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Abstract. The research is aimed at studying the professional and personal self-development of future
pedagogue-psychologists. In the article, the authors describe in detail and analyze the essence of the concept of
professional self-development. The structural components of the process of professional self-development of
pedagogue-psychologist, such as motivational-target, content-operational and reflexive, are presented, analyzed, and the
corresponding criteria of the process of professional self-development are determined for them. The method of
professional development "portfolio™ is considered as a set of materials demonstrating the ability of students to solve
problems of professional activity, choose a strategy and tactics of professional behavior and designed to assess the level
of professionalism. The authors present the developed elective course "Pedagogical Acmeology", which contributed to
arming future pedagogue-psychologists with theory and technologies that provide the possibility of successful
professional and personal self-realization. Classes within the framework of the elective course were held in the form of
lectures, seminars, discussion of reports on the problems of pedagogical reflection, conducting acmeological training
sessions. A summary of the experimental study is presented, where reflective attitudes to the system of one's actions,
the ability to create personal portfolios of professional, personal self-development and the further development of
reflective abilities were observed.

Key words: personality development, self-development, professional self-development, the "portfolio™
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Introduction
In the context of global socio-cultural transformations taking place all over the world, the
study of the main factors determining the functioning and development of personality becomes an
urgent problem. The concept of "personality development™ is interpreted as the process of

personality formation as a social quality of an individual as a result of his socialization and
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upbringing. The abilities and functions formed during this process reproduce human qualities in the
personality. Personality development is carried out in an activity controlled by a system of motives
inherent in this personality. At the same time, as a sign of development, there are changes that cover
various spheres of personality, for each individual, these changes are individual both in the nature
of their course and in the range of activity.

The modern educational process promotes creative development, creates favorable
conditions for personal self-development and provides a wide opportunity to meet the needs for
self-realization, self-expression and self-affirmation. The problem of self-development in modern
education causes the relevance and importance of a comprehensive study of self-development as a
pedagogical category and the need to solve the problem of self-development in the system of
modern education. And in connection with this, our research is aimed at studying the effectiveness
of the portfolio method in the process of personal and professional self-development of a future
pedagogue-psychologist.

Main part

On the problem of professional self-development of pedagogue-psychologists, the following
provisions are important: professional self-development of a pedagogue-psychologist occurs
throughout his life; a pedagogue-psychologist must have a certain set of professionally significant
personal qualities; for professional self-development, personal acceptance of the future field of
activity is necessary. By professional self-development, we understand a multicomponent
personally and professionally significant process of human activity, contributing to the formation of
an individual style of professional activity, helping to comprehend best practices and their own
independent activities, as well as being a means of self-knowledge and self-improvement [1, 2].

By professional self-development, we mean a multi-component personally and
professionally significant process of human activity that contributes to the formation of an
individual style of professional activity, helps to comprehend best practices and one's own
independent activity, and is also a means of self-knowledge and self-improvement [3].

In their studies, E.A. Klimov, G.M. Kodzhaspirova single out the following structural
components of the process of professional self-development of a teacher-psychologist:
motivational-targeted, content-operational and reflexive [4, 5].

The motivational-target component is a set of conditions that determine the direction and
magnitude of the efforts made to achieve the goals of self-development; prepares the purposefulness

of professional behavior.
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The content-operational component reflects the scope of what future teachers-psychologists
master in the process of preparation, what should be formed and developed, for which they should
be prepared as specialists. This component is a system of scientific knowledge, skills, attitudes and
experience of creative activity, the mastery of which ensures the versatile development of
personality.  The reflexive component presupposes an objective assessment of one's actions in the
process of purposeful professional self-development. An active reflexive position is a necessary
condition for the self-development of a future teacher-psychologist, and its absence almost
completely excludes the possibility of his personal and professional self-development.

Based on the above structural components, it is possible to determine the criteria for
professional self-development of a future teacher-psychologist: professional orientation; ability to
implement professional self-development; development of reflexive skills.

At the same time, the criterion of a person's professional orientation is determined by the
following indicators: high internal motivation, readiness for professional self-development and the
need for it. The criterion of the ability to implement professional self-development is determined by
the amount of knowledge and skills in the field of professional self-development, the need for
professional knowledge, skills and abilities and the ability to design and implement their own
professional self-development. The criterion of the development of reflexive skills is determined by
the presence of an objective assessment of their actions in the process of purposeful professional
self-development and correction of the results obtained [6].

