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Abstract. In the 21st century, technological devices and artificial intelligence have become an integral part of
everyday life, making the use of technology in language teaching increasingly important. Combining traditional materials
with modern technologies may increase students’ interest in language learning. Podcasts are among the modern tools used
in foreign language teaching. These materials can expose learners to authentic speech and support comprehension beyond
the language input typically available in textbooks. This study examines the impact of researcher-developed Turkish-
language podcasts on university students’ listening skills. The participants were 20 third-year students from the Faculty
of Foreign Languages at Kazakh-American Free University (KAFU), who studied Turkish as a second foreign language
during the 2025-2026 academic year. They constituted the experimental group. For five months, students listened to
Turkish podcasts during classes and completed assignments designed to develop various language skills. At the end of
the study, a questionnaire was administered via Google Forms to assess the development of their listening skills. The
questionnaire results are presented and analyzed in the article. The findings show that Turkish-language podcasts
positively influenced students’ listening skills. In particular, podcasts helped students infer the meaning of unfamiliar
words from sentence context, as reflected in the high proportion of «Strongly Agree» responses. Regular podcast exposure
also contributed to students’ ability to imitate speakers’ stress and intonation patterns, which was similarly reflected in
the «Strongly Agree» responses. The article also reviews previous research on podcasts and listening skills in Turkish
language teaching and provides recommendations for using podcasts to further develop students’ listening abilities.
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Introduction

Since the existence of human being language has served as the fundamental medium of
communication that establishes social bonds, transmits cultural heritage, and enables individuals to
make sense of the world. The process of acquiring a new language is a lifelong mental and auditory
journey that begins when an individual starts perceiving surrounding sounds while still in the womb.
Listening is a complex process of perception and comprehension within the human mind which forms
the cornerstone of communicative competence in foreign language acquisition and is among the first
skills that need to be developed.

In both native language instruction and the teaching of Turkish as a foreign language, emphasis
is typically placed on reading, writing, and speaking skills; conversely, listening skills often receive
insufficient attention during instruction, based on the assumption that they will develop
spontaneously. A lack of adequate support for listening skills leads learners to acquire incomplete
information in the target language, experience communication breakdowns, and suffer from high
levels of listening anxiety in conversational settings. For individuals learning Turkish outside the
natural environment where the language is spoken, limited classroom auditory input proves
insufficient, making it difficult for learners to grasp unfamiliar sounds, intonation patterns, and
speaking speeds.

In traditional classrooms listening is often constrained by limited class hours, poor-quality
audio recordings or monotonous materials. This situation hinders students from adapting to the
natural flow of the target language. However, as it was emphasized in the literature, «By effectively
developing listening skills, many language-related issues can be resolved, and full language
development can be achieved» [1, 88]. A fundamental prerequisite for successful language
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acquisition is providing the learner with ample, comprehensible, and authentic aural input. Individuals
learning Turkish far from the regions where the language is spoken such as students in Kazakhstan
have very limited opportunities to be exposed to the natural flow of the language in their daily lives.
One of the most effective ways to overcome this disadvantage is through extensive listening practices
that support out-of-class learning via mobile technologies.

Nowadays the phenomenon of globalization, the intensification of international relations, and
technological advancements necessitate the adoption of innovative approaches to foreign language
teaching that transcend classroom walls and eliminate the constraints of time and space. In particular,
the growing interest in the Turkish language especially in fraternal regions like Kazakhstan requires
that this process be supported by more effective, flexible, and modern methods in both formal
educational institutions and individual learning practices. In this context, with mobile technologies
becoming central to our lives, podcast technology defined as digital audio broadcasts has emerged as
a powerful digital resource for teaching Turkish as a foreign language, enhancing listening skills and
consequently, other language skills.

Derived from the combination of the words «iPod» and «broadcasting», podcast technology
offers users rich, portable audio content that can be accessed via the internet anytime and anywhere.
Highlighting the importance of using podcasts in teaching Turkish as a foreign language, Duman and
Mukazhanova [2, 310] outline the advantages of podcasts as follows: «Podcasts offer individuals
opportunities for learning independent of time and place, both within and outside the classroom.
Characterized as modern radio, podcasts are easily accessible due to their availability via the internet.
In addition to being easily accessible, they are cost-effective and often free materials». Furthermore,
these audio broadcasts prepared by native speakers covering various themes at a natural speaking
pace which provides students with an authentic linguistic environment, thereby enriching their
vocabulary and directly supporting their pronunciation skills.

