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Abstract. As you know, an important role in learning is played by the assessment system as a stimulating and
corrective factor of student achievement. In the process of modernization of Kazakhstan's education, the professional
community faces numerous problems. One of them is the lack of a reliable assessment system and, as a result, the need
to create a transparent, valid technology for assessing the quality of education at the university. This article describes the
process of using criteria-based assessment in English lessons. This technique has become widely implemented in the
educational process. This method is based on the method of criteria-based assessment. The use of criteria is an important
aspect of evaluating a student's academic achievements. The university teacher has an important task to implement
criteria-based assessment in the educational process. One of the most difficult and important tasks is to create clear and
understandable evaluation criteria. The use of criteria-based assessment will help the teacher to correctly and fairly assess
the achievements of students.
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In Kazakhstan, due to the modernization of the educational process in secondary schools,
much attention has been paid to the problem of training future teaching staff. Since at the moment
there is a process of updating the content of secondary education and it is moving to a new stage of
development and modernization, there is no doubt that these processes have also affected many
aspects of the development of higher education. This particularly affected the educational process of
training specialists in such educational programs that correspond to the pedagogical profile of training
future specialists [1].

Special attention is now being paid to the assessment of students ' academic achievements.
The main difference between the modern educational process is the introduction of criteria-based
assessment methods and the rejection of the traditional system of evaluating students ' academic
achievements. The main aspects of this methodology were borrowed from teachers from the
University of Cambridge during the development of level programs for advanced training of teachers
from Kazakhstan. The content of the level programs is aimed at creating a creative-minded teacher
who is able to research their teaching activities in order to improve them, as well as to develop
innovative teaching methods and teachings. All these measures resulted in changes in the assessment
system.
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Autonomous educational organization "Nazarbayev Intellectual Schools”. Since 2016, this
concept has been implemented in all secondary schools in Kazakhstan. The concept of criteria-based
assessment is a process that is based on comparing students ' achievements with clearly defined,
collectively developed, known in advance to all participants of the educational process criteria
consistent with the aims and content of education, which promotes formation of educational
competence of students [2].

The introduction of the criteria assessment system also affected the educational process at the
university. Future teachers who will work in schools in Kazakhstan are trained in pedagogical
specialties. It is important that students should know all the innovations that have affected the
educational process at school. It is absolutely necessary to modernize the educational process at the
university in accordance with all the changes that exist in secondary education. This is especially true
for changing the system of evaluating students ' academic achievements. Even now, university
teachers have included in their working curricula the developed criteria for evaluating various aspects
of educational activities in each academic discipline.

At this stage, it is necessary to familiarize future teachers with all aspects of the modernization
of secondary education, since they will need this knowledge during the period of teaching practice,
as well as in further work. It is especially necessary to introduce a system of criteria-based assessment
at the university, as this will help students to freely navigate the educational process and facilitate
their understanding of all aspects of this type of assessment. Familiarization with the system of
criteria-based assessment can be carried out in the academic disciplines of the methodological cycle.
Here you can familiarize students with the main aspects of criteria-based assessment, teach them how
to correctly compose criteria and descriptors for different types of educational activities. This work
is extremely important, as it prepares students for future teaching activities.

It is also necessary to implement a system of criteria-based assessment in all practical and
lecture classes at the university. This will contribute to a better understanding and application of this
type of assessment by students. Each teacher should develop criteria and descriptors for each type of
activity within the framework of their disciplines. That is, students will get acquainted with this
system not only theoretically, but also practically. Students can also be involved in the development
of criteria, not only in preparation for the disciplines of the methodological cycle, but also in practical
classes. This type of activity will provide a good practical preparation of students for work in the
school. They will learn to understand and understand the criteria in their practical classes, and in the
future, in practice, they will be able to apply this knowledge to develop criteria for conducting training

sessions within the framework of the practice.
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The system of criteria-based assessment includes such types as: formative assessment,
summative assessment and diagnostic assessment. Formative assessment is also called "assessment
for learning™. The concept of "Assessment for learning” gained its fame in 1999 after the publication
of a brochure of the same name, authored by academics from the United Kingdom, working together
since 1989. They set themselves the goal of preparing materials to inform teachers and developers of
the methods.