One of the most modern methods of professional development is the "portfolio” method. It
is intended to systematize the accumulated experience, specifically determine the directions of
development, facilitate counseling by more qualified psychologists and administration, as well as
make a more objective assessment of the professional level [7, 8, 9, 10].

The portfolio consists of:

- a set of documents documenting professional development (diplomas, certificates,
certificates, certificates, conclusions of attestation commissions, characteristics, recommendations,
etc.);

- methodical "portfolio™ — descriptions of the methods of work used with an analysis of their
effectiveness;

- description of the process and results of work under the guidance of a mentor (expected
work goals, plans, programs, results);

- results and estimates.
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As studies in the field of professional education of teachers-psychologists (1.B. Kotova, T.D.
Skudnova, V.A. Slastenin, E.N. Shiyanov, N.B. Shmeleva, R.V. Ovcharova, etc.) show, in the
practice of university training, a significant place is occupied by the development and
implementation of elective courses of acmeological orientation in the educational process. A special
role in them is played by anthropotechnologies, acmetechnologies and reflexive management
technologies aimed at the development of professionally significant qualities and the ability to self-
study and self-development [11].

One of the tasks of the elective course "Pedagogical Acmeology”, developed by
D.Ramazanova, is to equip students with theory and technologies that provide the opportunity for
successful professional and personal self-realization. The result of the implementation of such
methods and acme technologies should be the readiness of graduates for independent creative
solution of professional and social tasks based on the development of professionally significant
qualities: sociability, tolerance, empathy, etc., and what is especially important for teachers-
psychologists - pedagogical reflection.

The construction of elective course programs was based on the following psychological and
pedagogical principles:

- the principle of activity and responsibility of participants for the learning process and
result;

- the principle of communication and mutual cooperation;

- the principle of recognizing the individuality, uniqueness of each participant, non-
evaluative communication;

- the principle of confidentiality of personal information.

The main purpose of the elective course is to form a system of psychological and
pedagogical knowledge among students about the role and functions of empathy, pedagogical
reflection, the basics of pedagogical communication, professional and personal culture, acmeology,
the subjective position and humanistic orientation of the personality of a teacher-psychologist.

The main objectives of elective courses:

- to expand the range of psychological and pedagogical knowledge on the problems of self-
awareness and pedagogical reflection;

- to activate the process of self-knowledge and understanding of other people;

- create an opportunity for a better understanding of others and yourself;

- to equip participants with ways and strategies of self-development, technologies of

effective communication, self-understanding and understanding of other people;
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- consolidate the acquired skills and abilities based on the creation of personal portfolios.

An emotionally positive, value-based attitude to self-development is provided as a result of
the creation of an acmeological environment and an individualized approach to learning. The
acmeological environment is a developing environment organized in accordance with the basic
principles of a person—centered approach, taking into account psychophysiological, individual
psychological, personal and subjective students in order to optimize their development and self-
development [12]. Classes within the framework of the special course are held in the form of
lectures, seminars, round tables, group discussions, discussion of reports on the problems of
pedagogical reflection and its significance for psychological and pedagogical activity, conducting
acmeological training sessions. Training sessions are implemented in the form of psycho-gymnastic
exercises, business and role-playing games, group discussions. For example, the elective course
program "Pedagogical Acmeology"” contains various groups of training sessions. In each group of
classes there are various types of active learning methods: psychohymnastic exercises, business and
role-playing games, group discussions, discussion of situations, etc. [13].

The following techniques contribute to the development of students' reflexive abilities, such
as cognitive interpretation — this is an explanation of what the interlocutor is trying to express, but
cannot yet make it clear enough. He is not yet fully aware of his feelings and condition. The use of
this technique is most justified when a good psychological contact has been established. The main
goal is to help the interlocutor see connections or some aspects of the situation that he is not fully
aware of,

Summarizing is a technique similar to interpretation; only in this case the main ideas and
feelings of the interlocutor expressed openly in a particular fragment of the conversation are
summed up. Here, the listener's point of view is more present in the understanding of the participant
of the dialogue than in a simple paraphrase. Summarizing reactions help to connect fragments of the
conversation into a semantic unity. They give confidence in the accuracy of the perception of the
interlocutor's message and help the student to understand how well he managed to convey his
thought.

Self-disclosure is an illustration on a concrete example of how other people have processes
similar to those experienced by a future teacher-psychologist. Similarity should consist not in the
similarity of external circumstances, situations, but in the deep identity of meanings and feelings.
Specific illustrations should be non-evaluative, i.e. they should not have the character of moral
assessments and teachings. The data provided should be sufficiently detailed and accurate so that

the student has the opportunity to independently draw a conclusion.
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The development of reflection is facilitated by a technique called "motive substitution”. The
essence of this technique is as follows: the conscious substitution of the real motive of the act by
another, the implementation of which failed for some reason. Students learn to consciously apply
the method of motive substitution. Its purpose is to increase the student's self-esteem and develop
his reflection skills. The substitution of a motive radically changes the vector of behavior, and the
content of the act is transformed from negative to positive.