The functionality of podcasts in language learning is not limited to listening alone but maintains
an organic connection with other fundamental language skills. Experts noting that language skills
constitute an integrated whole and cannot be isolated from one another, argue that advanced listening
skills also foster reading, speaking, and writing abilities. In this context, Tymoshchuk [3, 120]
emphasizes the multifaceted role of podcasts in language acquisition, stating: «Podcast can accelerate
language learners' learning not just in listening but also in other language areas such as pronunciation,
vocabulary, grammar, speaking and related learning activities». Similarly, in a comprehensive study,
Gonulal [4, 318] found that students who regularly listened to podcasts and vodcasts (video podcasts)
made statistically significant progress in listening tests, concluding: «The promising results of the
current study regarding the effectiveness of podcasts and vodcasts in developing L2 listening skills
would be an encouraging starting point for language teachers and learners to further explore these
digital tools».

The integration of technology into foreign language instruction supports students' cognitive
processes while also exerting a significant influence on affective factors. One of the major obstacles
faced by foreign language learners is «listening anxiety»; specifically, the fear of failing to
comprehend texts spoken at a natural pace or losing the overall meaning after missing a single word
undermines students' self-confidence. In their experimental study, Agca and Aktas [5, 393]
demonstrated the role of podcast-supported listening instruction for B1-level students in mitigating
this anxiety, stating: «The study concluded that the use of podcasts has a positive effect on the
listening anxiety of individuals learning Turkish as a foreign language». Flexible control mechanisms
offered by podcasts such as the ability to pause, slow down, rewind/fast-forward, and replay content
often allow students to proceed at their own pace, thereby reducing anxiety levels and enhancing
individual autonomy.

Experimental and theoretical research in the field confirms that the use of podcasts leads to
multifaceted improvements in foreign language instruction, particularly regarding listening skills [6,
80; 7, 760]. Research conducted within the context of teaching Turkish as a foreign language.
Research indicates that the use of podcasts significantly enhances students' listening comprehension
performance and markedly reduces foreign language listening anxiety as well as the fear of failing to
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grasp the overall meaning if a segment is missed during listening by alleviating the stress associated
with understanding every word in a text [5, 380; 8, 330]. Furthermore, it has been established that
podcast-supported instruction improves discriminative listening skills enabling the distinction of the
language's sounds, vocabulary, and morphological structures. This directly contributes to
pronunciation and reading fluency by fostering awareness of prosodic stress and intonation [9, 45],
[10, 700].

Recent studies on podcast use in foreign language education have reported positive effects,
particularly on listening comprehension, learner motivation, and listening anxiety. For instance, in a
pilot study with international students, the authors [11, 50; 12, 152] found that students who used
podcasts for listening practice showed statistically significant improvement in listening
comprehension compared with the control group, which followed traditional methods. Similarly,
another study reported that students who used mobile-based integrated listening activities improved
their listening skills [13, 20].

One important advantage of podcasts is that students can listen to the same material several
times. This allows them to review missed information and better understand complex language
structures. The authors also noted that the option to adjust the playback speed can make listening
easier and support the development of listening skills [14, 40]. In another study, Agca and Aktas [5,
40] found that podcast use reduced students’ listening anxiety. Students reported feeling more
comfortable because they could listen individually, control their own pace, and practice without direct
classroom pressure. Podcast use also had a positive effect on students’ perceptions of listening self-
efficacy, especially in the area of higher-order assessment. Similarly, the authors [15, 60] reported
that podcasts can reduce anxiety, increase students’ motivation to learn, and contribute to a stronger
sense of belonging to a learning community.

Overall, previous empirical studies suggest that podcasts can support the development of
listening skills in foreign language learning while also contributing to lower listening anxiety and
higher learning motivation. Although the existing literature is still limited in terms of the number of
studies and participants, the available findings indicate that podcasts have considerable potential as a
supplementary tool for listening instruction. Therefore, further research with larger samples and
different learning contexts is needed to better understand the educational value of podcast-based
listening activities.

