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Abstract. The article examines the role of teachers’ emotional intelligence in the contemporary educational process.
The relevance of the study is determined by the growing importance of socio-emotional and communication skills alongside
subject knowledge and methodological competence. The aim of the study is to provide a theoretical substantiation of the
role of teachers’ emotional intelligence in improving the quality of pedagogical interaction and creating a supportive
educational environment. The study is theoretical and analytical in nature and is based on the analysis, comparison,
systematization, and synthesis of the scientific literature, as well as structural-functional analysis and theoretical modelling.
Based on a comparative analysis of the ability model of emotional intelligence and broader emotional-social approaches,
four components that are particularly significant for teaching practice were systematized: emotional awareness, emotional
self-regulation, empathy, and social skills. Their integration is theoretically associated with the quality of pedagogical
communication, classroom management, conflict prevention, learner engagement, and the psychological climate of the
educational environment. The study developed a structural-functional model linking the identified components to reflective,
regulatory, interpersonal, communicative, and organizational-pedagogical functions. The findings identify key directions for
developing teachers’ emotional intelligence within teacher education and professional development systems. The main
limitation of the study is the absence of empirical validation of the proposed model; therefore, the identified relationships
require further empirical verification.

Key words: emotional intelligence, teachers’ professional competence, emotional self-awareness, emotional self-
regulation, empathy, pedagogical interaction, educational environment, learner engagement.

Introduction

Contemporary education is oriented not only toward the transmission of scientific knowledge and
the development of subject-specific competencies, but also toward learners’ personal and social
development. Modern educational environments require learners to communicate, cooperate, make
independent decisions, regulate their behavior and adapt to changing social conditions. Consequently,
the concept of teachers’ professional competence is also expanding. Alongside subject, methodological
and digital competencies, communicative, social and emotional abilities are becoming increasingly
important.

The pedagogical process is a complex system of interaction in which emotional processes
constitute an integral part of teaching and learning. Teachers encounter diverse emotional states among
learners, including interest, anxiety, uncertainty, disappointment, irritation and enthusiasm. At the same
time, teachers are required to regulate their own emotional states, maintain professional stability and
establish constructive relationships. These circumstances make emotional intelligence an important
issue in contemporary pedagogical theory and practice.

The theoretical foundations of emotional intelligence were established by P. Salovey and J.
Mayer, who conceptualized it as an ability to perceive emotions, distinguish them, use emotional
information, and regulate emotional processes [1, 189]. Subsequently, J. Mayer, P. Salovey and D.
Caruso clarified the boundaries of the construct and emphasized its ability-based nature, distinguishing
it from broader personality characteristics [2, 503].

The educational significance of emotional intelligence has been further examined by M. Brackett,
S. Rivers and P. Salovey, who associated emotional abilities with social, academic and professional
functioning [3, 88]. P. Jennings and M. Greenberg emphasized the relationship between teachers’
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social-emotional competence, teacher-learner relationships, classroom management and educational
outcomes [4, 491].

Recent international research confirms the growing significance of emotional intelligence in
teachers’ professional activity. Wang and Qin, based on a bibliometric analysis of 258 publications,
identified teaching effectiveness, classroom management, professional well-being, and mental health
among the key areas associated with teachers’ emotional intelligence. Their analysis also demonstrated
a substantial increase in research activity in this field, particularly since 2019, with teacher
engagement, higher education, burnout, job satisfaction, and self-efficacy emerging as prominent
research themes [5].

Empirical research further demonstrates the relevance of emotional intelligence to teachers’
professional development and pedagogical interaction. Long et al., in a two-year study involving 357
novice teachers, examined the relationships between the development of emotional intelligence,
teachers’ professional identity, teaching enthusiasm, and teacher-learner relationships. The findings
indicate that emotional intelligence and positive teacher emotions are meaningfully related to these
aspects of professional development [6].

