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Abstract. As stated by the presidential decree on 2011, educational spheres in Kazakhstan should implement the
trilingual policy (Ministry of Justice of the Republic of Kazakhstan, 2011). These languages - Kazakh, Russian and
English — play a significant role in the development of Kazakhstanhence they are taught at schools from the zero grade.
Furthermore, in several schools learning a second foreign language is offered on a voluntary base. School children are
highly motivated in learning English language comparing to their motivation in a second foreign language due to the
importance of good IELTS scores for the future enrollment.

Undoubtedly, not only English deserves attention, the German language provides the learners with numerous of
opportunities for future career. The purpose of the study is firstly, to figure out the level of student awareness about the
benefits of speaking German. Secondly, to determine the current level of students and parents motivation, since parents’
advice while choosing elective courses is crucial. The study will be conducted at one state school involving students who
have chosen German as a second foreign language. Questionnaires will be distributed among purposive selected students
and parents from two groups - the first year and the third year of studying.

Findings of the study will demonstrate the alteration of motivation level within the years and dependence of the student
choice on parents’ advice. Policy makers may be interested in this study since it can show the drawbacks in language
policy in school education and lead to the improvements in this sphere.
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Introduction.The study raises the issue of second foreign language learning that has not
received enough attention in the last decades in Kazakhstan comparing to European countries.
Kazakhstan is placing greater emphasis on English as a foreign-language and language of instruction
in STEM subjects (Kuzhabekova, 2018). As STEM are subjects needed for future careers and are
predominant they serve as one additional reason to have English as the only foreign language. Due to
overloading and lack of awareness among students second foreign language (German in this study)
decrease of motivation among learners can be prominently seen.

The research study is significant as it is hard to undervalue the importance of motivation while
studying. School students are overburden as according to the presidential decree on 2011, educational
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spheres in Kazakhstan should implement trilingual policy (Ministry of Justice of the Republic of
Kazakhstan, 2011) and one of the policy standards is the principle of additive-multilingualism, so
language acquisition process starts in the primary school and learning of all three languages should
be interconnected with each other.

The purpose of this study is to determine whether the students in the urban school are aware
of their possible good study opportunities and, if yes, how it affects their motivation while learning
the second foreign language. Not only the awareness of students plays a significant role, but also
parents” awareness as they are the main career advisors. Numerous research has been conducted in
this area and it has been proved that parenting practices influence children™ achievement motivation
(Eccles, Wigfield&Shiefele, 1998 as cited by Jacobs et al., 2005). Parental interferencemay impact
the motivation and can bring either positive or negative outcomes in the educational process.

Defining motivation might be challenging as there is a great amount of definitions
depending on the science and the area of research. There are two types of motivation: language
learning motivation and classroom learning motivation established by Gardner (2007). Language
learning motivation is about using any opportunity to learn the language which may be caused by
internal willing. Noels et al. (1996) support the idea of making choice without any external
influence or interference aimed at meeting one's psychological needs. Classroom learning
motivation according to Gardner (2007) includes teacher, classmates, textbooks and the attitude of
the learner to these things that has an external impact on the attitude to the language learning.
Liuoliené et al. (2011) support the fact of importance of both types of motivation, as lack of either
may lead to several issues.

Motivation is a crucial factor in the successful language acquisition (Anjomshoa&Sadighi,
2015). Graham (1984) states that motivation may be connected with the will to find out more about
the country of the learning language, about its culture and traditions and become a member of that
community.

A lot is written about motivation, its dependence on academic achievement and the role of
the teacher. In the review of Feenstra "Parent and teacher attitudes: Their role in second-language
acquisition.” (1969) one more important variable is added: the parents. Undoubtedly, parents monitor
the subjects and extra-curriculum activities their children choose at school and influence on forming
attitudes toward the learning of a second language.

Methodology.The research questions addressed in the study:

Will the students learning motivation increase or decrease depending on the subject awareness

and its practical use?
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How do parents influence student motivation and how to win this factor over and use it to
increase motivation?

