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Abstract. The article considers the issue of the influence of a native language teacher on the motivation of
students learning a foreign language. The analysis of the concept of motivation, its types, various recognized theories of
motivation is presented. The article describes in detail the author's experience of co teaching Kazakh students with
American foreign language teachers. The article includes findings of this practice and the corresponding conclusions
based on the observation and surveying students. Experience of co working with an American teacher on the full semester
course «English folklore and methods of its use in English lessons» 10 years ago and experience working with an
American teacher in the second semester of the 2020-2021 academic year on the course «Foreign language for specific
purposes» allowed author to carry out the necessary analysis on the problem under study. The author examines various
aspects of interaction between native speakers and Kazakh students: assessment, mentality, attitude to learning. The
results showed not only a positive influence of native speakers on student motivation, this influence can also be neutral.
The analysis of this experience can be useful for increasing the students’ motivation in the process of co teaching foreign
languages.
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Motivation is undoubtedly a very sufficient factor for succeeding in learning a foreign
language. So many books written and various researches have been done related to the role and place
of it in foreign language studying. Still we will make one more attempt to investigate it in connection
to the presence or absence of a native speaker in the educational process.

In psychology, motivation refers to the initiation, direction, intensity, and persistence of
behavior. Motivation is a temporal and dynamic state that should not be confused with personality or
emotion. It involves having the desire and willingness to do something. A motivated person can be
reaching for a long-term goal such as becoming an experienced teacher or a more short-term aim like
learning certain foreign word [1]. The Cambridge dictionary defines motivation simply as the need
or reason for doing something, enthusiasm for doing something [2]. We are inclined to accept this
definition for it is not stodgy and overloaded and it shows how students should feel while learning,

I.e. they should feel enthusiastic on the one hand and they should reasonably realize their need in it.
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There have been developed a number of motivation theories like behavioral, cognitive,
psychoanalytic theories, humanistic theories, and others. Perhaps the most widely accepted and
popular one is Maslow’s theory called «hierarchy of human needs» [3].

The aim of our research has been discovering the impact of native speaker’s involvement in
the educational process on the students’ motivation in learning a foreign language. In the research we
have used the methods of observation and survey, namely we observed students’ behavior and
psychological condition during lessons with and without native speaker teacher and we orally
surveyed and discussed with students their feelings, emotions and opinion concerning the issue.

It is usually considered natural and efficient for increasing students’ motivation to
communicate with native speakers. However, we would not be so point-blank. Our experience of co
teaching with Americans does not always prove the above statement. The experience we had ten years
ago is more likely to contradict the statement. Our co teacher was an American university teacher and
the course was English folklore, it included lectures, seminars, midterms and an examination. Sixty
3" year students took the course. The American teacher was very fair, strict and impartial. Our
Kazakhstani students participated rather actively in the classes, most of them attended all classes,
took notes of the lectures and did their best in discussions at the seminars. However, majority of them
found the course material rather hard to comprehend and learn. Consequently, a number of students
were not able to progress as well as they thought they would do even though they did not miss classes.

We would point out two main problems that arouse in this educational situation: 1) identifying
and recognizing learning goals on the part of students and on the part of the American teacher; 2) the
assessment issue. As for the first problem, based on our observing and talking to students we can
state that the American teacher identified and recognized the students’ learning goal as acquiring
knowledge of English folklore and developing skills of its effective applying at English lessons.
Whereas the students understood their aim as completing all prescribed tasks and finishing the course
successfully. We will not ascertain the fact that all the students taking the course followed the above
mentioned goal but half of them were likely to do so, for we could observe that for them completing
the course with good points prevailed over developing necessary skills. The second issue that arouse
contradictions turned out to be the assessment. The American teacher was very objective, impartial
and just in his assessing strategy. Although he did his best to get along well with our students and
make friends with them, he kept being impartial and strict in evaluating them. Our Kazakhstani
students seemed to be inclined to hope for better marks due to the native speaker’s good attitude to
them. Being a co teacher and realizing the Asian culture and mentality | was aware of and anticipated
this kind of expectations on both parts, however I did hope for the best. The highest tension occurred
when the time of final exam test came. Some of the students (nearly one third of the total number)

made an attempt to cheat during the final test; the American teacher was firm and dismissed them
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immediately he saw their misconduct saying they had failed the exam. They came up to me outside
the exam room and implored of giving them the chance to retake the test without letting my co teacher
know it. I was not going to accomplish a deal with students-cheaters, so they felt hurt. There appeared
a psychological internal conflict between the American teacher and Kazakhstani students; the conflict
concerned the assessment.