The practical potential of developing teachers’ emotional intelligence is also supported by
intervention research. Arteaga-Cedefio et al. conducted a quasi-experimental study involving 425
teachers and found improvements in emotional intelligence following participation in an emotional
intelligence intervention programme. The intervention was also associated with increases in life
satisfaction, optimism, energy, enthusiasm, and work-related well-being, supporting the relevance of
emotional education within teacher training and professional development [7].

At the same time, emotional intelligence has been conceptualized differently in psychological
literature. Ability-based approaches focus on the processing of emotional information, whereas mixed
and trait-based approaches incorporate broader emotional and social characteristics [8, 13-15; 9, 425].
This conceptual diversity makes it necessary to clarify which aspects of emotional intelligence are most
relevant to teachers’ professional activity. Recent research supports this need by demonstrating that
teachers’ emotional intelligence is associated with multiple dimensions of professional functioning,
including pedagogical effectiveness, classroom management, professional identity, teacher-learner
relationships, and well-being.

The relevance of the problem is also supported by studies conducted in the Kazakhstani
educational context. In particular, research published in the Scientific journal of Aktobe Regional
University named after K.Zhubanov has addressed the emotional intelligence of students and its
relevance to educational and professional activity [10, 92]. Research on the development of learners’
emotional intelligence has also emphasized the didactic significance of emotional competencies in
contemporary education [11, 84]. However, the role of emotional intelligence specifically in teachers’
professional activity and the mechanisms through which it may be incorporated into pedagogical
interaction require further theoretical systematization.

Thus, a contradiction can be identified between the growing requirements for the emotional and
communicative component of teachers’ professional activity and the insufficient systematization of the
mechanisms through which emotional intelligence may contribute to pedagogical interaction and the
educational environment.

The aim of the study is to provide a theoretical justification of the role of teachers’ emotional
intelligence in the pedagogical process and to identify the mechanisms through which it may be
associated with the quality of pedagogical interaction.

To achieve this aim, the following tasks were formulated:

1. to analyze the main scientific approaches to defining emotional intelligence;

2. to determine the components of emotional intelligence particularly relevant to teachers’
professional activity;
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3. to identify the main directions through which emotional intelligence may contribute to
pedagogical interaction;

4. to develop a structural-functional model of the role of teachers’ emotional intelligence in the
pedagogical process;

5. to determine promising directions for developing teachers’ emotional intelligence.

The object of the study is the pedagogical process in the contemporary education system. The
subject of the study is the role of teachers’ emotional intelligence in organizing pedagogical interaction
and creating a favorable educational environment. The scientific novelty consists in the development
and theoretical substantiation of a structural-functional framework that systematizes the role of
teachers’ emotional intelligence in pedagogical interaction. The framework integrates emotional self-
awareness, emotional self-regulation, empathy and social skills and relates them to reflective,
regulatory, interpersonal, communicative and organizational-pedagogical functions. The theoretical
significance of the study lies in systematizing scientific approaches to emotional intelligence and
clarifying its possible role in pedagogical interaction. The practical significance consists in the
possibility of applying the proposed framework to initial teacher education, professional development
and continuing teacher education.

Materials and methods of research

The study employed a theoretical and analytical research design. The methodological basis
comprised concepts from the psychology of emotions, pedagogy of professional activity, theory of
pedagogical interaction and contemporary approaches to emotional intelligence. The research material
consisted of scientific publications addressing emotional intelligence, teachers’ social-emotional
competence, pedagogical interaction, classroom management and the educational environment. The
selection of sources was based on their conceptual relevance to the objectives of the study and their
contribution to the development of major approaches to emotional intelligence.

The following methods were applied: theoretical analysis of scientific literature; comparative
analysis of ability-based, mixed and trait approaches to emotional intelligence; structural-functional
analysis; systematization and synthesis of scientific propositions; and theoretical modelling.
Comparative analysis was used to distinguish emotional intelligence as an ability from broader
emotional-social competence and trait-based interpretations. Structural-functional analysis was applied
to identify components and functions of emotional intelligence relevant to teachers’ professional
activity. Theoretical modelling was used to integrate the identified relationships into a structural-
functional model. In the present study, emotional intelligence was considered primarily as a functional
resource of professional activity. At the same time, the analysis took into account broader emotional-
social approaches in order to identify components that are especially relevant to pedagogical practice.