A technique that contributes to the formation of a reflexive culture of a future teacher-
psychologist is a positive reinforcement. These are all kinds of influences that cause students to be
satisfied with what has happened or what has been done. The ultimate goal of positive
reinforcement is the formation of attitudes towards social and cultural values and the consolidation
of psychological neoplasms. The "Alone with yourself* technique is its essence in not discussing
the situation and not giving an assessment of what has been done, but giving the student the
opportunity to understand the situation himself. There are several variants of this technique: written
("Try to put on paper everything you think about this ..."); delayed ("l have no time now, and
tomorrow we will try to figure out the situation ..."); time-limited (1 offer you 15 minutes to think
.."). Given emotionally-intellectual reception encourages students to analyze, think about the
situation, and do it individually, then expressing their point of view.

Acmeological reflexive training, built as a complex of diagnostic, psychotechnical
procedures, special exercises and business games aimed at developing reflection as one of the most
important foundations of professional and personal development of a teacher-psychologist, the
conscious formation of the "I-concept”, its refinement and correction, contributes to the
development of reflection in students. In these classes, students not only realize the requirements for
professional pedagogical activity imposed on the personality of a teacher-psychologist, but also
develop the reflexive abilities necessary for a professional. Such training allows to create
prerequisites for further professional self-development of young specialists, encourages future
teachers-psychologists to search for individual ways of interacting with clients, reveals resources to
overcome difficulties arising at the beginning of independent practical activity [14].

The course and content of the experimental study were determined by the goal: to identify
changes in the level of pedagogical reflection among future teachers-psychologists before and after
studying the elective course "Pedagogical Acmeology”. 55 students of the Faculty of Pedagogy of
Aktobe Regional University named after K. Zhubanov took part in the study. The methodology was
applied: O.V. Kalashnikova "Determination of the level of formation of pedagogical reflection™.

The study was conducted according to the following experimental plan:
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- conducting diagnostics of the level of pedagogical reflection before students study the
elective course;

- repeated diagnostics of the level of pedagogical reflection in students after studying the
elective course "Pedagogical acmeology";

- comparison of diagnostic results of pedagogical reflection before and after the experiment.

At the first stage of diagnostics of the level of pedagogical reflection in 3rd year students, it
was revealed: low level — 5%; average level — 52%; high level — 45%.

The second diagnostic stage was carried out after studying the elective course in the 4th
year, it was revealed: low level — 0%; average level — 42%; high level — 58%.

The low level of development of pedagogical reflection is characterized by: unstable attitude
and lack of personal interest in the implementation of reflexive activity. There is no need for
systematic self-education and self-education, as well as reflection in the field of self-awareness,
comprehension of oneself through others. There is a low intrapersonal self-realization. There is no
activity in acquiring new professional and pedagogical knowledge, the scope of professional skills
is limited, there are no reflexive skills aimed at understanding their activities. There is no desire to
replenish their knowledge through self-education, there is no system of self-development. Self-
esteem is characterized by inadequacy, instability, lack of criticality. Lack of reflexive competence
and professional reflection.

The average level of development of pedagogical reflection: unstable positive attitude to the
implementation of reflexive activity, low personal interest in it. There is a situational need to
improve one's reflection in the field of self-awareness. There is a need to comprehend oneself
through others. There is a situational, conscious need for systematic self-education, self-education,
and there is also a need for the implementation of intrapersonal self-realization. There is a
situational need to acquire new knowledge, as well as knowledge aimed at interpersonal cognition,
there are skills for self-knowledge, situational self-regulation. Self-esteem is characterized by
situational adequacy, instability, episodic criticality.

The high level of development of pedagogical reflection: personal interest and a stable
positive attitude to the implementation of reflexive activity. The need to improve one's reflection in
the field of self-consciousness is characteristic. The need to comprehend oneself through others.
There is a non-situational, conscious need for systematic self-education, self-education, the desire
for self-knowledge, that is, the mastery of special self-assessment knowledge, methods and forms.
High intrapersonal self-realization. The ability to carry out reflexive management of activities.

