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Abstract. This study examines the psychological impact of teacher-centered and student-centered approaches to
pedagogy on student satisfaction in Kazakhstani universities. As educational systems worldwide continue to evolve,
understanding the psychological effects of different teaching styles on student satisfaction is critical. Teacher- centered
approaches, which focus on the transfer of knowledge from the teacher, and student- centered approaches, where the
emphasis is on the active participation of students in the educational process, have different effects on students'
psychological perceptions and satisfaction with their learning. The paper provides a comparative analysis of these
methods based on student surveys at several universities in Kazakhstan. The results of the study demonstrate how different
pedagogical approaches influence psychologically the level of students' satisfaction, their academic performance and
readiness for independent learning. The findings may be useful for teachers and administrators of higher education
institutions seeking to improve the quality of education and increase student engagement through a psychologically
informed pedagogical framework.

Key words: teacher-centered method; student-centered method; student satisfaction; pedagogy, pedagogical
approaches.

Introduction

Pedagogical thought in the world is one of the oldest, it is born by the practice of the existence
of generations of people [1, p. 6]. The science of ‘Pedagogy’ itself is universal, dynamic and
multifaceted. The universality of pedagogy is manifested in the fact that its knowledge is necessary
at the present stage of society's development not only for a future specialist-teacher, but also for any
person. Knowledge of pedagogy helps professionals in modern society to independently acquire
lifelong knowledge, and thus to self-learn and self-educate. Mastery of educational technologies
realizes the modern paradigm of education ‘lifelong learning’ [1, p. 8]. In addition, most of the
specialties working in the system “’human - human®’ actually have a pedagogical, in other words,
educational function [1, p. 8], whether it is a lawyer or police inspector, economist, manager or
marketer, journalist or guide, art historian or writer, political scientist or psychologist, even engineer
or programmer, etc., and the person himself acts as a “’teacher®’ in the family and at work with
colleagues.

The university student should be able to distinguish from the surrounding reality pedagogical
facts, phenomena, and events; describe them in the language of pedagogical science; explain and
predict their development based on the regularities of pedagogical theories struct the educational
process based on the new learning concepts and predict the results of activity; and plan the process
of self-improvement. Higher education helps them to acquire skills and techniques of pedagogical
analysis; a system of updating knowledge in the process of professional activity; skills in choosing
an adequate method of organizing the educational process and a culture of professional and
pedagogical communication [2, p. 1].

Both constructivism and connectivism are educational philosophies with distinct benefits and
drawbacks. When developing their teaching strategies, educators should take into account the
advantages and disadvantages of both techniques in order to give their students successful and
interesting learning opportunities [3, p. 3]. One of the key indicators of the success of the educational
process in higher education institutions is the level of student satisfaction. Student satisfaction reflects
not only their perception of the educational process, but also how effectively different pedagogical
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approaches are used [4, p. 1]. In the context of modern educational systems, special attention is paid
to the comparative analysis of two models of learning teacher- centered and student-centered
pedagogy. These approaches differ both in the way the learning process is organized and in the
methods of interaction between teacher and students.

Teacher-centered pedagogy is based on the traditional model where the teacher acts as the main
source of knowledge and students play a passive role in the learning process [4, p. 1]. The teacher-
centered approach may have psychological effects on students' self-esteem and motivation. Three
psychological needs—autonomy, competence, and relatedness—must be met for intrinsic motivation
to exist, according to Deci and Ryan's self-determination theory [5, p. 4]. These demands could be
undermined by a system that limits student choice and places a higher priority on performance, which
would lower motivation and increase anxiety. Whereas student-centered methods involve active
involvement of students in the learning process, which promotes their autonomy, critical thinking,
and creativity [4, p. 2]. In a student-centered learning environment, the instructor provides the
necessary guidance while encouraging students to learn on their own. It supports educational
programs that give pupils the opportunity to complete free work in groups or alone. Their desire to
understand far more than what the teacher demonstrates in class motivates the students to read,
research, and analyze independently [6, p. 167]. These two approaches have different effects on
student satisfaction, and researching these differences in the context of Kazakhstani universities is a
relevant task. In a study conducted from Pakistani students about teacher-centered method, it
concluded that this method is proven effective as the result showed that discipline comes from
teachers, and they find a good balance in being a demonstrator and not just a facilitator or an instructor
[7, p. 426].

