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Abstract: Teaching foreign languages is a multi-step procedure that involves a variety of skills and abilities.
Grammar and vocabulary are the foundation of any language, therefore developing lexical competency is crucial to the
formation of a system. A lexical approach to learning fundamentally means that the priority is encouraging students in
improving vocabulary. This article is devoted to the use of authentic media texts in the process of teaching a foreign
language, especially materials from the English newspapers during English language lessons. Authentic texts were non-
pedagogical materials designed to assist students enhance not just learners communication even so students’ cultural
competencies. The term authentic was established as a reaction to textbooks' predefined structures. The survey was
conducted in order to define difficulties and problems in using authentic media texts in teaching lexical skills. The purpose
of the article is to study the difficulties associated with the use authentic media texts in teaching lexical skills and give
the recommendations to improve teaching process. This research examines the historical basis and evolution of
perspectives on the investigation of authenticity to see how differences in methods to English language education affected
the usage of authentic resources.
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Introduction. The foundation for teaching a foreign language is lexical competency.
Furthermore, while lexical skill is an important aspect of overall vocabulary knowledge, the
development of lexical abilities is necessary in the learning of a foreign language. At the present
stage educational institutions are concentrating their efforts on enhancing the overall quality of the
educational process and the effectiveness of foreign language instruction. During the XX century,
disciplines such as methodology and didactics, linguistics, and psychology have been devoted to
tackling a variety of interrelated issues, the most pressing of which is the challenge of foreign
language learning by students of various ages and educational levels. The challenge of learning new
vocabulary is one of the most essential techniques of dilemmas. Learning vocabulary is a unique
process, as some expressions and words are easier to remember than others, requiring the completion

of special activities aimed at increasing the memorizing procedure. Students practice learning new

34


mailto:ye_anara@mail.ru

K.)Ky0anoB atbinznars AKTe0Oe eHipiik yHUBepcuTeTiHIH Xabapuibicsl, Nel (67), Haypbi3, 2022
Duonorust FEUTBIMAAPEI

vocabulary with the use of exercises aimed at developing and improving lexical skills. Lexis is the
most significant component of speech activity: listening, speaking, reading, and writing, which
determines its place in every foreign language lesson, and the teacher's attention is continually drawn
to the development and improvement of lexical abilities. The lexical units of the language, including
the grammatical structure, are the required building material helps to structure speech activity is
carried out, and so they are one of the most significant aspect of the language learning materials. The
efficacy of lexical learning is determined by the following factors:

e The teacher's personality, as evidenced by his professional attributes, creativity, i.e. his ability
to plan work on lexical units, is intriguing, as it will result in the students’ complete
assimilation of the program's lexical minimum and firm consolidation of active vocabulary
in their memory at the middle and senior stages of learning;

e The student's active and passive vocabulary is determined by a variety of additional linguistic
criteria, such as the students' degree of initial training, their talents, etc as well.

The development of lexical abilities sets out the requirements for achieving personal and
subject-specific educational outcomes. The implementation of multiple exercises seems to be the
most essential method of teaching vocabulary, and they are also the most common way of structuring
activities. While educating, keep in mind that the effectiveness of the exercise is primarily dependent
on matching the exercise's attributes to the subject, the desired aim, and the conditions for attaining
it. All exercises relating to its structure can be divided into two categories: exercises aimed at
memorizing words, their semantics in conjunction with phonetic and grammatical form, which results
in the repetition of words from long-term memory, and activities aimed at strengthening syntagmatic
and paradigmatic relationships between lexical units [1, p.34].

“Authentic materials™ are reading texts that were written by native speakers and published in
contexts designed specifically for native-speaker consumption, with no thought given to non-native
accessibility. The topics, language, syntax, structure, etc., are all pitched at a target audience of native
speakers and offered through media intended primarily for native speakers [2].