The second experience has been this academic year. One semester long we have had an
American teacher who was teaching online using zoom platform due to Covid-19 pandemic. This
time my co teacher was a very pleasant middle-aged woman. She has a Master’s degree in TESOL
and is a very experienced competent teacher. The class was general English; the content included
various issues of vocabulary, grammar, phonetics: simile, epithet, metaphor, idioms, black history,
parts of speech, pronunciation of minimal pairs, reading techniques (skimming, scanning), etc. |
conducted lessons in the morning according to regular time-table and she had classes with the same
students twice a week in the evening due to the enormous time gap, she lives in California and she
worked online form there. One group of 18 third year students participated in the project. The
chairperson of the English and German languages department, the project coordinator and me (being
the co teacher and the group curator) discussed in advance with the students the responsibility of their
participation in the project. Most of them, i.e. two third demonstrated willingness and readiness to
have classes with the native speaker teacher though at a rather uncomfortable time for them. However,
when the classes started only 8-9 students attended the classes on the regular basis. Others often
missed them making some excuses or announcing some reasons for being unable to be present. The
students who missed the classes rather often were the ones who were uninterested at the very
beginning. So we can say that the opportunity of studying with a native speaker teacher does not
motivate all learners. However, it concerns the aspect of motivation only; some students who were
not successful during the previous two years of studying due to their low level of English and\or
psychological and communicative barriers got much more interested and involved in developing their
communicative skills. For instance, one student did not study well at the first two courses, she missed
classes, did not do the assignments, did not understand the material and did not take part in
discussions. She explained her misbehavior by her groupmates’ higher level of English and their
mocking at her inability to speak well. This year she has become a little more active and engaged in
the educational process, she tried to communicate with the native speaker and she seemed to enjoy it
especially when she was alone with the teacher and no other students present. She could pleasantly
discuss with the American teacher topics from her own life experience like her brother’s barbershop
and her part time job there, her family problems and her being busy because of the necessity to look
after her little nephews, etc. the American teacher was impressed by her eagerness to talk. The other

student talked openly about his political views and shared his opinion concerning the politics,
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economics and social policy in his home country. The third student discussed the differences in
educational aspects in the American and Kazakhstani systems, he was confirmed he was right and
assured the teacher. They did not share so openly and they were not so active in our classes (I mean
without the native speaker).

Having thoroughly observed and carefully polled the students involved in the recent project
and having taken into consideration the experience of co teaching ten years ago we have come to the
following findings and can make the following conclusions:

1) One third of the students, i.e. 6 students did not want to participate in the interesting English
classes prepared and delivered by the American teacher. Therefore, studying with a native speaker
teacher does not always motivate all foreign language learners; some students who do not possess
intrinsic motivation do not get more internally motivated just because their teacher is a native speaker,
their motivation remains the same external and low.

2) Two thirds of the students took an active part in the classes, they were engaged in the
lessons, demonstrated increased initiation of, and persistence in activities. Thus, the students who
were primarily internally motivated at least to some extent have increased their motivation greatly at
classes with the American teacher; their effort and energy have increased, they have enhanced
cognitive processing. All of these have led to their improved performance: they feel more confident
in spontaneous communication with the native speaker, they develop critical thinking and creativity
skills, they seem to demonstrate direct behavior toward particular goals.