The work of these scientists was based on the works of P. Black and D. William, who noted
that the improvement of learning outcomes will depend on five main parameters:

1) effective feedback from the teacher to the students; active involvement of students in the
process of their own teaching;

2) taking into account the results obtained during the assessment in teaching;

3) understanding how students ' motivation and self-esteem depend on the assessment;

4) students ' ability to self-evaluate [3, p. 35].

The purpose of formative assessment is to adjust the activities of the teacher and students in
the learning process. Activity adjustment involves setting tasks by the teacher, or together with
students to improve learning outcomes. Formative assessment allows the teacher to track the progress
of students towards the goals of their teaching and helps them to adjust the learning process at an
early stage, and the student to realize a greater degree of responsibility for their education. This type
of assessment has also been present in the university for a long time in the form of an ongoing
assessment, but this assessment only recorded whether the student knows or does not know a
particular amount of knowledge. This approach does not correspond to the principles of formative
assessment.

In this type of assessment, feedback must be provided to ensure progress in learning. The
structure of the formative assessment includes such items as: determination of training goals and
success criteria, identification of training evidence, interpretation of evidence, identification of gaps
in training, feedback. Teachers should be guided by the following principles of formative assessment:
significance, adequacy and fairness, integration, openness, accessibility and goodwill [4, p. 45-46].

In the classroom at the university, you can apply all the principles of formative assessment.
The teacher needs to adjust their activities within this type of assessment. The joint development of
criteria and descriptors will help to establish a positive atmosphere in the classroom. In English
lessons, different types of activities are used, such as speaking, writing, listening, and reading. Criteria
and descriptors should be developed for each of these types. The teacher should adhere to the
following plan: it is necessary to declare the purpose of the lesson, ask each student to offer their own
assessment criteria, arrange all the proposed criteria of their degree of importance, and choose the

most priority ones. Familiarization with the criteria should be carried out before completing each task.
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For all types of activities, it is necessary to create clear and understandable criteria, since the success
of the task depends on it.

When assessment information is used solely to judge the level of competence, it is a
summative assessment. The purpose of summative assessment is to state the level of knowledge and
competence formation of students by a certain period of time and to determine whether the results
obtained meet the requirements of the standard. The existing practice of summative assessment
involves carrying out various types of control and verification work. This type of assessment has also
always taken place in the educational process of the university. At the end of each semester, a final
control was conducted in all academic disciplines, and after each training module, various final
control works were conducted for the development of the acquired knowledge. To implement
summative assessment in English lessons at the university, it is necessary to develop clear criteria for
each discipline for the final assessment. Summative evaluation can be internal and external. Internal
summative assessment-determination of the level of formation of knowledge and learning skills at
the end of the study of the block of educational information. External summative assessment-
determination of the level of formation of knowledge and learning skills at the end of the training
level. Before each summative assessment, the student must know the criteria so that he can evaluate
his own level and after completing this work, he will be able to evaluate himself and draw
conclusions. Summative assessment in English lessons covers different types of activities. As a rule,
the final control is presented in the form of a combined exam. The teacher should draw up clear
criteria for all types of activities, so that the student understands the level of his educational
achievements at the final control.

For the effective implementation of formative assessment in the university, it is necessary to
use various methods and techniques. Formative assessment is carried out according to two schemes:
the scheme of holistic assessment is a high-speed assessment, assessment

in a short time, in the general form of the level of development of the student by evaluating
separately from each other the abilities defined by the goals of the learning process. Analytical
assessment is the consistent tracking and evaluation over a certain long period of time of the specific
abilities provided for students.