The authentic text was described as a work written for a social purpose in the linguistic
community in which it was written. The term authentic was coined as a reaction to textbooks'
predefined patterns. Authentic recourses, often known as realia, are recourses created for native
speakers of a language that can be used in the classroom. It is now usually recognized as materials
that incorporate words, phrases, ideas and expressions that are heard and read in real-life

circumstances, due to transforming language barriers [3, p.88].
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The use of authentic materials in the teaching of English as a second language is not a new
term. This research examines the historical basis and evolution of perspectives on the investigation
of authenticity to see how differences in methods to English language education affected the usage
of authentic resources. According to Widdowson, “authenticity lies not in the text, but in how
speakers and readers utilize it, notably in their responses”. Considering that the relationship between
a language and its social community can be fluid, we believe that cultural and communicative
competency entails comprehending the target language speech community's social customs while
maintaining one's own. Because the main purpose is to communicate rather than to behave like
someone else, which would imply abandoning one's social and linguistic identity, learners might
emulate the behavioral patterns of that society drawn from the authentic text to some extent [4,
p.101]. The analysis of the terminology “authentic material” is marked by the several meanings used
to convey the concept of authenticity. Numerous definitions of authentic resources in the field of
language instruction emphasize the fact that they (authentic resources) are (1) not designed for
specific linguistic teaching aims and (2) introduce pupils to a real language environment.

Methodology. The purpose of this article is to study the features of the development of lexical
skills with students through media texts in teaching a foreign language. Authentic texts are naturally
appealing to both teachers and students. It's inspiring to discover that you can read something written
for a native speaker, and learning how to interact with “real” literature allows learners to read more
comfortably and widely outside of the classroom. However, teachers should evaluate how beneficial
the original text we select is to our students. At a certain level, authentic texts can be beneficial. In
comparison to advanced learners with prior knowledge, beginners require easier textbooks. As a
result, teachers must be extremely analytical and assess factors such as difficulty, interest, and
themes. Many aspects of original manuscripts are significantly more complicated than they appear at
first inspection. Widdowson emphasized that the language used with students does not need to be
simplified in order to understand and explain it. He said that “Nowadays, there are suggestions that
the language provided should be authentic”. In the format of advertising, brochures, menus,
timetables, recipes, songs, and other items used in daily life, authentic materials eventually made
their way into textbooks. Articles in newspapers and magazines, movies, trailers, photos,
documentaries, interviews, and various sorts of broadcasts are among the other types. Literature, on
the other hand, was still regarded as unsuitable material for language learning [5, p.103].

The authors of this paper invited teachers to participate in the study as most of them teach the
English at schools or universities. This Questionnaire has been designed to collect data about English

language teachers’ opinions. The survey was conducted in order to determine whether teachers use
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authentic media materials sufficiently in the English classes. A total of 15 teachers responded to the
questionnaires. All the questions were evaluated after the participants had returned the surveys. The
quantitative method was used for the result analysis. The quantitative method was implemented to
analyze the results.

Results.As discussed in the previous section, we asked teachers feedback about the use of
authentic materials in language classes. The results of the questionnaire are demonstrated in
Diagrams.

We can observe from the results that many teachers are familiar with authentic media

materials.

Do you know about “authentic materials™?

CrTRETAm: MpomyeTanie:

7692 %

T,60 5

Figure 1. The questionnaire’s response
The majority of participants mentioned that they use authentic materials because they expose
students to the real world. According to more than half of respondents, authentic materials are an
effective technique for enhancing learners' lexical skills. The findings of the study suggest that

authentic materials increase learners' lexical skills significantly.

How often do you use authentic materials in your lessons?

20,00 %
13,32 % 1BB%

Always Sometimes Often Seldom

Figure 2. The respondents answer
On the report of few participants, authentic materials encourage students to learn. Authentic
resources demonstrated to be a very significant source at all language levels, according to this
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research, and some respondents consider that authentic materials can be implemented at different
levels. The analysis of teachers’ responses shows that 69,23 % of them use authentic materials from
the Internet, while 23,08 % of the respondents use authentic materials from the newspapers or

magazines.

Which authentic material sources are best for use in a foreign

/ou agree that authentic materials can be used up to a certain

23,08 %(3) “\

40,00%
760 %0y T

11111
RS
60,23 %46

Figure 3. The results of survey Figure 4. The analysis of teacher’s response

The findings indicated that the majority of participants believed authentic resources will play
a huge role in enhancing learners' language skills. Teachers have to choose authentic materials very
forethought and carefully prepare projects for use in the classroom. One of the most important
questions on the survey was the last question. Teachers were asked to write down kinds of
issues/challenges which readers’ commonly occurring when reading authentic media texts in English.
According to the diagram below, it can be concluded that the majority of participants wrote that the
huge number of tricky vocabularies in an authentic media texts are the largest problem students have
when conducting reading activities in the classroom. It is indicated in the diagram that 47% of
responders consider that the complicated part in learning and analyzing authentic media texts is the

memorizing words within them.