In conclusion, integrating podcast technology into both in-class and out-of-class learning
environments is of great academic and pedagogical importance for addressing the environmental and
cultural disadvantages faced by students in Kazakhstan when learning Turkish as a foreign language.
It can help improve their listening skills and, consequently, their overall language proficiency. Audio
content produced in natural speech, categorized according to students’ proficiency levels, and
supported by pedagogical principles can provide more than just a passive listening experience. It can
also expose students to the cultural codes of the target language and create a lasting, flexible, and
motivating learning environment.

A review of the literature shows that although technology-supported listening activities have
received considerable attention in the field of language teaching, experimental studies that
comprehensively examine the development of listening comprehension among Kazakhstani students
learning Turkish through podcasts remain limited. Therefore, this study aims to address this gap by
examining the effect of podcast use on the listening skills of Kazakhstani students learning Turkish
and by presenting the findings from an academic and empirical perspective.

Materials and methods of research

The survey involved 20 third-year students from the Kazakh-American Free University, who
studied Turkish as a second foreign language during the 2025 - 2026 academic year. The experimental
group listened to podcasts during Turkish language classes for five months and did various
assignments aimed at developing their language skills such as listening, speaking, reading and
writing. At the end of the study, a questionnaire created by the researchers and administered via
Google Forms administered to the university students to assess the development of their listening
skills. Students were given a seven-item «Questionnaire for evaluating the students perceptions of
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effect of podcast use on the listening skills». The questionnaire measured the students’ perceptions
and the effect of podcast listening during the classes. The questionnaire contained multiple-choice
statements regarding listening skills. Students responded using a five-point Likert-type scale rated as
follows: «1 = Strongly Disagree», «2 = Disagree», «3 = Undecided», «4 = Agree», and «5 = Strongly
Agree». The students responded to the following statements in the survey:

1. When listening to podcasts, | can focus on the overall meaning of the content rather than
trying to understand each word individually;

2. When | hear an unfamiliar word, I can infer its meaning from the context of the sentence;

3. When | hear words that | have learned before but forgotten in podcasts, it becomes easier for
me to remember them;

4. Thanks to podcasts, I have started to imitate the speakers’ stress and intonation;

5. The speaking speed in podcasts was appropriate for me to process and understand what |
heard;

6. The content I listen to presents more up-to-date and natural language than the texts in Turkish
textbooks;

7. 1 can take notes on keywords or expressions that | consider important while listening.

To ensure the validity of the content, the questionnaire items were reviewed by experts in the
fields of Turkish language instruction and foreign language education. The experts evaluated the
items in terms of their relevance, clarity, and alignment with the research objective.

To achieve the research objective, methods involving data collection, description, content
analysis, and statistical analysis were employed. A survey was conducted to gather quantitative data,
specifically to determine the impact of podcasts on students' listening skills during Turkish language
learning processes. Through these methods complemented by the survey both the quantitative results
and the content of the information were analyzed.

Results and its discussion

A seven-item questionnaire was administered to determine the impact of Turkish podcasts on
students' listening skills. The results reveal that students generally hold a positive attitude toward
podcast-based listening activities, although their levels of development vary regarding different
listening strategies and skills. The findings indicate that the use of podcasts supports not only students'
general comprehension skills but also their ability to infer meaning from context, recall previously
learned vocabulary, and develop awareness of pronunciation, stress, and intonation.

Strongly Agree

Agree

Strongly Disagree

Disagree

Neutral

Figure 1. Statement 1 - When listening to podcasts, | can focus on the overall meaning of the
content rather than trying to understand each word individually

For the first statement, «When listening to podcasts, | can focus on the overall meaning of the
content rather than trying to understand each word individually», 35% of the students (7 students)
agreed, while only 5% (1 student) strongly disagreed. The relatively high level of agreement suggests
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that regular podcast listening may have helped students develop a more holistic approach to listening.
Over time, students may have learned to focus on the main idea, key information, and overall context
of the speech rather than trying to understand every unfamiliar word. This is an important listening
skill, particularly when working with authentic audio materials. Trying to understand every word can
make it more difficult for learners to follow the overall meaning.