It intersects with management psychology and studies the psychological impact of these
educational styles on students' perception and satisfaction levels [8, p. 3]. While management
psychology studies the impact of leadership styles on employee satisfaction, student-and teacher-
oriented approaches serve as "leadership styles” in the classroom. Teacher-oriented approaches can
provide structure and orientation, while student-oriented approaches meet the needs of student
autonomy and active participation. By exploring this dynamic, teachers and managers acquire
concepts similar to what effective managers are looking for, that is, they create a balanced
environment that enhances satisfaction, encourages engagement, and supports performance.

Purpose of the study: The purpose of this study is to examine the psychological impact of
teacher-centered and student-centered pedagogical approaches on student satisfaction in Kazakhstani
universities. The study aims to identify the advantages and disadvantages of each approach, as well
as to determine which one contributes to higher student satisfaction and engagement in terms of
psychology in the learning process through conducting a survey among students of Kazakhstan’s
Higher Education Institutions.

Research questions:

1) How do teacher-centered and student-centered pedagogical approaches impact
psychologically on student satisfaction?

2) What are the perceptions of students regarding these pedagogies in Kazakhstani universities?

Significance of the study:

The significance of this study is that it provides a deeper understanding of how different
pedagogical approaches affect student satisfaction, which is an important factor for improving the
quality of education in Kazakhstani universities. The results of the study may contribute to the
improvement of educational practices, better interaction between teachers and students, and the
formation of more effective teaching methods, which will ultimately affect academic performance
and the training of qualified specialists.

Methods

This study uses a quantitative approach based on an online survey to collect data from
undergraduate and graduate students in Kazakhstani universities, the survey aims to understand how
these educational styles affect the psychological activity, motivation and readiness of students to
study independently. The results may be important for teachers and administrators who want to
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change teaching methods in accordance with the needs of students, which will lead to an increase in
the quality of education and psychological well-being of students in Kazakhstani universities. The
participants of the study were undergraduate and graduate students from different universities in
Kazakhstan. A purposeful method was used for sampling to ensure the representativeness of different
academic programs. Students with at least one full semester of study in a higher education institution
participated in the survey. The target sample size is about 100 students. Data were collected through
an online survey hosted on the Google Forms platform. The survey was distributed to students via
university chat rooms. It remained open for four weeks to ensure a sufficient number of responses.

This study takes into account all the basic principles of ethics aimed at protecting the rights and
interests of the participants. Initially, participation in the study was entirely voluntary and students
had the option to opt out at any time without results. At the beginning of the study, all participants
were informed about the aims of the study and the guarantee of anonymity and confidentiality. The
data collected was used for research purposes only and excluded the identification of respondents’
personal data to ensure its exceptional reliability. In addition, informed consent was obtained from
each participant before the study began. The study also did not include any questions that could cause
students discomfort or stress, and all information was presented neutrally. Methods were used in data
processing that took into account security and retention standards and kept participants' responses
completely confidential. Compliance with these ethical principles ensures the loyalty of the study
participants and the reliability of the data obtained, which in turn contributes to improving the quality
of scientific knowledge and the representativeness of the results obtained.

The survey included both closed and open-ended questions, allowing both quantitative and
qualitative data to be collected. The closed-ended questions were designed using a 5-point Likert
scale, where responses ranged from “Very Satisfied” to “Very Dissatisfied,” to measure student
satisfaction and perceptions of pedagogical methods.

The survey was structured as follows:

Demographic Information: This section collected data on the participant's age, gender, level of
education (undergraduate or graduate), and major.

Satisfaction with teaching approaches: This section contained questions about student
satisfaction with traditional teaching methods, focusing on aspects such as teacher professionalism,
lecture clarity, and overall passive learning experience.

Student Satisfaction with Student-Centered Approaches: This part of the survey explored
student perceptions of active learning methods, including participation in discussions, group projects,
and opportunities for independent thinking and creativity.

Comparison of Pedagogical Approaches: Participants were asked to compare their experiences
with teacher- and student-centered methods, indicating which one was more engaging and conducive
to learning.

Overall satisfaction and learning outcomes: In the last section, participants rated their overall
satisfaction with the educational process as well as their self-ratings on academic performance and
readiness for independent learning in each pedagogical approach.

Results and discussion

In recent years, the Kazakhstani higher education system has seen an interest in improving
pedagogical methods that promote active involvement of students and increase their satisfaction with
the learning process. With the development of digital technologies and globalization, today's students
seek flexible and interactive teaching methods that could promote deep understanding of the material
and the development of critical thinking skills. The present study is devoted to analyzing students'
perceptions of different teaching methods at universities in Kazakhstan, as well as their impact on
their overall satisfaction with the learning process. This survey was conducted in Russian as it is the
common language used among students regardless of their language of study.