In English lessons, teachers in universities most often use such types of work as: discussion,
case-study, insert technology, writing essays, working in groups, self-assessment, etc. At the end of
the lesson, it will be appropriate to fill in a table where the student will state: what information was
new for him, what he already knew, and what difficulties he had in mastering the new material. This
information will be very useful for the teacher, as it will help him to adjust his work. In the classroom,

during a frontal or individual survey, the teacher can assess how students have learned a particular
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material. The teacher should always analyze the results of the formative assessment, as he will be
able to draw conclusions about which topics are well understood, and which information requires
further attention on his part.

Criteria-based assessment also contributes to the growth of students ' learning motivation.
Knowing the clear assessment criteria, the student will understand in which direction he needs to
move further. It will be very effective to use self-assessment, when each student can evaluate
themselves according to the proposed criteria. The most important thing in this process is the ability
of students to have an objective self-assessment. To do this, the teacher must clearly explain all the
nuances of this work. The teacher can also ask students to rate each other in pairs or in a group. They
can develop their own assessment criteria or use those suggested by the teacher. This type of
assessment can increase interest in learning English and will help to increase activity in the classroom.

For a discipline such as English, the following activities can be used as a summative
assessment: writing a project, essay, portfolio, testing, etc. As a rule, it is necessary to evaluate the
knowledge of all types of speech activity: speaking, reading, listening and writing. For all these types,
evaluation criteria are needed. Writing a project requires a lot of effort from students. The teacher
should distribute the topics, help students determine the goal of the project, and form working groups.
The teacher himself or together with the students makes the criteria for evaluating the project.
Knowledge of these criteria will help students to perform this work purposefully and on time. The
portfolio also refers to creative types of work. The biggest challenge for a teacher is to properly
evaluate this type of work. As far as the criteria are made correctly and clearly, so well will the
students cope with this task [4].

Undoubtedly, it is most easy to create evaluation criteria for such a type of work as testing. In
English lessons, it is mainly used to check the level of formation of grammatical skills. As a rule, one
point is given for each correct answer, and then the final score is formed on a 100-point scale.
Listening is conducted to identify the level of understanding of foreign language speech by ear.

Tasks are created for each audition, and one point is awarded for each correct answer. The
final score is calculated using the following formula: the number of correct answers is divided by the
total number of answers and multiplied by 100%.

The most difficult thing in English lessons is to make up the criteria for the students ' oral
response. Here, the teacher needs to take into account many aspects, since the assessment of oral
speech consists of many parameters. The teacher should evaluate the lexical and grammatical content
of speech, as well as the phonetic skills of students. Criteria for this type of activity should be drawn
up taking into account all these aspects. Since the university has a 100 — point assessment system,
the teacher needs to create criteria for each category of points, i.e. for which the student will receive

a particular point. This work requires a lot of attention and focus from the teacher.
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Conclusions.

In the modern realities of the modernization of education in Kazakhstan, the introduction of a
system of criteria-based assessment at the university is a necessary condition for further qualitative
progress of the educational process. It is absolutely necessary that all changes in the educational
process of secondary education echo the changes in the educational process of the university. The
principle of continuity of education is a guarantee of quality. In order to implement a system of
criteria-based assessment at the university, it is necessary to comply with the following conditions::

1) it is necessary to clearly separate the formative and summative types of assessment;

2) teachers should learn how to make competent assessment criteria;

3) it is necessary to involve students in the process of drawing up criteria;