Disagree

Neutral

Strongly Agree

Agree

Strongly Disagree

Figure 2. Statement 2 - When | hear an unfamiliar word, I can infer its meaning from the
context of the sentence

The responses to the second statement, «When | hear an unfamiliar word, | can infer its meaning
from the context of the sentence», show a more positive trend. Forty-five percent of the students (9
students) strongly agreed with this statement. Only 5% (1 student) disagreed, while another 5% (1
student) strongly disagreed. This high level of agreement suggests that podcast listening activities
may have helped students develop the ability to use contextual clues when encountering unfamiliar
words. Because students hear words in meaningful sentences and communicative situations, they can
use surrounding words, grammatical structures, topic-related information, and the overall context to
infer meaning. Students who gave lower ratings may not yet have sufficient vocabulary or
grammatical knowledge to make reliable guesses from context. Therefore, podcasts may support the
development of inferential listening strategies. However, the effectiveness of these strategies may
also depend on students’ existing language proficiency.

Disagree

220

Neutral

25 )
25.0%

Strongly Agree

Figure 3. Statement 3 - When | hear words that | have learned before but forgotten in
podcasts, it becomes easier for me to remember them

The responses to the third statement, «When | hear words that | have learned before but
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forgotten in podcasts, it becomes easier for me to remember them», also show a positive trend. Forty-
five percent of the students (9 students) agreed with this statement, while 5% (1 student) strongly
agreed. In contrast, none of the students selected «Strongly Disagree». These findings suggest that
hearing previously learned words again in an authentic listening context may support word
recognition and recall. When students hear a word they have learned before, they may be able to
connect its pronunciation with its previously learned meaning and usage. In this sense, podcasts can
provide repeated and meaningful auditory input that may help students reactivate their passive
vocabulary. However, the relatively low percentage of students who strongly agreed may indicate
that most students viewed this effect as a supportive factor rather than as a major improvement in
their vocabulary knowledge.

Disagree

Agree

Neutral

S Strongly Agree
Figure 4. Statement 4 - Thanks to podcasts, I have started to imitate the speakers’ stress and
intonation

The fourth statement, «Thanks to podcasts, | have started to imitate the speakers’ stress and
intonation», received particularly positive responses. Forty percent of the students (8 students)
strongly agreed with this statement, while 15% (3 students) disagreed. None of the students strongly
disagreed. This positive response suggests that regular exposure to authentic spoken Turkish may
have increased students’ awareness of stress, rhythm, pauses, and intonation. By listening to podcasts
repeatedly, students may have naturally noticed how native or advanced speakers use these features
in speech. Some students may have also repeated expressions they heard in the podcasts. This could
have given them opportunities to imitate Turkish pronunciation and intonation. In contrast, students
who disagreed may have used podcasts mainly to understand the content and gain information. They
may have had fewer opportunities to practice repetition or imitation. These findings suggest that the
effect of podcasts on pronunciation may become more noticeable when listening activities are
combined with repetition and shadowing exercises.

Disagree
25,0%

MNeutral
25,0°

Strongly Agree
10.0%

Agree

Figure 5. Statement 5 -The speaking speed in podcasts was appropriate for me to process and
understand what I heard
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The fifth statement, «The speaking speed was appropriate», showed a more moderate result
compared with some of the other statements. Forty percent of the students (8 students) agreed that
the speaking speed was appropriate, while only 10% (2 students) strongly agreed. None of the
students strongly disagreed. These results suggest that many students were able to follow the speaking
speed in the podcasts. However, natural speaking speed still presented some difficulties. Although
students may have understood the general content, they may have had difficulty recognizing
individual words, phrases, or features of connected speech at a natural pace. The fact that only 10%
of the students strongly agreed may also indicate that students were not completely confident in
following natural speech. This finding highlights the importance of considering students’ language
proficiency when selecting authentic podcast materials.