The following theories are proposed in the study:

Students who have chosen German as a second foreign language and who are aware of or are
the members of German promotion institutions have positive motivation and better academic
performance.

Students who have chosen German as a second foreign language and have no idea why they
have done the choice, feel lack of motivation at the lesson and as a result low academic performance.
The study is significant firstly, because German is the most widely spoken native language in Europe
and knowing it can easily open the door for a student to any European University. Secondly, studying
motivation issues and finding solutions may be useful for any other languages taught at school in
Kazakhstan. Thirdly, it may demonstrate how parents affect student’s academic choice and that policy
makers may need to pay more attention to parental awareness. As a result, it may cause future research
on the topic.

The purpose of the correlational research is to study two or more variables and to determine
the degree to which a relationship exists between them (Creswell, 2014). In the non — experimental
study the following variables will be related: student motivation, student awareness, parents influence
as dependent variables, second foreign language learning as independent variable.

To figure out the level of student and parent awareness the first questionnaire was developed
and questions about the variety of German educational programs was included. To figure out the level
of student motivation the second questionnaire was prepared to show the level of interest of the
particular group of students.

Stratified sampling was used in the research as in this method the population is first divided
into subgroups (or strata) who all share a similar characteristic.12 students and 5 parents from NIS
Pavlodar anonymously filled up the computer questionnaires sent by e-mail. This was done in order
to save time and not to make the respondents feel pressure.

Data collection tools.Two computer questionnaires serve as an instrument to find the
correlation between the variables: the first one was developed for both students and parents to figure
out their level of awareness and contain close-ended multiple-choice questions. The second
questionnaire was developed for students only to find out their level of motivation and factors which
may influence it. It contained both open-ended and close-ended questions.

The first questionnaire asked respondents to choose from the set of answers about language

learning opportunities. The participants chose from the list of programs those they have heard about.
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Such sources as www.deutsch-zentrum.com and www.goethe.de.were used in the questionnaire. It

contained 10 questions including appendix with additional information about each program.

The second questionnaire was for students only and was aimed at measuring the level of
student both learning and classroom motivation. It contained ranking questions to present an option
for respondents to rank the available answers to the questions on the scale of given range of values
from 1 to 10. It also contained multiple-choice questions and open-ended questions to give a vice to
unheard students.

Findings and Discussion.Participants were recruited from one Nazarbayev Intellectual

school. Stratified assignment was used as the students are divided into 4 groups depending on the
second foreign language chosen, so only German secondary school learners and their parents were
needed. The purpose and the significance of the study was explained to the principal and to the
participants. The survey was conducted in the academic year 2019-2020. All questionnaires were
distributed by e-mail.
After analyzing the questionnaires, the correlation between awareness and motivation was found.
There was significant difference in mean scores of awareness among high and low motivated students.
There was also a contrast in ranking questions while measuring the level of student both learning and
classroom motivation. The findings of the study demonstrated the importance of awareness and the
differences between classroom and language learning motivation. Classroom environment is the first
teacher; it includes a broad range of educational concepts. It covers the physical setting, the
psychological environment created through social contexts, numerous instructional components
related to teacher characteristics and behaviors. The physical aspects of the classroom include room
arrangement, seating, black/white board displays and physical climate. Language acquisition
demands its purpose and its significance. Each of these should be considered with both individual
student’s needs and instructional goal.

While conducting a research both researcher and participants should take ethical issues into
consideration. So, possible conflicts were prevented firstly, by informing all participants and the
administration of the school. Secondly, by getting their approval of participating. Thirdly, anonymity
and confidentiality of all participants were respected.

Participation was voluntary, moreover they can stop taking part in the research at any stage.
Sending the questionnaires via e-mail simplifies the process of data collection and providing
anonymous participation.

Conclusion.The study was to determine whether the students in the urban school are aware

of their possible good study opportunities and, if yes, how it affects their motivation while learning
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the second foreign language.