4) in their work, the teacher should be able to apply various methods and techniques that will

contribute to the effective implementation of criteria-based assessment.
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TIVIAIK BIJIIM BEPY BATJTAPJIAMACHI CTYJAEHTTEPIHIH AFbIJIIIBIH TIJII
BOUBIHIIA BLJIIMIH KPUTEPUAJIJIBI BAFAJIAY TEXHOJIOTAACHI
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Anparna. OKyaa OKyIIBUIAP/IbIH KETICTIKTEPIH BIHTATAHIBIPYIILI )KOHE TY3eTyIli (akTop peTiHae Oaranay
JKYHecl MaHBI3IBI PO aTKapaThIHBI Oenrini. KazakcTaHmblK OutiM Oepyi KaHFBIPTY MPOIECIHIE KOCION KOFaMIaCTHIK
KenTereH mnpobieManapra Tam Oomanpl. OmapaslH Oipi-OaramaynslH ceHIMII JKyHeciHiH OosiMaybl JKOHE COHBIH
calapeIHAaH YHHUBEPCUTETTET1 O11iM Oepy carmacslH OaranayJplH allblK, BATHATI TEXHOJIOTHSICHH KYPY KaXeTTimiri. by
MakaJjaja aFbUIIIBIH TiTi cabaKkTapbIHIa KPUTEPHAIAbI Oaraiay sl KOJIaHy Iporeci cumaTTairad. by ogicreme GapipIk
xkepre OutiM Oepy mporeciHe eHrizine Oactajgbsl. by ozmicteme Kkputepuanipl Oaranay oJiCiHE HeTI3/IeireH.
Kpurepwuiinepai KoijaHy CTYJEHTTIH OKY JKETICTIKTEpiH Oaranay]blH MaHbI3bl acrekrici 0oibin Tabsutansl. KOO
OKBITYIIBICBIHBIH aJlIbIHAa OlliM Oepy mpolieciHe KpuTepuaiabl Oaranayipl eHri3y OOWBIHIIA MaHBI3Abl MIHJIET TYP.
Kypaeni »asHe MaHBI3bI MiHAETTEPAIH Oipi — Oaranay IblH HAKThI )KOHE TYCIHIKTI KpUTEpHiepiH acay. Kputepuanst
Gararay/ibl KOJIAHy OKBITYIIBIFa CTY/ICHTTEPAIH JKETICTIKTEPIH cayaTThl KoHE 91T Oaranayra KOMEKTEeCe/I.

Kpurepnanaer Oaranay  TEXHOJNOTHSICHI — OKBITYIBIH ~ JKETICTIKTEpiH  eJIey MeH IpobieMalapblH
IUArHOCTHKAJIAybIH, Kepi OalIaHbICTHI KaMTaMachl3 eTYAiH JKoHe OuriM Oepy mpomeciHe KaThICYyIIbUIapIbl
(OKymIBLTAp I, MYFATIMACPI, aTa-aHAIAPIBI, MEMIIEKETTi) OimiM OepymiH xai-Kyiii, mpoOiieManapbl MeH JKETiCTIKTepi
Typautel xabapap eTyIiH Heri3ri Kypajsl 60kl Tabbutaapl. biniM amymsmmapasy OLTiM JKeTicTiKTepiH Oaranay xyheci
- Oy Oimim Gepy OarmapriamanapblH MEHTepy calachlH Oaraiay kyieci, OimiM 6epy MpoIeciHiH MaHbI3IbI AJIEMEHTI.

Tyiiin ce3nep: kpuTepuanibl 6aranay, KpUTEPHAIIBI TICLI, OKY KETICTIKTEPI, )KUBIHTHIK Oarainay, (hopMaTHBTI

Garanay, OiiiM Oepy OarmapiaManapsl.
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TEXHOJIOTUS KPUTEPUAJIBHOT'O OLIEHUBAHUS 3HAHUM CTYJEHTOB 110
AHT'JIMMCKOMY SA3BIKA SA3BIKOBBIX OBPA3OBATEJIBHBIX ITIPOT'PAMM