What difficulties arise in using authentic
meida materials?

m none grades are provided to the
texts (easy grammar but difficult
words)

m the texts are too long

Figure 5. The results of survey
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Discussion. The objective of the study was to determine the effect of authentic media texts
in teaching lexical skills. One of the findings of the study, which was done to investigate the effects
of authentic media materials use in demonstrating that authentic materials were effective in the
development of reading abilities. This finding provides a significant contribution to the literature.
According to Ulug, reading skills are the most significant means of achieving success at university
or school and the most effective tools to acquire knowledge at the same time [6, p.32]. Additionally,
reading skills are very effective in enhancing the overall performance of the educational process,
increasing vocabulary, and developing learners' ability to comprehend the grammatical structure of
the language [7, p.328]. To teach reading skills, according to Yasrida, Sutarsyah and Sukirlan,
enhances the students’ enthusiasm and understanding in generally while these types of resources
bring new information for the students’ [8, p.63]. Furthermore, Albilad who researched into the
advantages and drawbacks utilizing authentic media texts in ESL reading classrooms observed that
authentic texts may improve students’ cultural understanding as well as provide a sense of reality
and encourage them [9, p.67-77]. Authentic media materials help students to practice their language
abilities in real-life situations and provide a variety of learning activities due to the wide variety of
genre styles. Even if the classroom is not a “real-life” situation, authentic materials do have a very
important place within it. Even though it is not a “real life” issue, authentic media sources play an
important function in the lesson. It has been argued that by taking a text out of its original context, it
loses its authenticity: “As soon as texts, whatever their original purpose, are brought into classrooms
for pedagogic purposes they have, arguably, lost authenticity” [10, p.79]. Authentic media materials
allow readers to get real information and keep up with what is going on in the world. Authentic
materials also allow readers to get real information and keep up with what is going on in the world.
They almost always have something to say, whether it's information or a review. They also give you
a sense of success. Extraction of real information from a real text in a foreign context may be
incredibly motivating, moreover introducing kids to “real” language can help them learn more
effectively. The implementation of authentic media texts improved students' reading skills and
encouraged them to read [11, p.60]. The criteria for selecting authentic resources are evaluated by
the language level of the learners. All levels require students to be able to deal with a variety of
situations that are likely to occur in practically every aspect of life; authentic materials are a valuable
resource for achieving broad understanding of authentic English. The availability of huge variety of
authentic materials makes it simple to find anything that will stimulate the students' attention and
inspire them to further implement a real-life language situation. According to the findings of the

study, authentic media texts typically contain several unfamiliar phrases that don’t equal the level of
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vocabulary knowledge of learners’ or haven’t been studied yet. Such type of barrier will make it
tough for them to understand the texts they are reading. Berardo proposes a remedy to this dilemma
by recommending professors, lectures or trainers to change the language used in the full texts [12,
p.60-69]. Furthermore, before introducing authentic media texts, the teacher should introduce new
words, idioms, and definitions to the students. Furthermore, teachers should use pre-reading
activities. Pre-reading activities can also assist students in understanding the text's theme, vocabulary,
and perhaps important grammar structures. It is always necessary to introduce key vocabulary in an
ESL classroom so that students are not confused by unfamiliar words while reading. Introducing
vocabulary doesn't have to be a difficult process; teachers can easily make a wordle with key words
and see if students can tell something about them.

We believe that authentic resources are implemented successfully in the lessons by teachers,
and that authentic media materials should be used in authentic ways by teachers.

Conclusion. The theoretical considerations of implementing authentic materials in a foreign
language classroom were analyzed in this article. Authentic materials are a highly beneficial and
valuable “tool” to encourage learners to acquire a language of the real world, according to both the
theoretical component and the analysis of the research. When authentic material is used correctly in
the classroom, it brings the real world into the classroom. Furthermore, it educates students to cultural
characteristics, which leads to a deeper comprehension of the subject. Teachers should carefully
choose materials to help students improve their language abilities, such as reading, writing, speaking,
and listening. Authentic resources should communicate a specific message to learners and are the
most effective way to improve learners’ vocabulary.