Disagree
Z':I 0%

Strongly Agree

15,0%

Neutral
10.0%

Figure 6. Statement 6 -The content | listen to presents more up-to-date and natural language
than the texts in Turkish textbooks

The highest rate of positive responses was observed for the sixth statement: «The content I
listen to presents more up-to-date and natural language than the texts in Turkish textbooks» Fifty-five
percent of the students (11 students) agreed with this statement, while 10% (2 students) gave a neutral
response. This result suggests that students perceived podcasts as a more up-to-date and authentic
source of language input compared with traditional textbook materials. Podcasts may expose students
to current topics, everyday expressions, natural pronunciation, and language patterns used in real
communication. These features allow students to hear contemporary forms of communication that
are often presented in a more limited way in traditional textbooks. In addition, exposure to topics
related to everyday life and current communication may make podcasts more interesting and engaging
as learning materials. Students who gave neutral responses may not have made a direct comparison
between podcasts and textbooks. They may also have viewed these two types of materials as resources
serving different educational purposes.

Agree

Disagree
40,0%

Neutral

Strongly Disagree

Figure 7. Statement 7 - | can take notes on keywords or expressions that | consider important
while listening.
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In contrast, the seventh statement, «can take notes on keywords or expressions that | consider
important while listening», revealed a clear difficulty. Forty percent of the students (8 students)
disagreed with this statement, while only 15% (3 students) agreed. None of the students strongly
disagreed. This finding is particularly noteworthy because note-taking requires students to perform
several cognitive processes at the same time. While listening, students need to process the information
they hear, identify important points, decide which words or ideas should be recorded, and write them
down before the speaker moves on to the next piece of information. For students whose listening
skills have not yet become automatic, note-taking may compete with the attention needed for
comprehension. Therefore, students’ difficulty with note-taking may not necessarily indicate weak
listening skills. Rather, it may show that combining listening and note-taking creates a higher
cognitive load for learners.

Overall, the questionnaire results show that students found podcast-based learning useful for
understanding the overall meaning, guessing the meaning of unfamiliar words from context,
remembering vocabulary, and developing awareness of authentic pronunciation and intonation.

However, some listening-related tasks, such as following natural speaking speed and taking
notes while listening, remained challenging for the students. Students gave more positive responses
to comprehension-related items but experienced greater difficulty with note-taking. This may suggest
that podcast-based instruction can more easily support receptive listening skills, while more complex
tasks that require simultaneous listening and production demand greater cognitive effort.

Therefore, podcasts can be considered an effective material for providing authentic language
input. However, podcast-based listening activities could be strengthened by incorporating activities
such as repetition, shadowing, identifying key words, and guided note-taking. These activities may
help students gradually develop both their listening comprehension and their ability to process
information while listening.

Conclusion

This study examined the effect of using Turkish podcasts on the development of listening skills
among Kazakhstani university students learning Turkish. The research was conducted 20 third-year
students learning Turkish as a second foreign language at Kazakh-American Free University.
Students listened to Turkish podcasts in during their classes for five months. The results of the survey
administered at the end of the study showed that students generally had a positive attitude toward the
use of podcasts.

The findings obtained indicate that podcasts particularly contributed to students' ability to focus
on the general meaning of the text they listened to, to infer the meaning of unfamiliar words from
context, and to recall words they had previously learned. A significant portion of the students also
stated that, thanks to the podcasts, they became more aware of stress and intonation in Turkish and
began imitating the speakers. These results suggest that regular podcast listening can support not only
students' listening comprehension skills but also their awareness of the natural sound features of
Turkish.

Another notable finding in the study is that students evaluated the current and natural language
used in podcasts more positively compared to the texts in textbooks. 55% of the students stated that
podcast content was more current and natural than textbooks. This indicates that podcasts can serve
as a material that increases the natural language input, which tends to remain limited in classroom
settings. Particularly in contexts such as Kazakhstan, where Turkish is learned far from an
environment where it is naturally spoken, podcasts can help students gain greater exposure to
everyday language use and natural speech features.

However, the research results also show that the use of podcasts did not provide the same level
of improvement in every listening skill. Following the natural speed of speech and taking notes
simultaneously while listening proved challenging for some students. Note-taking may have created
a higher cognitive load for students, as it requires multiple mental processes at once, such as listening,
processing information, identifying key points, and writing. For this reason, it is important that
podcast activities are not limited solely to listening and comprehension exercises.