Regarding the awareness in the field of educational programs in Germany and mindfulness
while choosing a language some students and their parents are more motivated than the others are.
In relation to the relationship between student motivation and student awareness, a positive
correlation was found.

Summarizing information received from the teachers we can state, that teaching a foreign
language is one of the most rewarding careers one could have. As with any job, teaching a second
foreign language is not without its challenges. Lack of resources, textbooks, limited support from
both parents and administration sides, lack of time can serve as obstacles for both teaching and
learning. On the one side, teaching methods can influence the learning environment positively or
negatively and cause a lack of motivation. On the other side indifference from students can be
reflected in their teachers.

However, as cited by Amrein et al. (2003) once a farmer told that weighting a pig never
makes it fatter. In order to get a better result we need to feed the pig. Motivation also does not appear
from nowhere. It comes from the teacher. The results of the statistical analyses and students course
evaluations suggest that some students had a less positive language-learning experience comparing
to other students and the teacher variable may have been the main source of this difference (Ushida,
2005).

This study suggests that listeners’ awareness should be cultivated and strategically important
information about the language being learned should be integrated into the teaching and can lead to

further investigation and improvement on this field.
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ET TIJITH YUPEHYJAETT KUBIHIBIKTAP MEH KEJEPTLIEP
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Anparna. KP IIpesunentinig 2011 sxpurrs XKaprnereiaaa aiteurangai, Kazakcrangars: 0inim Oepy cananmapsl
yII Tl casicatThl jKy3ere acwlpybl THic (KP Opiner munucrpairi, 2011). By Tinaep - kKa3ak, opbIC KoHE aFbUIIIBIH
TUIAepl Ka3aKCTaHABIK TULAI JaMbITy/la MaHbI3BI Pejl aTKapajbl, OJap MEKTeNTep[e HONIIK CBIHBIITAaH OacTar
oKpIThLUIa1bl. COHBIMEH KaTap, OipHelle MEKTeITe eKiHII IeT Tl epikTi Typae OKbIThUIaabl. OKYIIbUIAp eKiHII TiTiMeH
CaJIBICTBIPFaH A aFbUIIIBIH TiTIHE KOOipek KbI3bIFyIbUIbIK TaHbITansl (IELTS emTnxaHbiMeH OaillaHbICTHI).

AFBUIIIBIH TUTIMEH KaTap, HEMIC TLUTiH Ie MEHIepy KepeK. ONTKeHi HeMicC TiJli OKyIIpUIapFa Ooarrak MaHcaObIHa
KONTEreH MYMKIHIOIKTep Oepemi. 3epTTeyniH MakcaThl - OIpiHIOIIEH, CTYISHTTEpIiH HEMIC TUTIH MEHTrepyIiH
ApTHIKIIBUIBIKTAPEl Typaibl Xabapaap Ooily NeHreifiH aHbIKTay. EKiHIIIEH, KypcThl TaHAAy Ke3iHJe aTa-aHalapIblH
BIKIIAJbI NIy MOHTe Me OONFaHIBbIKTaH, OKYIIBUIAp MEH aTa-aHAJapJblH BIHTAJAHABIPYABIH arbIMIarbl JACHICHiH
aHbIKTay. 3epTTey HEeMIC TUTIH eKiHIII IIeTeN TUIl peTiHae TaHJaFaH OKYIIbUIAPIbIH KATBHICYBIMEH Oip MEMJIEKETTiK
MeKTenTe xyprizieai. CayanHamanap MakcaTThl IpiKTEIreH CTYJACHTTEP MEH €Ki TONTaH TYPAThIH aTa-aHaJIap apachiHaa
OeniHeni - OipiHINI JKOHE YIIIHIII OKY KbUIAPHL.
3epTTey HOTIKeNepl YakbIT IIiHJEe YoKAeMe JeHIeHiHIH e3repyiH oHe OKYLIBbIHbI TaHJIayAblH aTa-aHajap KeHECiHe
TOYeTALIIriH KepceTeni. Mymeni Tapantap MeKTen OUTiMiHAeT] TUTAIK HACHXATTHIH KEMITUTIKTEPiH KOPIIL, OCHI CaJlaIaFrsl
JKaKcapynapra ajblll Kelyl MyMKiH.

