wrote down the types
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of work that should be evaluated. They performed this work with joy and observed the contribution
of each member of the small group and evaluated his achievements. Managers approached this type
of assessment very critically and objectively. Thus, they helped the teacher's assessment work™ [3,
pp. 31-32]. That is, the function of the teacher written in the criteria assessment manual is "During
group work, the teacher should monitor the work of all groups placed on the shoulder of the student
and of each individual student” [8, p. 15]. This situation happens in our schools. In the classroom, it
is observed that teachers assign assessment functions to one student who assesses all members of
the small group. It can be observed that many classmates have questions of the following content:
"Who is he?" Why does he evaluate us? He's wrong! | do not agree with him! In such cases, do
teachers improve student learning outcomes? Will their interaction be effective"?

According to the theory of formative assessment, which of the three positions of the
organization of assessment (Williams, 2007) is aimed at the implementation of which of the three
positions of the organization of assessment of a student's classmates' academic achievement: teacher
assessment, self-assessment or peer assessment? Perhaps peer assessment, but "peer assessment
allows students to integrate the studied material by evaluating each other's work™ - each student
learns, analyzes, not selected ones. According to many studies, Black and William (1998, 1989)
emphasize that among the features of assessment that lead to the greatest achievement of success:
the development of student self-evaluation skills and peer assessment. And this "... students aim to
help each other improve their work. In this case, self-esteem benefits not only the student who
receives feedback, but also the student who provides it" [7, p. 17].

One of the main requirements of self-assessment and peer assessment is the development
of students' skills to evaluate the results, to see their mistakes, to know the requirements for
different types of work. They are types of evaluation work, which are related to "the evaluation
procedure, not the evaluation™ [4, p. 33]. One of the functions of a modern teacher is to create
conditions for "self-evaluation of students and the formation of skills to work with colleagues
through peer evaluation to understand ways to improve their education” [5, pp. 42-43].

In this article, we do not pretend that we have analyzed all normative documents and
methodological publications, we will give examples of some of them, proving that it is a difficult
process for all participants of the educational process. The reason for this is what one teacher said
with a big heart: "Don't confuse us, we will confuse ourselves!"

Otherways, in the "Teachers Forum" section of the SMK website, after one of the teachers
answered the question "Answer the question and do not cite” [6], there were links to the general

document.
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However, the joint discussions organized by the pedagogical community in the framework

of professional development courses allowed the teachers of the school to answer their questions

with legal and normative, scientific and methodological publications. These issues are:

Questions

ANsSwers

'What should be evaluated?

"the expected result of education is a set of qualifications that show what the
student knows and understands at the end of the educational process" [10].

"the learning process involves a departure from the traditional learning process
and is based on the expected results defined in 6 areas of education and indicating the
direction of activity: "knows", "understands”, "uses", "analyses", "synthesizes",
"evaluates" [13].

"the teacher should include all the goals of the curriculum in the evaluation
process of the format" [8, p. 12].

"The content of the last control requires the organization of current control,

because it is impossible to obtain the results necessary for a daily assessment” [11, p. 22].

'When to evaluate?

"evaluation is carried out constantly, the movement process is evaluated
according to the quality of the result” [12,p. 4].

"... at various stages of organizing educational activities in the process of
explaining the topic, performing tasks and providing feedback to students" [7, p. 17].

"Formative assessment is conducted in each lesson to collect data on learning
progress” [1,p. 26].

"A statement that assessment is an integral part of learning and teaching,

requires a significant change in thinking, which means an assessment process

for learning "[5, p. 9].

'Who will evaluate?

assessment of educational achievements is aimed at implementing of the three
positions of organization of assessment according to the theory of formative assessment|
(William, 2007): teacher assessment, self-assessment or peer assessment? [7, p. 15].

- "learners independently and consciously identify and work with the teacher to
eliminate them. Part of the subject of management is transferred to the student, to self-

control and self-evaluation™ [9, p. 4].

How to evaluate?