The summary of our observation and survey can state that native speakers as FL teachers can
significantly increase motivation of those learners who have at least some kind of motivation before
studying with them. However, we cannot absolutely assert the fact that native speakers as FL teachers
can and will highly motivate those learners who did not have before or do not have any internal

motivation; it can occur but not in every case.

References
1. New World Encyclopedia. [Electronic resource]. Retrieved from:
https://www.newworldencyclopedia.org
2. Cambridge Dictionary. [Electronic resource]. Retrieved from:
https://dictionary.cambridge.org
3. A Theory of Human Motivation. [Electronic resource]. Retrieved from:

https://psychclassics.yorku.ca

81


https://www.newworldencyclopedia.org/
https://dictionary.cambridge.org/
https://psychclassics.yorku.ca/

Becrark AKTIOOMHCKOTO pernoHanbHoro yausepcurera uMm. K. XKy6anosa, Ne3 (65), cenrsiops, 2021
Tenaroruka u MCUXOJIOTUst

IETEJ TUIIEPIH YWUPEHY MOTUBALIUSICBIH APTTBIPYJIA
TIJI HECIHIH 9CEPI

C.F. YCEHOBA [0000-0002-4958-6896]
K.2’Ky06aHoB aTeiHarel AKTe0E oHIpIiK YHUBepcuTeTi, AKTo0e, Kazakcran

e-mail: sunnysaulesha@mail.ru

AnpaTna. Makajaga aHa TUTi MYFaTIMIHIH II€TeN TUTIH YHPEHETIH CTYICHTTEPIiH MOTHBAIMSACBIHA dcepi
Typaibl MOCeNe KapacThIphuiajbl. MOTHBAIMS YFBIMBIHA, OHBIH TYpJiepiHE, MOTHBAILMSHBIH OPTYPJi TAHBUIFAH
TeOpHUsIapblHA TANJay YCHIHBUIFaH. Makanajga aBTOp/bl aMEPUKAHJBIK HIET Tili OKBITYIIBUTAPHIMEH Ka3aKCTaHIBIK
CTYACHTTEpre OipJIecil OKBITY TOXIpruOeci erkei-Terxkeini kepcetiired. 10 xKbUT OYPBIH TONBIK CEMECTPIHIC « AFBUIIIBIH
(bONBKIIOPBI JKOHE OHBI AFBUIIIBIH TiJi ca0arblHAA KOJIAHY OMiCTepi» KypChIHIA aMEPUKAHABIK MYFATIMMEH JKYMbIC
Toxxipubeci jxoHe «ApHalbl MakcaTTarbl HIeT TUI» Kypc OoiibiHa 2020-2021 OKy >KBUIBIHBIH €KiHIII ceMecTpiHze
aMepHKaH/IbIK MYFaJlIMMEH XYMBIC TOXIpUOeci aBTOpFa 3epTTeNIeTiH Mocene OOWBbIHIIA KAXKETTI Tayjay XKyprizyre
MYMKIHZIK Oepzi. ABTOp aHa TiNiH/Ae COWNIEHTIHIEp MEH Ka3akK CTY/ACHTTEpiHIH e3apa KapbiM -KaThIHACBIHBIH 9p TYpII
ACIIEKTIIepiH KapacThlpaabl: Oaranay, MEHTAIUTET, OKyFa Ko3Kapac, CTyIeHTTepre JereH ke3kapac. Ochl ToxiprOeHiH
HOTHIKEIIepl JKOHE CTYICHTTEp/l Oakpuiay jKoHE cayalHama HeTi3iHje THICTI TYXKbIPbIMJAp YChIHbUIFaH. HoTmxkenep
CTY/ICHTTEP/IiH MOTHBALIMSIChIHA aHA TUTIH/E COMIEYIIIEPiH OH 9CepiH KOpCeTiN KaHa KonMaiipl, Oy acep Oelirapart
Oonmybl MYMKiH. bBys ToxipuOeni Tanjgay CTyJEHTTEp MEH MIETeN Tl MyFaliMJEpiHe CTYICHTTEpJiH aHa TUIiHIe
coleiTinepMeH Oipre IeT TUTIH OKBITYArbl BIHTACHIH aPTTHIPY YIIIH Maiijanbl 00Tyl MYMKIH.