Tyiiin ce3aep: weT Tini, HEMIC TUTI, T TaMBITY

TPYJHOCTHU U TPEIIATCTBUA ITPU U3YUYEHUU NHOCTPAHHOI'O A3bBIKA
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Annoranus. Kak rosoputces B ykaze Ilpesunenra PK or 2011 roma, obpaszoBarensubie cdepsl B Kasaxcrane
JIOJDKHBI PEaM30BBIBATH TPEXbBS3bIUHYIO MOJUTUKY (MunuctepcrBo toctuimu PK, 2011). OTu s3bIKkM - KazaxcKui,
PYCCKUI M aHITIMICKUI - UTPAIOT 3HAYUTEIBHYIO POJIb B Pa3BUTHU Ka3aXCTAHCKOTO sI3bIKa OHU MPENOJAI0TCS B IIKOJIAX
¢ HyneBoro kimacca. Kpome Toro, B HECKOJIBKMX IIKOJAaX BTOPOH MHOCTPAHHBIN SI3BIK IPENOJaeTcst Ha TOOPOBOJILHOM
ocHoBe. [IIKOTpHUKH 0Y€Hb MOTHBHUPOBAHBI B M3Y4YEHHH aHTIIMHCKOTO SI3BIKA TT0 CPAaBHEHHIO C MX MOTHBAIIMEH Ha BTOPOM
HHOCTPAHHOM SI3bIKE M3-3a BAXKHOCTH xopommx 6amios |[ELTS mst Oyayinero 3auncieHust.
HecoMHeHHO, HE TOJBKO AHTIMHCKHHA SI3BIK 3aCIy)KHBAaeT BHUMAHUS, HEMEIKHH S3BIK MPEIOCTaBISIET y4alluMCs
MHOXKECTBO BO3MOXKHOCTeH s Oynymed kapbepsl. lLlenp wnccremoBaHWs - BO-TIEPBBIX, BBIICHUTH YpPOBEHB
OCBEJIOMJIEHHOCTU CTYJEHTOB O IPEUMYILECTBaX BIAaJEHHUS HEMELKUM S3bIKOM. BO-BTOpBIX, ONMpeNenuTh TEKyIuit
YPOBEHb MOTHBAIIMH YYaIIUXCs U POIUTENEH, HOCKOJIBKY pellaoliee 3HaYeHUe UMEET BIMsSHUE POJUTelei pu BeIOOpE

kypca. HccnenoBanue OyneTr NMpoBOIAMTHCS B ONHOM TOCYNApCTBEHHOHM ILKOJE C yYacTHEM YyYallMXCs, BHIOpaBIIMX
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HEMEIKHUH SA3bIK B KAUECTBE BTOPOT0 MHOCTPAHHOTO. AHKETHI OyIoyT paclpeneieHbl MEeXIy IeJIeBEIMA OTOOpPaHHBIMH
CTYZAEHTAaMH ¥ POAMUTEISIMH U3 JBYX I'PYIII - IEPBBINA TOJ M TPETUi TOA 00y4IEHHS.

Pe3ynbratsl uccienoBaHus NpOJEMOHCTPUPYIOT M3MEHEHUE YPOBHSA MOTHMBALlMM B T€UEHHUE BPEMEHHU U 3aBUCUMOCTh
BHIOOpa y4YEHHKa OT COBETOB pOJUTENEH. 3aMHTEpPECOBaHHBIE CTOPOHBI MOTYT YBHJIETh HEJOCTATKH S3BIKOBOM
Iporaral/isl B IKOJIBHOM 00pa30BaHUU U IPUBECTH K YJIYUIIEHHSIM B 3TOi obnacty.

KuroueBble ¢j10Ba: HHOCTPAHHBIN S3bIK, HEMELIKUH SI3bIK, Pa3BUTHE SA3bIKA
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