There is subject-functional knowledge, perceptual-reflexive, professional self-awareness is formed.
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Self-esteem is characterized by adequacy, stability, and criticality. There are reflexive attitudes to
the system of their actions, to the system of interpersonal relationships, to their professionally
significant qualities and, in general, to themselves as a person.
Conclusion

The analysis of the results of the diagnosis of pedagogical reflection in students showed that
after studying the elective course, the level of pedagogical reflection increased, this was expressed
in the ability to understand other people and oneself, analyze one's professional readiness, the
ability to make acmeograms, programs for further self-development and self-improvement. Based
on the creation of personal portfolios, the processes of professional and personal self-development
of future teachers-psychologists and the further development of reflexive abilities were optimized.
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Anpatna. 3epTrey Oonamak Iefaror-ricuxoilorTapAblH KociOM JKoHE JKeKe ©31H-631 JaMBITYbIH 3epTTeyre
OarpITTasiFaH. Makanasa aBTopiap KociOM e3iH-e31 JaMBITY TYKBbIPHIMJaMachIHBIH MOHIH erKeH-TerKelnni cumarTar,
Tangay jkacaraH. Ileqaror-mcMxoJorThIH MOTHBALMSIIBIK-MaKCATThl, Ma3MYH/BI-ONEPALSUIBIK KOHE peQIeKCHBTI
CHSIKTBI KociOM ©3iH-031 JaMbITy IMPOLECiHIH KYPBUIBIMIBIK KOMIIOHEHTTEP]1 TaJIaHbIN, YCHIHBUIFAH JKOHE OJap.IblH
KociOM e3iH-631 TaMbITy TPOLECiHIH THICTI KpuTepuiinepi anbikranrad. «Iloprdonno» amici cTyaeHTTepaiH Kaciou ic-
OpEeKeT MOCENeNIePiH IIeNTy, KoCiOU MiHe3-KYJIBIK CTPATeTHSACHl MEH TaKTHKACHIH TaHJAay KaOIJeTiH KOPCETETiH JKOHE
KociOn mebepiik JeHrelin Oaranmayra apHajFaH MaTepHaliap >KUBIHTHIFBI PETIHIAEC KapacThIpbUIagsl. ABTOpIap
Oonarax refaror-rcuxonorTapAbl TaOBICTHI KOCIOH KOHE TYJIFANIBIK ©31H-631 )Ky3ere achblpy MYMKIHJITIH KaMTaMachl3
€TeTIH TEOpWSIMEH J>KOHE TEXHOJOTHsUIApMEH KapyJaHIbIpyFa BIKIAJ €TKeH apHaibl o3ipieHreH «llegarorukaibik
AKMEOJIOTHsD) AJIEKTHBTI KYPCHIH YCBIHFaH. DJIEKTHBTI KypC asChIHIArbl cabakrap Jopicrep, ceMHHapnap, JeHIeleK
ycTeniep, TONTHIK TaJKbUIayap, MearorukajiblK pediekcrst Macesesnepi )KoHe OHbIH IICHXOJNOTHSUTBIK-TIeJarornKabIK
ic-opeKeTTeri MaHbI3bl Typajbl OasHIamaiapibl TaJKbUIay, aKMEOJOTHSUIBIK TPEHHWHI Ca0aKTapblH OTKI3y TYpiHIE
oTki3iaai. COHbIMEH KaTap aJaMHBIH 63 iC-OpeKeTi JKyHeciHe, TYIFaapajblK KapbIM-KaThIHAC JKYHECiHe, ©31HIH KoCcion
MaHpI3/Ibl KaCHETTEpiHE JKOHE TYTacTall ajfaHia, TYIFa peTiHAe o3iHe JereH pedIeKCHsUTBIK KaThIHACKHL, KociOu
NOPT(ONUOCHIH KYPY MYMKIHAITT KapacThIPBUIBIN JKOHE JKEKE TYJIFAHBIH ©31H-031 JaMbITYbl MEH pPe(IeKCHSIIBIK
KaOiJeTTepiHiH O/1aH opi JaMy JIeHreii OaKblUIaHFaH SKCIIEPUMEHTTIK 3epTTEYyAiH KbICKallla Ma3MYHbI OasH/IalIFaH.

Tyiiin ce3aep: TyYIFanbIK 1amMy, ©3iH-631 JaMBbITY, KOCiOH ©31H-031 IaMbITy, TOPT(HOIHO diCi, AKMEOTIOTUSUIBIK

MOJACHUET, aKMEOJIOT'USJIBIK OpTa.