Four components were analytically systematized: emotional self-awareness, emotional self-
regulation, empathy and social skills. These four components should not be regarded as a direct
reproduction of the Mayer—Salovey ability model. Rather, they constitute an analytically adapted
framework developed in the present study for examining emotional intelligence in teachers’
professional activity.

No primary empirical data were collected, and no participants were involved. Consequently,
participant sampling, psychometric assessment, statistical analysis and informed-consent procedures
were not applicable. The results are based on theoretical analysis and conceptual modelling.

Results and its discussion

1. Emotional Intelligence in the Structure of Teachers’ Professional Competence

The analysis of the scientific literature makes it possible to regard emotional intelligence as a
psychological construct associated with the perception, understanding, use and regulation of emotional
information. In the ability model developed by P.Salovey and J.Mayer, emotional intelligence includes
the perception of emotions, the use of emotions to facilitate thinking, the understanding of emotions

213



K.)Ky6anoB ateiHIarel AKTe0€ OHIPIIIK YHUBEPCUTETIHIH Xabapmibickl, Ne3 (85), keipkyiiek 2026
[Menaroruka-Ilenaroruka-Pedagogy
and the management of emotions. In teaching practice, these abilities acquire specific professional
content.

Emotion perception allows teachers to notice changes in learners’ emotional states through verbal
and non-verbal cues. Understanding emotions makes it possible to consider the possible causes of
emotional reactions and their relation to a particular pedagogical situation. The use of emotional
information allows teachers to take the emotional climate into account when selecting teaching
methods and organizing learning activities. Emotion management enables teachers to regulate their
own emotional state and maintain constructive interaction.

The present analysis therefore considers emotional intelligence not as an isolated psychological
characteristic but as a potential functional resource of teachers’ professional activity. Of particular
importance is the transition from emotional perception to deliberate professional action. For example, a
learner’s negative reaction to a teacher’s remark may have different causes. It may reflect anxiety, a
sense of unfairness, fear of public evaluation, misunderstanding or previous negative experience. An
emotionally competent teacher may distinguish the observable emotional reaction from its possible
causes and thereby expand the range of pedagogical responses. This interpretation corresponds to the
position of Brackett, Rivers and Salovey, who emphasize the relevance of emotional abilities to social,
academic and professional functioning.

2. Emotional Self-Awareness, Self-Regulation and Empathy in Pedagogical Interaction

The first condition for emotionally competent pedagogical behavior is awareness of one’s own
emotional states. Emotional self-awareness involves recognizing what emotions arise, in which
situations they occur and how they may affect professional behavior. This is particularly important
under conditions of intensive teaching workload. Fatigue, irritation or anxiety can influence speech,
non-verbal behavior and decision-making. Emotional self-regulation may help prevent the direct
transfer of negative emotional states into interaction with learners. Professional self-regulation should
not be interpreted as the suppression of emotions. Rather, it involves recognizing an emotional reaction
and selecting an appropriate form of expression.

A theoretically derived sequence can therefore be presented as: emotional situation — awareness
of one’s own state — analysis of the situation — self-regulation — professionally appropriate
response. Such a sequence may contribute to maintaining a professional position in stressful and
conflictual situations. Jennings and Greenberg associate teachers’ social-emotional competence and
well-being with supportive teacher—learner relationships, effective classroom management and
favorable conditions for learning. This supports the relevance of emotional self-awareness and self-
regulation as components of teachers’ professional functioning.

Empathy constitutes another important component of emotionally competent pedagogical
interaction. In teaching, empathy can be understood as the ability to understand a learner’s emotional
state and take individual characteristics into account when selecting an appropriate mode of
communication. An empathic attitude does not imply abandoning pedagogical requirements. On the
contrary, it may allow teachers to combine clear expectations with respect for learners’ individual
experiences. For example, low classroom participation may be interpreted as a lack of interest.
However, it may also be associated with anxiety, fear of making mistakes, adaptation difficulties or
emotional exhaustion. Therefore, consideration of possible emotional causes may allow teachers to
select a more appropriate pedagogical response. Empathic interaction may also contribute to
psychological safety by reducing unnecessary communicative tension and creating conditions in which
learners are more willing to ask questions, express opinions and participate in learning activities.