Use of authentic media recourses in the reading lesson has various problems vyet, it is
recommended that the teachers implement authentic media appropriate instructional strategies
because they are successful in supporting students’ in developing language skills via real-life
language implement. Moreover, it is recommendable if the teacher revises some difficult
vocabularies in the text. Teachers need to be very careful when selecting authentic resources at a

certain level, keeping in mind the grammatical and textual complexity of the material.
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JEKCHUKAJIBIK JAFIBLTAPABI OKBITY BAPBICBIHJIA AYTEHTHKAJIBIK
MEJUAMOTIHAEPII MAWIAJIAHY

AM.ECEHTAJIMEBA, A.EJITEJT
JL.H.I'ymunes arsinaarsl Eypasust ynrteik yHusepcuteti, Hyp-Cynran,Ka3akcran

* e-mail:ye_anara@mail.ru

Anparna: ller Tingepin oKbITY-OyJI opTYpJll JaFAbuIap MEH JaFAbliap/ibl KAMTUTHIH KOIl CaThIbl 1C-0pEeKeT
Oonbin ecentenemi. [paMmMaTika MEH JICKCHKA Ke3-KENTeH TUIMIH Heri3i OOJNBIT TaObUIabl, COHIBIKTAH JICKCHKAJIBIK
KY3IpeTTUTIKTIH JaMybl )KYHECiH KaJbIITaCThIPy ©Te MaHBI3bl Ke3eH OouIbI Tadbu1ansl. OKyFa JIEKCHKAJIBIK KO3Kapac
HETi31HEeH CTYyIEHTTepiH CO3MiK KOpPBIH >KaKcapTyFa, AaMBITyFa BIHTATAHABIPY OachIMIBUIBIK eKeHiH Oinmmipeni. by
Makaja IeT TUTIH OKBITY INPOLECiHIe ayTeHTHKAJIBIK MeIua MOTiHJEpiH, ocipece aFbUINIBIH TLTIHAETI cabakTapnaa
aFBUIIIBIH Ta3eTTepiHEH AIbIHFAaH MaTepHaIIapisl KOJJaHyFa apHaiFaH. AYTEHTHKAJIBIK MOTIHIEp CTyJACHTTEepre
KapbIM-KaThIHAC JIaFIbIIApBIH FaHA €MeC, COHBIMEH Oipre MOACHM KY3BIPETTLTIKTEpIiH e KaKCapTyFa KOMEKTECeTiH
NeJIarorMKajblK eMeC Marephaijap OoybIn TaObUIaIbl. «AYTCHTHKAJBIK» TEPMHHI OKYJBIKTapAbIH aJJbIH-aJa
aHBIKTAJFaH KYpbUIBIMBIHA peakuusi periHnge eHrizingi. CayaiHama JEKCHKalbIK JaFibuiapAbl YHpeTy KesiHze
ayTeHTHUKAJIBIK MEINaTEeKCTEP i MaiJaany 1arbl KUBIHBIKTap MCH MACEJIeH] IENTy/1l aHbIKTay MaKCaThIH/AA XKYPri3uii.
MakanaHblH MaKcaThI-JIEKCUKAIIBIK, JlaFAblIapAbl OKBITYd ayTEHTUKAJIBIK MEINATEKCTEpli KOJIaHyMEH OalIaHbICThI
KUBIHABIKTAP/IBI 3€PTTEY JKOHE OKY IMPOLIECIH )KETUIAipy OOMBIHIIA YCRIHBICTAp YCBHIHY, COHBIMEH KaTap OKy OapbhIChIHIA
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Ke3lIeCeTiH KUBIHABIKTApAbl IIEeITy XOJIAPbIH aiKelHAay. Byn 3epTTey aFpUIMIBIH TUTIH OKBITY OIicTepiHIeri
aflbIpMAIIbUIBIKTAp AYTEHTUKANBIK pPECypCTapibl MaijanaHyFa Kajdall ocep €TKeHIH Kepy YVIIIH ayTeHTHUKAIBIK
MaTepHUalIbl 3ePTTECYAIH TAPUXHU HETI37epi MEH KO3KapaCTaphIHBIH 3BOIOIHUSACHIH KapPaCThIPAIbL.