C.C. KYJIBMAT'AMBETOBA, A.A. CYJITAHOBA®

3ananHo-Kazaxcranckuit YHuBepcuteT uMenu M. YTemucoBa, ¥Ypanbck, Kazaxcran

“e-mail: aisana180898@mail.ru

AnHoTamms. Kak H3BECTHO, HEMAJIOBAXHYIO pOJIb B OOYyYCHHH MWIpAacT CHCTEMa OIIEHMBAHUS Kak
CTUMYJIMPYIOIIUA U KOPPEKTHPYIOIIUIT (pakTop MOCTHXKEHUH yuamuxcs. B mporecce MoaepHU3alMu Ka3aXxCTaHCKOTO
o0pazoBanus MPOo(decCHOHATEHOE COOOIMIECTBO CTAJIKHBACTCA C MHOTOYMCICHHBIMH TmpoOieMamu. OgHa W3 HHX
OTCYTCTBUE HAIE&XHOW CHCTEMBI OLICHWBAHMS M, KaK CIEICTBHE, HEOOXOAWMOCTh CO3JaHUs MPO3PAavHOU, BaJMIHOM
TEXHOJIOTHH OIIEHKN KauecTBa 00Opa3oBaHUs B yHUBEpCHUTETE. B TaHHOW CTaThe OMMCHIBAETCS MTPOLECC MCIOIb30BaHUS
KpUTEPHAIILHOTO OLIEHMBAaHUS HA YpOKaX aHINIMHCKOro s3bIka. JlaHHas METOAMKA CTajla MOBCEMECTHO BHEAPATHCI B
00pa3oBaTenbHBIN Mponecc. B ocHOBe JaHHOM METOAWKH JISKUT METO KPUTEPHUAIFHOTO OIIeHNBaHus. Vcnonb3oBanue
KPHUTEPUEB SIBISIETCSI BAKHBIM aCIIEKTOM OICHMBAHUS YYEeOHBIX JOCTIDKEHHUiI cTyneHTa. Ilepen mpenonaBareneM Bys3a
CTOMT Ba)KHas 3ajjaya M0 BHEIPEHHUIO KPUTEPHAILHOTO OIIEHNBAHUS B 00pa3oBaTeNbHbIN mponecc. OHa U3 CIOKHBIX U
BaXXHBIX 3aJa4 — O3TO COCTABJICHHUEC YCTKHUX W MNOHATHBIX KPUTECPHUEB OLICHWBAHMA. Wcnons3oBanue KPUTCPUAIILHOT'O
OLICHUBAHUA MOMOXKET MPENOAAaBATCIIIO T'PAMOTHO U CIIPAaBEAJIMBO OLICHUTD JOCTHXKCHUA CTYyICHTOB.

TexHONOTHsT KPUTEPUAIBHOTO OIIEHMBAHUS SBJISIETCSI OCHOBHBIM CpEJACTBOM JHAarHOCTUKW IIpoOieM u
H3MEPEHHs JIOCTIKEHUH 00yueHus1, obecriedeHust o0paTHO CBA3M M MHPOPMHUPOBAHKS yYAaCTHUKOB 00pa30BaTEIbHOTO
TIpoIlecca O COCTOSIHUH, Ipo0ieMax M JOCTIKeHUsIX oOpazoBanus. CHcTeMa OIEHKH 00pa30BaTeNbHBIX JAOCTH)KEHHH
00YyJaloOMuUXCA-3TO CHCTEMa OLEHKM KadeCcTBa OCBOCHHMS OO0pa3oBaTEIbHBIX IIPOTPaMM, BaKHEHIIWI 3IIEMEHT
00pa3oBaTEIHLHOTO TpoIECCa.

KaoueBble cjioBa: KpUTEpUATbHOE OIICHMBAHUE, KPUTEPUAJbHBIH MOAXOJ, Yy4deOHbIE JIOCTHIKCHUS,

CYMMATHUBHOC OLICHUBAHUE, (l)OpMaTI/IBHOC OLICHHUBAHUC, O6pa30BaTeJ’II>HI>Ie mporpaMmal.
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