3. Emotional Intelligence, Classroom Management and the Educational Environment

Pedagogical interaction involves a system of relationships in which teachers simultaneously
perform the functions of organizers, consultants, mentors and evaluators. Effective performance of
these functions depends not only on professional knowledge but also on communication and emotional

214



K.)Ky6anoB ateiHIarel AKTe0€ OHIPIIIK YHUBEPCUTETIHIH Xabapmibickl, Ne3 (85), keipkyiiek 2026
[Menaroruka-Ilenaroruka-Pedagogy
regulation. The theoretical analysis indicates several areas in which teachers’ emotional intelligence
may be relevant: recognition of the emotional climate of the learning group; timely identification of
signs of tension; adaptation of communication strategies; prevention of conflict escalation; constructive
feedback; maintenance of learners’ motivation; and development of trusting relationships.

Emotional intelligence may be particularly relevant to conflict management. A conflict situation
can theoretically be represented as: situation — emotional interpretation — behavioral response.

Changing the interpretation of the situation may alter the subsequent behavioral response. For
example, when a teacher interprets a learner’s critical statement not as a personal threat to professional
authority but as a possible expression of dissatisfaction or misunderstanding, the interaction may shift
from confrontation toward dialogue. Accordingly, emotional intelligence may function as a mechanism
through which a potentially conflictual situation can be transformed into constructive interaction.

The educational environment represents a broader context in which such interaction occurs.
Teachers’ everyday communication contributes to the psychological climate of the classroom. Based
on the theoretical analysis, the relationship can be represented as follows: emotional self-awareness —
behavioral self-regulation — empathic interaction — reduced communicative tension —
psychologically safer environment — greater learner engagement. This sequence represents a
theoretical model rather than an empirically established causal chain. Its purpose is to systematize the
mechanisms identified in the scientific literature. Jennings and Greenberg similarly emphasize the
relationship between teachers’ social-emotional competence, teacher—student relationships and
classroom management. Thus, teachers’ emotional intelligence may be considered not only an
individual characteristic but also a potential factor in the organization of the educational environment.

4. Emotional Intelligence and Learner Engagement

Learning activity is accompanied by diverse emotional experiences. Academic success may be
associated with satisfaction and a sense of competence, whereas failure may generate disappointment,
anxiety or reduced self-confidence. Teachers’ responses to these emotional experiences may influence
the nature of further interaction. Emotionally competent feedback should distinguish evaluation of a
specific performance from evaluation of the learner’s personality. For example, instead of emphasizing
personal inadequacy, feedback can focus on: (1) what was completed successfully; (2) what difficulty
occurred; (3) what can be improved; and (4) what concrete steps can be taken next. Such feedback may
contribute to a more constructive interpretation of errors and support learner engagement. In this
respect, teachers’ emotional intelligence may be regarded as an indirect factor potentially associated
with learning motivation and engagement, rather than as a direct determinant of educational
achievement. Although the present study focuses primarily on teachers, the pedagogical process also
creates opportunities for learners to develop emotional awareness, self-regulation, empathy and
constructive interaction. This is particularly relevant in group work, project-based learning and
interactive teaching methods.

5. Structural-Functional Model of the Role of Teachers’ Emotional Intelligence

Based on the theoretical analysis, a structural-functional model was developed to systematize the
role of teachers’ emotional intelligence in the pedagogical process.