Tyiiin ce3mep: ayTCHTUKANBIK, MIET T, JICKCHKANBIK JaFabLIap, ayTCHTUKAIBIK MEIUAMOTIHICP, OKY,

cayajHama.

HNCITIOJIb3OBAHUH AYTEHTUYHBIX MEJUATEKCTOB B ObYYEHUH
JJEKCUYECKHUM HABBIKAM

AM.ECEHTAJIMEBA, A.EJITEJT
EBpasuiickuii HarmoHanbHbli yHUBepcuTeT nMenu JI.H. I'ymunesa, Hyp-Cynran, Kazaxcran

*e-mail: ye_anara@mail.ru

AnHoTtanusi: OOydeHWE WMHOCTPAaHHBIM S3bIKaM IIPEACTABJISET COOOH HECKONBKO IIaroB, KOTOpas
IIpeAToaraeT MCHONb30BaHNUE Pa3sHOOOpa3HBIX HABBIKOB M yMEHHMH. B TO BpeMms Kak CIOBapHBIH 3amac, Hapsmy C
IpaMMaTHKOM, COCTAaBISIET OCHOBY JIFOOOTO SI3bIKA, OBJIAJACHHUE JIEKCHIECKOH KOMITETCHIIEH NMEET pelIaloliee 3HauCHNe
Jutst opmMupoBaHus cucTeMbl. Jlekcudecknii moaxoa K 0OydeHHIO B OCHOBHOM O3HAYaeT, YTO HPHOPUTETOM SBISIETCS
MOOIIPEHNE YYAITNXCS K PACIIUPEHHUIO CIOBAapHOro 3amaca. /laHHas cTaThs MOCBSIICHA NMPHUMEHEHHIO ayTEHTHYHBIX
MEIMAaTeKCTOB B MPOIIECCe MPeroiaBaHus HHOCTPAHHOTO S3bIKA, B 0COOCHHOCTH MaTepHAJIOB U3 aHTJIMIICKHUX ra3eT Ha
YpPOKax aHTJIMHCKOTO SI3bIKa. AyTEHTHYHBIC TEKCTHI ObUTH HETIEJarOrMYeCKUMH MaTepHuaIaMi, IPEAyTOTOBICHHBIMH [
TOTO, YTOOBI OKa3aTh IIOMOIIb YYAIIUMCSl YCOBEPIIEHCTBOBATH HE TOJIBKO CBOM KOMMYHHKATHBHBIE HaBBIKH, HO U CBOU
KyJIbTYpHBIE KOMIIETEHIIMH. TepMHH «ayTEeHTHYHBII» OBUI BBEIEH KaK PEakiHs Ha IpeNONpeAeIeHHbIE CTPYKTYpPbI
Y4eOHHUKOB. Ompoc Ob11 MIPOBEJICH c LIEJIBIO OTIpEJIETICHUS CII0XKHOCTEH M POOJIEMHBIX
3a71a4 B IPUMEHEHNH ayTCHTUYHBIX ~MEANATeKCTOB MpH OOy4YeHHMM JIEKCHYeCKMM HaBblkaM. llenp craTtbm
HCCIIEIOBATh CI0KHOCTH, CBSI3aHHBIE C IPIMEHEHUEM ayTeHTUYHBIX MEMATEKCTOB B 00YUEeHUH JIEKCHUECKUM HaBBIKaM,
W JaTh PEKOMEHIAIMU II0 COBEPIICHCTBOBAHMIO YYEOHOTO mporecca. B 3TOM HCCIeOBaHHH paccMaTpUBAIOTCA
HCTOPHUYIECKHE OCHOBBI M SBOJIOIUS B3TJIAI0B Ha N3YYEHHE ayTeHTUYHOCTH, YTOOBI YBUAETH, KaK Pa3iIu4us B METOaX
00y4YeHHS aHTIMICKOMY S3BIKY TOBJIHSUTN HA MCIIOJIF30BaHUE ayTEHTUYHBIX PECYPCOB.

KaioueBble cji0Ba: ayTeHTHYHOCTb, HHOCTPAHHBIN SA3BIK, JEKCHYECKHE HABBIKU, ayTeHTHYHbIE MEANATEKCThI,

YTEeHHE, OMPOC.
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