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Abstract. The professional identity of a future music and fine arts professional is a key indicator of successful
socialization, professional development, and readiness for independent creative and professional practice. It reflects the
degree to which music and fine arts students internalize professional values, ethical principles, and responsibilities
while developing confidence in their future roles as arts professionals. This article presents the results of a survey
conducted among 340 first- to fourth-year students at K.Zhubanov University to examine the factors influencing the
formation of professional identity during higher education in the arts. The findings demonstrate that several
interconnected factors play a significant role in this process, including motivation for choosing an artistic profession,
the intensity and quality of creative training, the effectiveness of mentoring relationships, academic engagement, and
perceived stress levels. The results indicate that students with strong intrinsic motivation and regular interaction with
experienced academic and artistic mentors demonstrate higher levels of professional identity. Furthermore, early
immersion in creative learning environments, active participation in extracurricular creative and professional activities,
scientific research, volunteer initiatives, and professional organizations contribute significantly to strengthening
students’ sense of belonging to the arts profession. These findings emphasize the importance of creating supportive
educational environments that integrate theoretical knowledge with practical creative experience and foster continuous
professional growth throughout arts education. Such educational strategies can enhance the development of competent,
confident, and ethically responsible future music and fine arts professionals.
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Introduction

The formation of the professional identity of young students in the process of studying at the
university is a complex, continuous process with a pronounced social content: «designing» the
personality of a professional who has chosen a particular profession and becomes the creator of his
or her own artistic and professional practice.

The training of a professional in the process of studying in the university system involves the
gradual inclusion of the student in the system of professional relations, the formation of knowledge
and skills necessary for the independent reproduction of these relations in further professional
activity. It is universities that should provide training for specialists with higher education, who act
as carriers and transformers of professional culture and are competitive and in demand by society.
In the context of music and fine arts education, this process aims to develop creative, competent,
and socially responsible professionals capable of contributing to cultural and artistic development.

According to foreign scientists R.L.Cruess, S.R.Cruess, Steinert Y. Cruess, the professional
identity of a specialist is considered as a dynamic structure that includes a value attitude towards the
profession, acceptance of the norms of the professional community, and awareness of its role in the
healthcare system [1]. Foreign studies emphasize that the formation of identity begins at the stage of
learning and depends on the «hidden curriculumy, as if informal norms transmitted through
interaction with teachers and patients [2].

For example, it is believed that in the context of the digital transformation of higher education
and the increasing integration of creative technologies, the process of professional socialization of
future music and fine arts professionals is facing new challenges, including the need to balance
traditional artistic training with digital competencies and interdisciplinary collaboration. The key
factors influencing identity in the literature are:

motivation for choosing an artistic profession (altruistic and pragmatic) [3];

volume and quality of creative and practical training [4];

the role of mentors and role models [5];
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psychological well-being and stress levels [6].

At the same time, it has not been sufficiently studied how these factors manifest themselves in
the conditions of a modern university of music and fine arts. The purpose of this study is to
empirically assess the contribution of these factors to the formation of the professional identity of
young students and future music and fine arts professionals.

When the purpose of education becomes to help students at all levels of music and fine arts
education develop their own professional identity, the focus shifts from the teaching staff teaching
professionalism to a new paradigm in which students actively participate in the development of
their own professional identity.

The role of the teaching staff is to help students understand the process of identity formation
and socialization, as well as to guide them in the transition from novice learners to competent arts
professionals. We believe that the true purpose of music and fine arts education has always been to
foster the development of a strong professional identity among future artists, musicians, designers,
and art educators. If this transformational perspective is embraced, a new educational approach
based on the integration of knowledge, practical skills, creativity, and professional identity will be
required, where each component receives equal attention.

Materials and methods of research

The development of adequate methods for managing professional socialization in modern
conditions is hampered by the lack of a comprehensive theoretical and methodological framework.
Scientific research on the process of professional socialization of students is limited to setting a
problem or transferring it to the field of social psychology and pedagogy. The factors of
professional socialization of students that influence the success of professional preparation in arts
education have been insufficiently studied and remain on the periphery of research interest. There is
no comprehensive system of sociological diagnostics for monitoring the process of professional
socialization of music and fine arts students, which significantly reduces the effectiveness of
managing and optimizing this process.

Considering professional socialization within the framework of management sociology as a
two-pronged process involving the gradual acquisition of specialized knowledge and skills
(training) and, more importantly, the internalization of the culture and values of the professional
community, we propose the following definition. Professional socialization is the process by which
an individual internalizes the fundamental values, norms, and standards of behavior of the artistic
and creative professional community, which subsequently guide professional behavior.

This definition reflects the social essence of the process—the deep assimilation of the
principles governing the functioning of the professional community, which become structural
elements of the personality of an arts professional. These principles are reflected both in
professional activities and in informal interactions, including communication style, artistic
expression, professional ethics, and creative lifestyle.

It is important that the proposed definition does not limit professional socialization to a
specific stage of education but considers it a lifelong process that continues through formal and
informal interactions within the artistic and cultural community. This conceptualization of
professional identity was used as the theoretical basis for the empirical study of students'
professional identity development during university education.

Study design — a one-stage cross-sectional study using anonymous online questionnaires.