Table 1. Structural-functional model of the role of teachers’ emotional intelligence

Component Content Function in the Expected pedagogical
pedagogical process effect

Emotional self- | Awareness of one’s own emotional Reflective Greater awareness of
awareness states and their influence on behaviour professional behaviour
Emotional self- | Regulation of emotional reactions and Regulatory Reduced impulsivity and
regulation behavioural responses greater emotional stability
Empathy Understanding learners’ emotional Interpersonal Improved quality of

states and individual experiences pedagogical communication
Social skills Constructive communication, Communicative Development of trusting
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cooperation and interaction relationships
Integration of Coordinated use of emotional abilities Organizational-pedagogical | Favourable psychological
components in professional situations climate and constructive
interaction

Emotional Self-Awareness: Awareness of one’s own emotional states and their influence on
behavior, Reflective function, Greater awareness of professional behavior.

Emotional Self-Regulation: Regulation of emotional reactions and behavioral responses,
Regulatory function, Reduced impulsivity and greater emotional stability.

Empathy: Understanding learners’ emotional states and individual experiences, Interpersonal
function: Improved quality of pedagogical communication

Social Skills: Constructive communication, cooperation, and interaction, Communicative
function: Development of trusting relationships

Integration of Components: Coordinated use of emotional abilities in professional situations,
Organizational and pedagogical function, Favorable psychological climate and constructive interaction.

The model presents emotional intelligence as a system of interconnected components. Emotional
self-awareness provides the basis for professional reflection; self-regulation supports behavioral
control; empathy enables consideration of learners’ emotional states; and social skills provide the
means for implementing emotional abilities in concrete interaction.

The model therefore emphasizes integration rather than isolated development of individual
components.

The proposed framework is consistent with the broader educational interpretation of teachers’
social-emotional competence described by Jennings and Greenberg, while the distinction between
emotional intelligence as an ability and broader emotional-social constructs is maintained in
accordance with Mayer, Salovey and Caruso.

6. Directions for Developing Teachers’ Emotional Intelligence

First, emotional reflection. Teachers can analyze their emotional reactions after challenging
pedagogical situations: what caused tension, how the situation was interpreted and how the emotional
state affected behavior.

Second, modelling of pedagogical situations. Case analysis, role-play and simulation of conflict
situations can provide opportunities to practice emotionally competent responses in a controlled
educational context.

Third, empathy development. Activities involving perspective-taking, analysis of alternative
interpretations and discussion of emotional aspects of pedagogical situations can contribute to the
development of empathic competence.

Fourth, constructive feedback. Professional development should include techniques for providing
feedback focused on specific behavior or performance rather than personal characteristics.

Fifth, emotional self-regulation and professional resource management. Emotional intelligence
development should be combined with strategies aimed at maintaining professional stability and
preventing excessive emotional workload.

These directions can be integrated into initial teacher education, professional development
courses and institutional programs for continuing teacher education.

7. Practical Directions for Applying Emotional Intelligence

Table 2. Practical directions for applying emotional intelligence in pedagogical situations

Pedagogical situation Emotional-intellectual strategy

Disciplinary violation Identify possible causes of the behaviour before selecting a pedagogical intervention

Low learning activity Consider possible emotional and motivational factors underlying reduced activity

Conflict Separate the emotional reaction from the substance of the problem and move interaction
toward dialogue
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Learner’s error Treat the error as a learning resource and provide action-oriented feedback

Criticism from a learner Maintain self-regulation and consider criticism as a possible source of professional
feedback

High emotional workload Apply reflection and self-regulation strategies and manage professional resources

Group work Facilitate respectful expression of different positions and constructive resolution of
disagreements

Disciplinary violation: Identify possible causes of the behavior before selecting a pedagogical
intervention

Low learning activity: Consider possible emotional and motivational factors underlying reduced
activity

Conflict: Separate the emotional reaction from the substance of the problem and move
interaction toward dialogue

Learner’s error: Treat the error as a learning resource and provide action-oriented feedback

Criticism from a learner: Maintain self-regulation and consider criticism as a possible source of
professional feedback

High emotional workload: Apply reflection and self-regulation strategies and manage
professional resources

Group work: Facilitate respectful expression of different positions and constructive resolution of
disagreements

The application of these strategies does not imply a reduction in pedagogical requirements or
disciplinary standards. Rather, emotional intelligence may contribute to making requirements more
consistent, understandable and psychologically appropriate.