Students of different levels of education and age categories took part in the survey. According
to Figure 1, the majority of respondents (77%) are bachelor's degree students aged 17 to 22 which is
87% percents (Figure 2) and more than 80% of them are female students (Figure 3).
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Figure 1. Choose your education degree.

112 replies

® 17-22yearsold
® 23-27 yearsold
@  28years and older

87,5%

Figure 2. Your age.

® male
a ® female
84,8%

Figure 3. Your gender.

112 replies

Among the respondents, almost 75% of them study on a budget basis, and the rest - on a fee-
paying basis (Figure 4).

112

@ Onabudgetary basis
@ on apaid basis

Figure 4. Are you studying on a budget or fee-paying basis.

The most common type of method according to the survey results on Figure 5 is student-
oriented method such as practice classes, self-learning which has 43%.

Figure 5. What teaching method is commonly used in your studies.
121
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Lecture
(teacher-centared)
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Mlixad

all
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All three of them

1 and 3 and the caze method




K.)Ky6anoB ateragarsl AKre0e oHipITiK yHHBepcuTeTiHIH Xabapisicel, Ned (78), sxenrokcan 2024
Ienaroruka-Ilenaroruxa-Pedagogy

The greatest interest among students is in practice-oriented teaching methods, such as practical
classes and discussions, as well as lecture format. According to Figure 6 about 70% of respondents
indicated that they prefer a combined or student-centered format (34%), reflecting their interest in
flexibility and interactivity in the educational process.

112 replies

@ Teacher-centered (lectures, traditional approach)
® Student-centered (discussions, practical work)

® Combined

Figure 6. Which format method do you prefer?

Overall, more than half of the students expressed satisfaction with the lecture format of
teaching, while the practical work-focused classes and discussions were satisfactory for more than
75% of the participants (Figure 7 & 8).

112 replies

Very satisfied
Satisfied

Neither satisfied
Unsatisfied
Very dissatisfied

Figure 7. How much are you satisfied with lecture format.
112 replies

Very satisfied
Satisfied

Neither satisfied
Unsatisfied
Very dissatisfied

A

Figure 8. How much are you satisfied with practice classes format.
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Teachers' activity in engaging students in the learning process was assessed in different ways:
26% of respondents rated it as insufficient, whereas 53% found it active and 19% very active (Figure
9).

112 replies

Very active
Active

Not very active
They don't involve

Figure 9. How much teachers engage you in classes.

Students identified the most valuable aspects of teacher-centered approaches as the structured
and clear material (Figure 10), while student-centered methods attracted students by their flexibility,
active participation and opportunity for self-learning (Figure 11). According to Ghaleb, teacher-
centered approaches help to maintain a well-organized and disciplined learning environment,
contributing to better learning outcomes for students [9, p. 615], which corresponds with the answers
of survey respondents. However, Ghaleb argues that teacher-centered learning can decrease student
progress in learning by limiting opportunities for active engagement and participation, which is
necessary for deep understanding and the development of advanced cognitive skills [9, p. 615].
Survey results show that these qualities can be gained from student-centered approach which aligns
with more constructivist methodologies that view learners as active knowledge creators, and the
teacher takes the role of coordinator rather than leader of learning.

112 replies

The structure and clarity

of the material

® Teacher's experience and knowledge
Faster information transfer

Figure 10. Which aspects of the teacher-centered method do you think are most useful.

112 replies

The possibility of active participation
Independent thinking

Flexibility in learning

Teachers' feedback

All aspects

Figure 11. Which aspects of the student-centered method do you think are most useful.
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The majority of students (about 95%) believed that the type of teaching influenced their overall
satisfaction with the educational process, with 52% of them reporting a significant influence (Figure
12).

112 replies
® Yes, it has a strong effect

® Yes, it does, but only slightly.
No, it does not affect

44,6%

Figure 12. Does the type of teaching influence your overall satisfaction with the educational
process.

112 replies

Lecture
(teacher-centered)
® Debatable
(student-centered)
Practical tasks

4

Figure 13. Which teaching methods affect better understanding of the material.

Introducing interactive teaching methods and increasing the number of independent projects
and practices were cited as suggestions for improving teaching methods (Figure 14).

112 replies

® Introducing more interactive

learning methods

Increasing independent projects and practices
A more individual approach

by teachers

Figure 14. What can be improved in teaching methods in your educational placement in order
to increase student satisfaction?