Tyiiin ce3nep: OipieckeH OKbITY, MOTHBAIMs, aHA TUTIHJAE COMICUTIHAED, T TUIACPIH OKBITY, aMEPUKaHIIBIK

oKbITyHIbUIAP, KazakcTaHIbIK CTYICHTTED, HKYMBIC TOKIpuodeci, Oakpuiay.
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AHHoTanus. B cratbe paccmaTpuBaercs mpobiieMa BIHSHAS MPENOoAABATENSI — HOCHTENS S3bIKa Ha MOTHBAIHIO
CTY/IEHTOB, KOTOPBIE M3Y4alOT MHOCTPAHHBIN SI3BIK. lIpencTaBieH aHamM3 MOHSTHS MOTHBALMH, €€ BHIOB, PA3THIHBIX
MIPU3HAHHBIX TEOPHUH MOTHMBAIMM. B cratbe moapoOHO OommcaH OmMBIT pabOTHI COBMECTHOTO TPETOJaBaHUs aBTOpa C
aMEPHUKAHCKUMH IIPENOIaBATESIMI HHOCTPAHHOTO SI3bIKAa KA3aXCTAHCKUM cTyAeHTaM. OIBIT paboThl ¢ aMepUKaHCKUM
TperoaBaTeNeM 1Mo Kypcy « AHITTHHACKHI (QOJIBKIOp U METOIBI €ro UCIIONB30BaHMs Ha yPOKaX aHIJIMHCKOro si3bikay 10
JIeT Ha3a/ B TEYECHHE MOJHOT'O CEMECTPA 1 OMBIT pabOTHl C aMEPHUKAaHCKUM TIperiofaBaTesieM Bo BTopoM cemectpe 2020-
2021 ywebHoro roma mo Kypcy «VHOCTpaHHBIH S3BIK JUIS CHEIHANBHBIX LENCi» ITO3BOIMIN aBTOPY IPOBECTH
HEOOXOAMMBIN aHanmu3 Mo H3ydaeMol mpoOsemMe. ABTOp paccMaTpHBaeT pas3IMYHBIE ACHEKTHl B3aMMOACHCTBUS

HOCHTECNCH SI3hIKAa M Ka3aXCTaHCKUX CTYACHTOB: OLICHMBAHUC, MCHTAJIbHOCTb, OTHOLICHHC K yqe6e. Hpe,Z[CTaBJ'IeHLI
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PE3YIbTAThI IAHHOI'O OIbITa U COOTBECTCTBYIOIIUEC BBIBOJAbI Ha OCHOBC Ha6J'I}OH€HI/I$I " onpoca CTyIACHTOB. Pe3yJ'IBTaTBI
MOKa3aJId He TOJIHKO MOJIOXKUTEIIFHOE BIIMSHUE HOCHTEIICH sS3bIKa Ha MOTHUBAIUIO CTYACHTOB, JAHHOC BJIMAHHUC MOXCET
OBITE U HeﬁTpaJ'IBHBIM. Amnanms JAaHHOI'O OIIbITa MOXCT OBITH IOJIE3CH CTYACHTaAM U MperogaBaTeiIsiM MHOCTPAHHOI'O
SA3bIKA UIA TOBBIMICHUSA MOTUBAIUU CTYACHTOB IIPHU COBMECTHOM 06yquI/II/I HWHOCTPAaHHBIM A3bIKaM C HOCUTCIIAMMU A3bIKA.

KuarwueBble cJioBa: COBMECTHOE O6yquI/Ie, MOTHBalWA, HOCUTCIHN s3bIKA, 06leeHI/1e HWHOCTPAHHBIM S3bIKaM,

AMCPHUKAaHCKHUEC NIPEIIOAaBaTCIIN, Ka3aXCTAaHCKHUC CTYACHTDI, OIIbIT pa60TLI, Ha6J'IIOZ[eHI/Ie.
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