The theoretical results allow emotional intelligence to be considered an important potential
component of teachers’ professional effectiveness. However, its role should not be interpreted
independently of professional knowledge, pedagogical technologies, teaching experience, motivation,
individual psychological characteristics and characteristics of the educational environment.

An important theoretical issue concerns the distinction between emotional intelligence and
broader models of emotional-social competence. The model proposed by R. Bar-On includes a broad
range of emotional and social characteristics [8, 13]. In contrast, the Mayer—Salovey approach focuses
primarily on abilities involved in the processing of emotional information. The trait emotional
intelligence approach associated with K.V. Petrides and A. Furnham interprets emotional intelligence
as a constellation of self-perceived emotional dispositions [9, 425]. These differences are important for
educational research because the theoretical model determines the choice of assessment methods and
the interpretation of results.

The four components identified in the present study — emotional self-awareness, emotional self-
regulation, empathy and social skills — should therefore be understood as an analytically adapted
pedagogical framework, rather than as a claim that these four components constitute the original
Mayer—Salovey model. The theoretical model developed in the study also corresponds with the
prosocial classroom perspective proposed by Jennings and Greenberg, according to which teachers’
social-emotional competence is related to the quality of teacher—learner relationships, classroom
management and educational outcomes. At the same time, the present study does not establish causal
relationships. The proposed sequences describe theoretically plausible mechanisms identified through
analysis and synthesis of the literature. The main limitation is therefore the absence of empirical
validation. Further research should examine whether the proposed components and functions are
empirically associated with indicators of pedagogical interaction, teacher well-being, classroom
psychological climate and learner engagement. For the Kazakhstani educational context, empirical
studies involving teachers from different educational organizations and regions would be particularly
relevant. Such research could also determine whether the structure and role of emotional intelligence
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vary according to teachers’ professional experience, educational level, subject area and institutional
context.