METO/J ITIOPT®OJINO KAK CITIOCOBb [TIPO®ECCHUOHAJIBHO-JIMYHOCTHOTI'O
CAMOPA3BBUTHUA BY AYHEI'O IIEJAT'OT'A-IICUXOJIOT' A

JI. PAMA3AHOBA™* 1, 0. 3BAHMMOTIbI %, H. BO3T'YJIAHOBA !
! Axtro6unCKuit pernonansHelil yausepcuter nMmenn K. XKy6anosa, Aktobe, Kazaxcran
2 YuuBepcuretr Aknenus, Autanbs, Typuus

*e-mail: rdj_82@mail.ru

AHHoOTanus. lccrenoBaHWe HamnpaBiIeHHO Ha M3Yy4eHHE NPOQECCHOHATIBHO-IMNYHOCTHOE CaMOpa3BUTHE
OyIymuX II€AaroroB-TicUXOoJIOroB. B craTee aBTOpPBHI MOAPOOHO OMMCHIBAIOT M AHAIM3UPYIOT CYIIHOCTH ITOHATHSA
npoeccHoHaNBHOTO caMopas3BUTHA. lIpencraBieHsl W MPOaHATU3HPOBAHBI CTPYKTYpPHBIE KOMIIOHEHTHI Ipolecca
MPO(h)eCCHOHANBEHOTO CaMOpa3BUTHUS TEarora-ficuxoiora, Takhe KaK MOTHBAI[MOHHO-IIENEBOH, COAEp KaTelbHO-
OTIEPAIIOHHBIN W Pe(IIEKCUBHBIA M K HUM OIPEAETICHBI COOTBETCTBYIOIINE KPUTEPUH Iporecca MpogheccnoHATEHOTO
camopa3BuTHsA. PaccMOoTpeH Meron NpoecCHOHATBHOTO PasBUTHS  «HOPTQOINO», Kak HAO00Op MaTepHaoB,
JIEMOHCTPHPYIOIINI yMEHHE OOYUaIOIMXCsl PeIIaTh 3a/1auu MpodeccroHaNbHON NeATeNbHOCTH, BRIOMPATh CTPATETHIO
1 TaKTHKY NMPOQeCCHOHATIBHOTO MTOBEJCHUS 1 TpeJHa3HAYCHHBIN Ul OLEHKH YPOBHS NpodeccroHanusmMa. ABTOpaMu
TIPE/ICTaBlIeH pa3pabOTaHHBIA 3IeKTHBHBIH Kypc «[lemarormueckass akKMeoNoOrHs», KOTOPBIH CIIOCOOCTBOBAI

BOOPY’KCHUIO 6y,£[yIIII/IX eaaroroB-1CuxoJIoroB Teopneﬁ 1 TCXHOJOIMsAMH, 06€CH€‘II/IBaIOIIII/IMI/I BO3MOXHOCTb
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YCHENHOH mpo¢h)eCCHOHATFHO-IMTHOCTHON caMopeanu3ayi. 3aHATHA B PaMKax 3JICKTUBHOT'O Kypca MPOBOAWINCH B
dbopMme JeKIuii, CeMUHApPOB, KPYIJIBIX CTOJIOB, TPYIIOBBIX IHCKYCCHH, OOCYXICHUS JOKIAIOB IO IMpoOiIeMam
MeIarormIeckoil  peIeKCHM W TIPOBEJCHUE AaKMEOJOTHYCCKUX TPCHHHTOBBIX 3aHATHH. lIpeicTaBiieHO KpaTkoe
coJiep)KaHre 3KCIEPUMEHTAIBHOIO WCCIENOBaHUs, TAe HaOIOAaINCh peQIIeKCUBHBIE OTHOUICHUS K CHCTEME CBOMX
JCUCTBUH, K CHCTEME MEKIMYHOCTHBIX B3aMMOOTHOIICHUH, K CBOMM MPO(GECCHOHATHHO 3HAYAMBIM KadecTBaM U B
LeIoM K cebe Kak K JIMYHOCTH, YMEHHE CO3[aHusl IEPCOHAIBHBIX HOPTPOINO NpodheCcCHOHATEHO-THYHOCTHOIO
caMOpa3BUTHS U JaTbHEHIIee pa3BUTHE PE(ICKCHBHBIX CIIOCOOHOCTEH.

KnroueBble ciioBa: pa3BUTHE JIMYHOCTH, CaMOpa3BUTHE, NPO(ECCHOHATBHOE CaMOpa3BUTHE, METOJ

<<HOpT(l)OJ'II/IO», AKMEOJIOTHYCCKasd KYyJIbTypa, aKMEOJIOrnuccKas cpeaa.
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