These results of the study confirm the importance of adapting teaching methods to the needs of
students. The combined and student-oriented approach is recognized as the most attractive. Students
emphasize the value of flexibility, interactivity and practical tasks in the learning process. At the same
time, they point to the structure and systematic work of traditional teachers as useful aspects of
learning. As Woods and Copur-Gencturk [10, p. 6] researched the most suitable approach to develop
teaching skills and knowledge in teachers, they highlighted that while teaching teacher- centered
method might seem to be the best as it focuses on teachers. However, it was revealed that student-
centered approach was better to develop teaching skills. Therefore, this survey also shows that
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focusing mainly on teacher-based learning is not really effective. These results indicate the need to
expand the use of interactive methods, which can lead to a better understanding of the materials by
Kazakhstani universities and greater student satisfaction.

Conclusion

The results of the study demonstrated the different psychological effects of teacher-centered
and student-centered approaches on student satisfaction with the learning process. The teacher-
centered approach, focusing on clear structure and teacher control, provides students with a sense of
stability and organization, which has a positive effect on their perception of learning and reduces
anxiety, especially among students who prefer more traditional teaching methods. However, such
methods may limit the sense of autonomy and reduce motivation for independent learning, especially
among students who prefer active participation in the learning process.

On the other hand, a student-centered approach aimed at active participation and the
development of independence contributes to a higher level of psychological satisfaction and
motivation among students who value flexibility, the ability to make independent decisions and
commitment. The perception of these methods among students at Kazakh universities has shown that
they positively evaluate interactive and adaptive forms of learning, as such approaches help them to
develop critical thinking and independent work skills. However, students also note the value of the
structurality inherent in the teacher-centred approach, which indicates the need for a balanced
combination of these pedagogical models.

Therefore, the combined use of teacher- and learner-centered approaches can meet the
psychological needs of different groups of students and increase overall satisfaction with the
educational process at Kazakh universities. This, in turn, contributes to increased student
participation, higher academic motivation and the quality of training of future specialists.
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Angatna. byn 3eprrey KazakcTtaHAplK JKOFaprbl OuTiM Oepy OpBIHIAAPBIHAAFBl OKBITYIIBI MEH CTYJIEHTKE
OarpITTANIFAH TEAarOTHKAIbIK KO3KapacTap/blH CTYJICHTTEPIIH KaHaFraTTaHybIHA IICHXOJOTHSUIIBIK OCEPIH IKaH-KAKTHI
Kapacteipaabl. Kazipri Tanma 6isim 6epy xKyienepi KapKbIHIbI JaMBIII, )KaHAIITBIT OaFbITTapFa 0T OYPHII )KaTKAHIBIKTaH,
OPTYPJIi OKBITY CTHIIBJEPiHIH CTYACHTTEPIH KaHaFaTTaHybIHA, MOTHBAIMSACHIHA, ©31H-031 Oaranayra »oHe OKY IpoleciHe
KBI3BIFYIIBUTBIFBIHA MICHXOJIOTHSUTBIK TYPFBIAA Kallail ocep eTeTiHiH TYCiHy MaHbI3Abl. OKBITYIIBIFa OAFBITTAIFAH TOCTY Il
Tociep OLTIMII KypBUIBIMIIBI JKOHE JKYHelll TypAe jKeTKi3yre OarbITTalica, CTyJeHTKE OarbITTajFaH 9IiCTep OJapiAblH
OenceHninirin, o3 OeTiHIIE OUIIM aly BIHTACBIH apTTHIPYFa CENTIriH THTi3eai. 3epTTey OapbIChIHAA CTYAEHTTEPAiH
KaHaFaTTaHYbI )KOFaphI OLTIM caraChIHBIH MaHBI3 bl KOPCETKIII PETIHIC KapaCcThIPBUIAIBL, )KIHE OPTYPJIi TeJaror HKAaIIbIK
TOCUTICPIIH CTYICHTTEP/iH 0Ky HOTHIKEJIEepiHe Kalal ocep eTeTiHiH Tangay MakcaT eTinexi. [leqaroruka Tek Oomammax
MyFaimMziep YIIiH FaHa eMec, COHBIMEH KaTap 0ackapy, 3aH »oHe TICUXOJIOTHS CUSIKTBI TYPJIi cajajiap/ia KbI3MET €TEeTiH
MaMaHJap YIIiH ¢ MaHbI3Abl OiiM OOJNBIM TaOBLTAIBI, OUTKEHI THIMIII KapbhbIM-KAaThIHAC, IMIATUS KOHE MOTHBAIIHS
JIaFIbUIaphl Ke3 KeJreH KociOn opTana Oarananansl. KazakCTaHIBIK XKOFaphl OKY OPBIHIAPBIHAAFEI OUTIM Oepy KyHeciH
JIaMbITyFa OaFbpITTalFaH OYJI 3epTTey CTYISHTTEPiH KaKETTUTIKTEpiHE cail KeJEeTiH OKBITY OMICTEepiH JKETiImipyre,
OJIApIBIH 9JN-ayKaThl MEH aKaIeMUSUIBIK TaOBICTRUIBIFBIH apTTHIPYFa OarbITTaIFaH YCHIHBICTap Oeperi.