In line with the results of the study, it can be recommended that podcasts should be used
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regularly and systematically in Turkish language teaching. In order for students to develop their
listening skills more effectively, podcast listening activities can be supported with practices such as
repetition, shadowing, identifying key words, taking short notes, and summarizing the content
listened to. In selecting podcasts, students' language level, speech rate, and level of background
knowledge on the topic should be taken into consideration. Teachers can start with content that is
easy to understand. This content should have a suitable, slower pace. Later, students can move on to
podcasts with a natural speech rate. This gradual approach can help students manage the listening
process more easily.

In light of the findings, the effective integration of podcasts into Turkish as a foreign language
instruction requires the systematic incorporation of explicit pedagogical strategies. To address
learners’ difficulties in processing naturally paced speech and to regulate cognitive load, podcast
materials should be selected in accordance with learners’ proficiency levels. Instruction may initially
employ comprehensible input delivered at a relatively reduced speech rate, followed by a gradual
progression toward authentic-speed recordings as learners’ listening competence develops.
Furthermore, podcast-based instruction should extend beyond passive listening and incorporate
structured, task-based activities that promote active processing of auditory input. In particular,
shadowing and auditory imitation activities can contribute to the development of pronunciation,
rhythm, and intonation, while contextual lexical inferencing and guided note-taking can facilitate
meaning construction and reinforce listening comprehension. Such a pedagogically scaffolded
approach may enhance the instructional value of podcasts by transforming them from supplementary
listening resources into systematically integrated tools for developing learners’ receptive and
productive language skills.

In conclusion, podcasts should be regarded not as alternative resources that completely replace
traditional textbooks, but as powerful complementary materials that enrich both in-class and out-of-
class processes. Accordingly, by integrating podcast content into their lessons within a systematic
plan, language teachers can both reduce students' listening anxiety and bring them closer to authentic
language input and current cultural context.
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KA3IPT'T TYPKI TLIIEPI APACBIHIAFBI KOMMYHUKAIUAJIAFBI [IADPIIBIK
AVBI3IIA MOTIHJIEP: KABAKCTAH/IBIK BIJIIM AJIVIIBLIAPABIH MTOJIKACT
HETI3TH/IE THIHJIAII TYCIHY YJIEPICI
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Hyman T'yas Bany! - PhD, nonent, JlafibIHasIk opTansrbl, Koxka Axmer Slcayyn aThIHAAFBl XalbIKapajiblK Ka3aK-TYpPiK
yHEBepcHuTeTi, TypKicTaH K., Kasakcras.
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“MykaskanoBa Apaii Mel‘ipaMﬁaeBHa2 - PhD, wer Tiznepi kadeapachIHbIH ara OKBITYIIBICH, Ka3akcTaH- AMepHKaHIbIK,
epKiH yHHUBepCUTETI, OCKeMeH K., Kasakcran.