Conclusion

The theoretical analysis confirms the relevance of emotional intelligence as a component of
teachers’ professional competence and as a potential resource for constructive pedagogical interaction.
The study systematized four components particularly relevant to teachers’ professional activity:
emotional self-awareness, emotional self-regulation, empathy and social skills. These components are
theoretically associated with reflective, regulatory, interpersonal, communicative and organizational-
pedagogical functions. The structural-functional model developed in the study demonstrates how the
integrated use of these components may contribute to constructive communication, conflict prevention,
classroom management, psychologically favorable interaction and learner engagement. The practical
value of the findings lies in the possibility of using the proposed framework in initial teacher education,
professional development and continuing teacher education. The practical strategies presented in the
study can be adapted to case-based learning, role-play, reflective activities and professional
development programs. At the same time, because the study is theoretical and does not contain primary
empirical data, the proposed relationships cannot be interpreted as established causal effects. The next
stage of research should involve empirical validation of the model using validated measures of
emotional intelligence and indicators of pedagogical interaction, teacher well-being, psychological
climate and learner engagement. For the Republic of Kazakhstan, such research may provide a basis for
developing evidence-based approaches to the formation of teachers’ social-emotional competence
within teacher education and continuing professional development.
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AHHoTanusi. B crarbe paccMmarpuBaeTcs posib 3MOLMOHAIBHOIO HHTEJJIEKTA IEAAroroB B COBPEMEHHOM
[EeJaroruyeckoM IMpouecce. AKTyalbHOCTb HCCJEIOBAaHUS ONPENENSIEeTCS BO3PACTAIOLIMM 3HAUYE€HHEM COLUAJIBHO-
SMOLMOHAIGHEIX W KOMMYHHUKATHBHBIX CIIOCOOHOCTEH HapsAAy C TMPEIMETHBIMH 3HAaHUSAMH W METOAWYECKOi
KOMIIETEHTHOCTEI0. L{enb mccaeioBanms 3aKIIF09aeTCsl B TEOPETHICCKOM 000CHOBAHHUHN POJH SMOIMOHAIHHOTO MHTEIUICKTA
[IEIarOrOB B IIOBBIIICHNWHM KadecTBa IIEJarOTHYECKOTO B3aWMOJICHCTBHSA M CO3NAaHHHM OJAromprsTHOW 00pa3oBaTEeIhHOMN
cpensl. MccnenoBanue uMeeT TEOPETUKO-aHATTUTUUECKUI XapaKTep U OCHOBAHO Ha aHaJIM3€, CPAaBHEHUH, CUCTEMaTU3alluK 1
0000IICHUY HAYYHOH JIUTEpaTyphl, CTPYKTYPHO-(ODYHKIIMOHATTBHOM aHAJH3¢ U TCOPETUUCCKOM MOojenupoBannu. Ha ocHoBe
CPaBHUTEIHHOIO aHAIM3a MOJEIH 3MOI[MOHAIBFHOTO HMHTEIUICKTa KaK CIIOCOOHOCTH WM PACIIUPEHHBIX 3MOIMOHAIBHO-
COIIMANIBHBIX TOJXOJOB CHCTEMAaTHU3UPOBAaHbl YETHIPE KOMIIOHEHTa, HauOoJjiee 3HAUMMbIE [JIsl TeJaroruuyeckon
JIEATENIbHOCTU: 3MOLMOHANbHAs OCO3HAHHOCTh, 3MOLIMOHAJbHASA CaMOpPEryJsilus, SMIIATUA U COLMAIbHBIE HAaBBIKU. X
HMHTErpanusi TEOPEeTUYECKH CBsA3aHa C KaueCTBOM MEeJarornyeckoil KOMMYHHUKAIIMHU, YNpaBiIeHHEM Y4eOHOW TpyIIoi,
MPeayIpexAeHHEM KOH(IIUKTOB, BOBJICYEHHOCTHIO OOYYAIOMMXCA W TCHXOJOTHYSCKHUM KINMATOM OOpa3oBaTeIbHOM
cpensl. B xome wmccrmemoBaHmMs pa3paboTaHa CTPYKTYPHO-(PYHKIIMOHANBHAS MOJENb, CBS3BIBAIONIAs BBIICICHHBIC
KOMIIOHEHTHI C PEe(PICKCUBHOM, peTryIITHBHOMN, MEKITMYHOCTHOH, KOMMYHUKAaTHBHON M OPraHU3allMOHHO-TIEIarOrHIeCcKOM
¢yHKUMIAMEU. B pesynpraTe UcCIenoBaHUS ONpPEACTICHBI HAIPABICHU Pa3BUTHS SYMOIMOHAIEHOTO HHTEIUICKTa ITEIaroroB B
CHCTeMe TOATOTOBKMA W TOBBHIMICHHUS KBanu(puKanuu. OCHOBHBIM OTPaHUYCHHUEM HCCIICAOBAHUS SIBISICTCS OTCYTCTBHE
SMIMPHUYCCKON BAMAALNNHU TPEIIOKCHHON MOJEIH, B CBS3M C YEM BBIIBICHHBIC B3aMMOCBSI3H TPEOYIOT manbHeEHIIeH
SMIIUPUYECKOI IPOBEPKHU.