"... the teacher was given the opportunity to independently determine the form,
content and frequency, as well as the means of formative assessment" [p. 7,13].
"Formative assessment should be an integral part of learning and should not be

\viewed as additional exercises or tests" [8, p. 12].

What other questions do teachers have? According to the teachers answers during the

interview, the description of the experience of effective analysis of the teachers during the lesson is

beyond the scope of methodological publications. And teachers, analyzing the results of assessment
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and evaluation, express the opinion that corrections should be made to teaching and learning
processes based on this analysis.
Conclusion

The process of direct observation of lessons shows the problems of formative assessment:
the assessment ends at the stage of determining the level of education or the level of formal
feedback. In this case, if evaluation is only fixed and determines the fact of success or failure, does
the function of evaluation fulfill the function of learning?

Thus, the study of legal documents and methodological publications for updating the
content of secondary education, the study of school evaluation practices, shows that the emergence
of problems related to the introduction of a new criterion evaluation system is often associated with
the variety of relevant conclusions and the insufficient explanation of all the mechanisms of the
implementation of criterion evaluation. In the process of direct learning. The cases of introducing
criterial assessment in school practice, which have appeared in school practice, determine the need
for researchers, methodologists, and teachers to consider the above-mentioned problems as a

priority and solve them according to their relevance.
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AnpaTna. Makanaza Ka3akcTaHIbIK Oi1iM cajlacklHa JKaHAJaH €HIreH KpUTepuaabl Oaranay xyieci Typalibl
Macene ce3 erumreH. Tikeneil oKy yzepiciHe KaThICYIIBIIAp/AbIH, COHJai-aK TYTac KOFaMHBIH JKaHAa TEXHOJIOTHsUIapra
KapbIM-KaThIHACKI MEH Oarayiay >KYWecCiHIH opTYypJyli HOPMATHUBTIK-KYKBIKTBIK KY)KaTTap MEH FBUIBIMH 9IiCTEMETiK
GachUIBIMAp/Ia JKapUsUIaHFaH TYCIHIKTEp HAaKTBUIAHFaH. MyramiMziep apachiHia JkKui TybIHAANTHIH cypakrapra (Hewi
XoHe KamaH OaranaiiMbeiz? Kim Oaramaiiner? Kamaii Oaranaiinbl?) skayanrap jKapusJIaHFaH KyKaTTapra cCiliTeMenep
Kacajda OTBHIPHIT OepireH JkoHEe ToXipuOem MyFamiMAepHAiH TajanTapbl KenTipinred, Oipak, >kahanmanraH
Ka3aKCTaH/ABIK FBUIBIMU-9JIICTEMENIK, IeIarOTHKaIbIK JKapHsUIaHBIMIApAa KepiHIC TamlmaraH/IbIFbl alKbIHIAJFaH.
Kpurepuanpl 6aranaysl €Hri3yIiH 03€KTi Macenenepi - Kepi OaiaHbICTBIH TOXipruOeci, Oaranay HOTHKENIEpiH Tanaay

XKQHE €HTi3y apKbUIbl OKY JKOHE OKBITY TYpasbl TaJaay aiKbIH Heri3ienreH. ByriHri KyHi nmefarorikaiblk TEOpHsS MEH
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MIPaKTUKaHBIH €H ©3€KTI MocesenepiHid Oipi OimiM amymIblIapAslH OKY MKETICTIKTepiH Oaramay Mocelieci OOIbII
Tabputanpl. bimim OepymiH OimiM mapagurMachHBIH KaFWJaTTapblHAa HETi3lelreH A9cTypii Oec Oamnaplk Oaramay
KyHecl OUTIMHIH HOTHMXKECIH FaHa KaJaralaiifibl, all KY3bIPETTITIKKE JKOHE JKYHEIiK OpeKeTTepre HEri3NeNIreH Ka3ipri
3amaHra cail Oananmapra OarpiTTanFaH OiniM Oepy mapagurmachl peqIeKCHSHBI KOHE OChl OKY HOTHIKEJIEpiHE KOl
KETKI3y/Il Kajiaraman Oaranay bl Tajamn eTe/li.