E-mail: mukazhanova.aray@gmail.com, https://orcid.org/0000-0002-4633-6736

Anparna. XXI racbIpJia TEXHOJIOTHAJIBIK KYPBUIFBUIAp MEH JKacaH bl HHTEIUICKT KYHJISNIKTI OMIpAiH akpIpamac
Oemirine aifHanmpl, OWI TUIAI OKBITYyJa TEXHOJOTHSHBI TalallaHyAbIH MAaHBI3OBUIBIFBIH apTTRIpagsl. Jloctypai
MaTepranapasl 3aMaHayd TEXHOJOTHSUIApMEH OipiKTipy CTYAEHTTEpIiH TUI YHpEHyre NereH KbI3bIFYIIbUIBIFbIH
apTThIpybl MyMKiH. [TojkacTrap mieresn TijiH OKbITYIa KOJIJAHbLIATHIH 3aMaHayH Kypaliap/blH KaTapblHa xKaTtaasl. by
MaTepHaap OKYIIbIIAPIbI HIBIHAKEI COMIeyre OayInuabl )KOHE OKYJIBIKTap/Ia 9ACTTe KODKETIMII TIJIIK KipiCIIeICH ThIC
TYCiHy Al KoJnaiiasl. byn makana seprreyuriiep a3ipiieret Typik TiTiHIET1 HOAKACTTap bl YHUBEPCUTET CTYICHTTEPIHIH
TBIHIAY HOaFablIapeiHa ocepin 3eprreiai. 3eprreyre 2025 — 2026 oky xbuibiHga Ka3zakcTaH-AMEpPHKAaHIBIK CPKiH
yuuBepcureTinig (KAEY) wet Tinaepi ¢paxkyibreTinae TYpiK TUIIH €KiHIII HIET Tl peTiHAe OKBII KYPreH YIIHIII Kypc
cTyAeHTTepi KaTblcThl. Onlap SKCIEpUMEHTTIK TONITHI Kypa/ibl. bec aii 0oiibl cTyieHTTep cabak 0apbIChIH/IA TYPIK TiNiHAe
MOJKACTTAp THIHJAIM, SPTYPJi TULIK AaFabuIapAsl JaMBbITYFa apHaJFaH TalchblpMasapbl OPbIHAAIBL. 3epTTey COHBIHIA
OJIap/BIH THIHJAY JaFJbUIAPBIHBIH AaMyblH Oaranay ymiin Google Forms apkpuibl cayanHama xyprizinni. CayanHama
HOTIDKENEpI MaKajlafa YCHIHBUIFAaH JKOHE TalJlaHFaH. 3epTTey HOTWKeNepl TYpiK TUIHIETI MOAKACTTap.IbIH
CTYZAGHTTEPAIH THIH/AY JIaFAblIapblHa OH 9cep €TKEHIH KepceTel. ATarn alTKaH/Aa, MOKacTTap bl THIHAAY CTYJCHTTEpre
OeliTaHbIC CO3JIEpAIH MarblHACHIH COWIEMHIH >KalIbl KOHTEKCTIHE TYCIHE OTBIPBII TYCiHyre KOMEKTecTi, Oy
«TonbIFPIMEH KeNiCeMiH» KayanTapblHBIH KOFapbl yieciHeH kepiHexmi. IloakacTrapipl >kyideni Typae ThIHIAY
CTYICHTTEpre CoineyIIiiepAiH eKIiHi MEH HHTOHAIMSCHIHA eIKTeyiHe BIKIAN eTKeHAIr « ToBIFBIMEH KelliceMin» JeTeH
kayarnrapnaa kepiHic tantel. COHBIMEH KaTap, Makangaga TYPiK TiJiH OKBITYyAa MOJKACTTApbl KOJJAHY >KOHE THIHIAY
JTAFIBUTAPBIH TaMBITYFa OarbITTaNFaH OYPBIHFBI 3ePTTEYJIEp KapacThIPBUIBII, CTYACHTTEPiH THIHAAY KaOiIeTTepin ofaH
opi JKETUIIIpY YINiH HOAKACTTap IbI NaianaHy OOMBIHIIA YCRIHBICTAp Oepinesmi.