KiroueBble c10Ba: 3MOIMOHAIBHBIN UHTEUICKT, MPO(PECCHOHANBHAS KOMIIETCHTHOCTD IeJarora, 3MOI[HOHAIbHAS
OCO3HAHHOCTh, IMOIOHAJBLHAS CAMOPETYJIAIMs, SMIATUs, MEJarorHuecKoe B3auMOJCHCTBHE, OOpa3oBaTeibHas cpefa,
BOBJICUEHHOCTh 00YYarOIINXCSI.
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AnpaTna. Makanama Kasipri IeJarorHKaiblK yAepicTeri MeaarorTepiiH SMOIMOHAIIBIK HWHTE/UICKTICIHIH pei
KapacThIpbUIabl. 3epTTEY/IiH ©3EKTUIIT NOHAIK OLIIM MEH d/licTeMENiK Ky3bIPETTUIIKIIEH KaTtap aJIeyMeTTIK-IMOIMOHAIIBIK
KOHE KOMMYHMKATHBTIK KaOUIETTep/iH MaHBI3bIHBIH apTybIMEH aiKbIHOaNaIbl. 3epTTEyJiH MakcaThl MNeJarorTepiH
SMOILMOHAIIBIK MHTEIUICKTICIHIH MEeIaroruKaliblK e3apa OpEKETTECY CamachlH apTTHIPYAarbl OHE KOJAWIbl OuTiM Oepy
OpTACBhIH KAJIBITACTBIPYJaFbl POJIIH TEOPHUSUIBIK TYPFBIAAH Heri3zey OOJbIn TaOblIa bl. 3epTTey TEOPHSIBIK-TalJaMallbIK
CHUINATKA M€ JKOHE FBUIBIMH dJe0HeTTepli Tajaay, CalbICThIPY, KYieley jKoHe )KUHAKTAY, KYPBUIIMBIK-(QYHKIMOHAIIBIK
TaNgay XoHE TEOPHSUIBIK MOICNBACY dMICTepiHe HeTi3AeNreH. IMONUMSIIBIK WHTEIUICKTiHI KaOileT peTiHae KapacThIpaThiH
MOJIETIb MEH KEHEWTUITeH 3MOIMSIBIK-AJIEyMETTIK TOCUIAEp/Ii CaBICTBIPMANIbl Tallay HETi3iHAE MeAaroruKaliblK KbI3MET
YIIiH aca MaHBI3Jbl TOPT KOMIIOHEHT JKYHEJIeH/i: SMOIMOHAIIBIK CaHAIBIIBIK, SMOLMOHAIIBIK ©31H-031 pPeTTey, AMITAThs
KOHE QNeyMeTTiK marnbuiap. OnapAblH MHTETPalMsichl NEJarorvKalblK KOMMYHHKALMSHBIH CalachIMEeH, OKY TOOBIH
0ackapyMeH, KaKTBIFBICTApAbIH alJblH allyMeH, OUIIM ajylblIapJblH OKy YZAEpiciHe KaThICYybIMEH JoHe OimiM Oepy
OPTACBHIHBIH TCHXOJIOTHSJIBIK aXyaJbIMEH TEOPHSUIBIK TYPFBIAAH OallaHBICTHIPBUIIBL. 3epTTey OapbIChIHIA AHBIKTAJFaH
KOMIIOHEHTTepAi pEe(PIeKCUBTIK, pPETTEYIIUIK, TyJFaapagblK, KOMMYHHKATHUBTIK JKOHE YHBIMIACTHIPYIIBIIBIK-
METaTOTUKANBIK ~ (QYHKIUSIAPDMEH OaiaHBICTBIPATRIH  KYPBUTBIMIBIK-(QOYHKIIMOHAIABIK MOJENb d3ipieHAdl. 3eprrey
HOTIDKECIHJE MeNarorTepIiH SMOLUMOHAIBK HHTEJJICKTICIH OacTamkpl Jaspiay KoHE OUTIKTINIKTI apTTHIpY XKyHeciHme
JAMBITY OaFrbITTapbl alKbIHAAIIBI. 3epTTEYAiH HETI3r1 MIeKTeyl YCHIHBUIFAH MOJENBIIH AIMIHMPHUKAIBIK BaIHIAIHAICHIHBIH
601Mayb!1 OOJIBIT TaOBLTAIBI, COHIBIKTAH aHBIKTAJIFaH OalTaHBICTapIB! OJAaH OPi IMIIMPHUKAIIBIK 3ePTTEY KaXKeT.

TyiiiH ce31ep: SMOIMOHAIIBIK WHTEJUIEKT, IMEJArorTiH KOCiOM KY3BIPETTiIri, SMOIMOHAIIBIK ©31HIIK caHa,
SMOLMOHAIIBIK ©31H-031 peTTey, IMIIaTHs, IeAaroTNKaJIBIK ©3apa opeKeTTecy, OuTiM Oepy oprackl, 6iIiM aTylIIbUIApABIH OKY
YZiepiciHe KaTbICyBbl.
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