TyiiH ce3aep: OKBITYIIBIFA OAFbITTANIFAH OJIIC; CTYJEHTKE OAaFbITTalFaH OiC; CTYJACHTTEPAiIH KaHAFraTTaHYHI,
eJlaroruka; neJarorukaiblK Tociauep.
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AHHoTanus. /laHHOE Hccel0BaHNE BCECTOPOHHE PAcCMaTpPUBAET NCUXOJIIOTHYECKOE BIMSHUE MEAarOrHYecKuX
IIOIXOJ10B, OPMEHTUPOBAHHBIX HA MIPENOAABATEN] U CTYJCHTA B Ka3aXCTAHCKUX YHUBEPCUTETAX, HA Y OBJIETBOPEHHOCTD
cTyneHToB. I10CKONBKY CEerofHsi CUCTEMBI 00pa30BaHKs CTPEMUTEIBHO Pa3BHBAIOTCS U JIBUXKYTCS K MHHOBal[IOHHBIM
HAINpaBJICHUSM, B&XXHO MOHUMATh, KaK Pa3NYHbIC CTHIM O0YUSHHMs IICUXOJOTHYECKH BIMSIOT HAa yJIOBJIETBOPEHHOCTD
CTY/ICHTOB, MOTHBAIIMIO, CAMOOIIEHKY M MHTEpec K y4eOHOMY Tpoleccy. B To BpeMs Kak TpaJWIMOHHBIE MOAXOIbI,
OPHMEHTUPOBAHHBIE HA IPENOJABATEN, HAIPABIEHBl HA CTPYKTYPUPOBAHHYIO U CUCTEMATUUYECKYIO Ilepelayy 3HaHUM,
METO/Ibl, OPHEHTUPOBAHHBIE HA CTYICHTA, CIIOCOOCTBYIOT MOBBIIICHHUIO HX AKTUBHOCTH, MOTUBAIIMH K CAMOCTOSATEILHOMY
oOydeHuro. B mccienoBaHny yIoOBIETBOPEHHOCTh CTYAEHTOB PAacCMaTpPHBAETCS KaK BaKHBIM ITOKa3aTedb KadecTBa
BBICIIET0 00pa30BaHUs, W II€Jb COCTOUT B TOM, YTOOBI ITPOAHATU3HPOBATh, KAK PA3IMIHbIC MEAATOTNIECKUE TTOAXOIBI
BIMSIIOT Ha PE3yNbTaThl 00yUeHHs CTYAEHTOB. Ileqarornka sBiseTcs BaXHBIM 00pa3oBaHHUEM HE TOJNBKO AJISI OyIymmux
yauTenel, Ho W AN MPOo(EecCHOHANOB, pabOTAIOMMX B PAa3IMYHBIX OOJAcTAX, TAKUX KaK YMIpaBlCHUE, INPaBO U
NICUXOJIOTHSI, TIOCKOJIKY HAaBBIKM 3()(EeKTHBHOTO OOIIEHHs, COYYBCTBHA M MOTHBAIMM LEHATCS B JIIOOOH
npodeccronansHOM cpeze. JlanHoe uccienoBanne, HaPaBJIEHHOE Ha pa3BUTHE CHCTEMbI 00pa30BaHMsI B Ka3aXCTaHCKHX
By3aXx, JaeT PEKOMEHJAIlNH, HaIllpaBJICHHbIE Ha COBEPIICHCTBOBAHHE METOAOB O0YUYEHUsI, OTBEYAIOLUIMX NOTPEOHOCTSIM
CTYZCHTOB, MOBBIIIEHHE UX OJIATOCOCTOSHUS U aKaJIeMHUYECKOH yCIIEIIHOCTH.

KiroueBble cjioBa: MeTOJ OpPUEHTHPOBAHHBIA Ha MpENojaBaTessl; METOJ] OPUEHTHPOBAHHBIA Ha CTYACHTA;
YIOBIETBOPEHHOCTD CTYJEHTOB; NIEJAroruKa; neJarorndeCKue noIXobl.
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