Tyiiin ce3aep: mogkacTTap, TYpiK TUTIH YHpeHY, THIHAAY JaFIbUIaphl, TYPIK TUTIHAE TMOAKACTTap, YHHBEPCUTET
CTyZAEHTTEDI.
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AnHoTtanusi. B XXI Beke TEXHOJIOTMYECKUE YCTPOHCTBA U MCKYCCTBEHHBIM MHTEIUIEKT CTAIM HEOTHEMIIEMOM
JaCTBIO TOBCEAHEBHON JKH3HM, UTO JEJNAECT HCIIOIb30BAHHE TEXHOJIOTHH B OOYyYEHHH SA3bIKaM Bce 0OoJiee BaXKHBIM.
CoueraHne TpaJWIMOHHBIX MaTEPHAIIOB C COBPEMCHHBIMH TEXHOJOTHSIMH MOXET IOBBIIIATh WHTEPEC CTYJCHTOB K
N3y4deHUIo s3bIka. [lonakacTel SBISAIOTCS OJHMM W3 COBPEMEHHBIX HHCTPYMEHTOB, HCIOJB3YEMBIX B OOy4YCHUH
WHOCTPAaHHBIM si3bIKaM. Takue Mmarepuaibl MOTYT 3HAKOMHThH YYallMXCs C ayTeHTHYHOH peublo M CIIOCOOCTBOBATH
MOHMMAHHMIO S3bIKA 32 TpeJieslaMi SI3bIKOBOT0 MaTepHala, OObIYHO NPECTaBICHHOrO B y4eOHHMKaX. B naHHOW craThe
paccMmarpuBaeTcs BIMsSHHUE pa3pabOTaHHBIX HCCIIEA0BATENIEM TI0IKACTOB Ha TYPEIIKOM S3bIKE Ha HABBIKH ay JUPOBAHMUS
CTY/ICHTOB YHUBEPCHUTETA. YUAaCTHUKAMH HccieoBaHus cTanu 20 CTYyJJeHTOB TPEThero Kypea (akyibTeTa HHOCTPAHHBIX
s36IK0B KazaxcraHcko-AmepukaHckoro cBobonHoro yHusepcureta (KACY), u3yyaBmuX TyperKuil s3bIK B Ka4eCTBE
BTOPOT0 MHOCTPaHHOTO si3bika B 2025 — 2026 yueOHOM romy. OHM COCTaBUIIM SKCIIEPHUMEHTANBHYIO Tpyniy. B Teuenue
IISITH MECSILIEB CTYACHTHI CIYIIATH TypEelKHe MOAKACTHI Ha 3aHATHX W BBINOJIHSIIN 3a/1aHNs, HAIIPaBJICHHbBIC HA Pa3BUTHE
Pa3IMYHBIX S3BIKOBBIX HAaBBIKOB. B KoHIE ncenenoBanus nocpenctsoM Google Forms 011 ipoBeeH onpoc JUIs OLCHKH
Pa3BUTHS MX HaBBIKOB ayAMpOBaHUA. Pe3ynbTaThl aHKETHPOBAHUS IPEICTABICHBI U NPOAHAIN3UPOBAHBI B CTaThe.
ITomydeHHble pe3ysbTaThl MMOKA3bIBAIOT, YTO MOJKACTHI HA TYPELKOM S3bIKE ITOJIOKHTEIHHO MOBIMSIN Ha HABBIKH
ayJUpOBaHMS CTYAEHTOB. B wacTHOCTH, MOAKACTHI MOMOIJHM CTYJEHTaM IIOHUMAaTh 3HAYCHHE HE3HAKOMBIX CIJIOB,
ONMpasich Ha KOHTEKCT NPEIOKEHHNS, 9TO OTPpaKaeTcs B BHICOKOH oiie 0TBeTOB «IlomHOCTBIO cormacen». Perymsaproe
MPOCIYIIUBAHUE TTOJKACTOB TAaKXKE CIOCOOCTBOBAIO PA3BUTHIO CIIOCOOHOCTH CTYACHTOB MMUTHPOBATh ylapeHHE U
WHTOHAIIMOHHBIE 0COOCHHOCTH PEYH FOBOPSIIUX, YTO aHAJIOTMYHBIM 00pa30M HAILIO OTpakeHHe B 0TBeTax «[loiHOCThIO
coryaceH». B cTaThe Taxke pacCMaTpUBAIOTCS NPEIbIAYIIIE UCCIIEI0BAHNUS, HOCBSILECHHBIE HCIOIb30BAHUIO MT0JIKACTOB
U Pa3BUTHIO HABBIKOB ayJIUPOBAaHMS NMPH OOYUYEHUH TYPEUKOMY S3BIKY, a TaKXKe IPEACTaBJICHBl PEKOMEHMAAIUH II0
HCTIONB30BAaHUIO MTOIKACTOB IS AaJIbHEHIIIET0 Pa3BUTHS HABBIKOB ayIUPOBAHUS CTYIACHTOB.

KnioueBble cj10Ba: I0AKACTHI, H3yUCHNE TYPEIIKOTO S3bIKA, HABBIK CIIyIIAHHE, MOAKACTHI HA TYPEIIKOM, CTYICHTHI
YHHBEPCHUTETOB.
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