Tyiiin ce3aep: KyKbIKTHIK-HOPMATUBTIK KYXKaTTap, FHUIBIMU-O/IICTEMEIIK KAPHUSIAHBIM, KaJbIITACTHIPYIIbI

Oaranay, KpuTepuansl Oaranay, kepi Oailmaneic, Oaranay omicTepi.
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AHHOTa].ll/lH. B crartne paccMaTpuBaCTCA BOIIPOC O HOBOH KpI/ITepI/IaJ'ILHOI\/'I CHUCTEMC OLICHHMBAaHUA B
C(bepe Ka3axXCTaHCKOI'O O6p8.30BaHI/I$I. OTHolIeHNE Y4YaCTHHUKOB IIpoI1ecca HEMOCPEACTBECHHOI'O 06y‘IeHI/I$I, a TaKiKe
O6IIICCTBa B LCJIOM K HOBBIM TCXHOJIOTHAM M CUCTCMC OLCHUBAHUA KOHKPETUIHUPYCTCA B PA3JIMYHBIX HOPMATHBHO-
MPpaBOBBIX JOKYMEHTaX MW KOHLCIIIHUAX, Hy6J’II/IKy€MI)IX B HAYYHO-MCETOAUYCCKUX H3TAHUAX. OTBeTHl Ha BOINPOCHI,
KOTOpBIE YacTO BO3HHUKAIOT y mpenonaBaTeneil (Uto u korga ornenuBath? KTo onenuBaer? Kak oneHuBats?) qaHbl co
CCBIJIKAMH Ha OHy6HI/IKOBaHHLIe JOKYMCEHTBI U TPUBEACHBI Tpe6OBaHI/I$I OIIBITHBIX npenoaaBaTeneﬁ, HO YCTaHOBJICHO,
YTO OHHM HCE HAUJIK OTPAXKCHUA B I‘J'IO6aJ'II/ISI/Ip0BaHHBIC Ka3aXCTaHCKHUE HAYYHO-MCTOJUYCCKHUC W NEAArOru4eCKuc
HU3JaHUs. YeTrko 000CHOBAHBI AKTYyaJIbHbIC BOIIPOCHI BHECAPCHUA KPUTCPHUAJTIBbHOTO OLICHMBAHUA — IMPAKTHKA O6paTH0171
CBA3H, aHAJIM3 PE3YJIbTATOB OLUCHUBAHHA W aHAJIN3 O6y‘ICHI/I$I H IpernoAaaBaHusl MOCPECACTBOM BHEAPCHUA. CeFO,ZlHH
OJIHOW M3 HanboJjee aKTyaJbHBIX TMPOOIeM NMeAarorniyecKoi TeOPUH U MPAKTUKH ABIIETCS MPOoOeMa OIEHKH yIeOHBIX
Z[OCTI/I)KGHI/Iﬁ yyamuxcs. TpaI[I/IHI/IOHHaSI maTHOa/IbHAsA — CHUCTEMA OIICHMBAHWsA, OCHOBAaHHAasA Ha MNPUHOHUIIAX
00pa30oBaTeNIbHON MapagurMbel 00pa30BaHMSA, OTCIECKMUBACT TOJNBKO Pe3yibTaThl OOY4YEHHS, TOTrJa KaK COBpPEMEHHas
JCTCKO-OpPUECHTHUPOBAHHAA 06pa3OBaTem>Ha$[ napajaurma, OCHOBaHHasA Ha KOMIETCHTHOCTHBIX U CUCTEMHBIX HEﬁCTBHﬂX,
TpeOyeT pedieKCHU 1 KOHTPOIIS JOCTIKEHUS ATHX PE3yIIbTaTOB 00yUCHHS.

KaroueBble cioBa: HOPMATUBHO-TIPABOBBIC JTOKYMCHTBI, HAY4YHO-METOAUYCCKHUC Hy6J’II/IKaI_[I/II/I,

(bOpMaTI/IBHOC OLICHUBAHUEC, KPUTCPHUAJIILHOC OLICHMBAHUC, o6paTHa$1 CBsA3b, METOAbI OLICHUBAaHUs.

57