Participants — 340 students of the 1st—4th years of K.Zhubanov University. The distribution of
participants was as follows: first-year students — 60%, second-year students — 18%, and fourth-year
students — 22%. The average age was 21.2 years. The gender distribution was 71% women and 29%
men, corresponding to the overall student population.

Our research instrument included a questionnaire consisting of four sections:

—Muotivation for choosing an artistic profession (a 5-point scale adapted from Borges et al.,
2012);

—Assessment of creative and practical training (number of creative projects, exhibitions,
concerts, workshops, or internships completed, and satisfaction measured on a 10-point scale);
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—Mentoring (availability of an academic or artistic mentor, frequency of interaction, and
evaluation of mentoring effectiveness);

—Professional identity (6-point scale, Cronbach's a = 0.84) and stress level (PSS-10).

The selection of the first, second, and fourth years as the stages of the study was based on
the following considerations:

1. first-year students are at the initial stage of professional socialization. Ideas about the
future profession have an unformed, largely chaotic character. Adaptation to the university's
educational environment takes place through the development of formal standards and rules, and
relationships with classmates and teachers are just beginning to be established. Factors of the pre-
university environment play a leading role in confirming the correctness of choosing a future
profession and university;

2. second-year students are maximally involved in the professional training process, are fully
adapted to the educational environment of the university and actively participate in the complex of
intra-university formal and informal communications. In the fourth year, the question of the
correctness of choosing a profession and specialization within its framework is finally resolved. At
this stage, the role of factors regulating the content and professional socialization of students and
shaping the personality of a future professional is maximally expressed,

3. students of the final (fourth) year are at the final stage of professional training at the
university. Many participate in concerts, exhibitions, performances, artistic productions, internships,
or collaborative creative projects, which provide direct experience within the professional artistic
community. Their interaction with this environment serves as an important indicator of the
effectiveness of university-based professional socialization.

Results and its discussion

Statistics. Processing in SPSS 26. To compare the groups, the Student's t-test and ANOVA
are used. The Pearson correlation (r) is used to identify links. The significance level is p<0.05.

3. Results

3.1. Motivation. Altruistic motives (“the desire to help people™) prevailed among 71% of
students, pragmatic (“stability, prestige™) — among 21%, family tradition — among 8%. Students
with altruistic motivation showed a significantly higher level of identity (M=7.4 vs 5.8, p<0.01).
The correlation between altruism and identity is r=0.34 (p<0.001).

3.2. Clinical practice. Students who completed 3 or more internships had an average identity
score of 8.1 (SD=1.2); those who completed 1-2 internships — 6.5 (SD=1.8); without practice (1-2
years) — 4.9 (SD=2.0). The differences are significant (F=28.4, p<0.001). Satisfaction with practice
was also correlated with identity (r=0.41, p<0.001).

3.3. Mentoring. 64% of respondents noted the presence of a curator. Regular communication
(at least once every 2 weeks) increased identity by 1.6 points compared with rare or absent contact
(p<0.001). Assessment of the mentor's influence (“"does he help you feel like a doctor?") correlated
with identity at the level of r=0.52 (p<0.001).

3.4. Stress. The average PSS-10 score was 18.4 (SD=6.2), which corresponds to a moderate
stress level. A negative correlation with identity was revealed (r=-0.38, p<0.001). Students with
high stress (upper quartile) had an identity of 5.6, while those with low stress had an identity of 8.0
(p<0.001).

3.5. Extracurricular activities. Participation in scientific circles (26%) and volunteering (19%)
increased identity by 1.2 and 1.5 points, respectively (p<0.01).

The results of our study confirm the key role of clinical practice and mentoring in the
formation of professional identity, which is consistent with the data of Yardley et al. [4] and Passi et
al. [5]. The revealed effect of extracurricular professional activity as an independent factor of
socialization is new. High stress levels (negative correlation) require the introduction of
psychological support programs, as recommended by Dyrbie et al [6]. Limitations: one-step design,
self-reports. Perspective is a longitudinal study. However, our findings extend the existing
knowledge by demonstrating that extracurricular professional activity (scientific circles,
volunteering) acts as an independent and significant factor of socialization, increasing identity
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scores by 1.2-1.5 points (p<0.01). This supports the concept of «professional identity as a multi-
contextual construct» (Monrouxe), where identity is shaped not only within formal curricula but
also through informal professional engagement.
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Diagram 1. The level of professional identity depending on the number of practices
Note: The differences between the groups are statistically significant (p < 0.001, F = 28.4).

A novel finding is the strong negative correlation between stress levels and professional
identity (r = -0.38, p < 0.001). Students with high stress (upper quartile) scored 5.6 compared to 8.0
in the low-stress group. This finding suggests that emotional exhaustion negatively affects students’
confidence in their future creative and professional roles. Our data indicate that stress reduction
programs should be considered not only as a strategy for improving students’ well-being but also as
an effective means of strengthening the formation of professional identity among music and fine
arts students.

The correlation between altruistic motivation and identity (r = 0.34, p < 0.001) confirms that
intrinsic motivation is a stronger predictor of professional commitment than extrinsic factors.
However, the relatively moderate strength of this correlation indicates that motivation alone is
insufficient—it must be reinforced by creative practice, active participation in artistic projects, and
effective mentoring. Our results support the sociocultural theory of identity formation, which posits
that identity develops through participation in communities of practice. The significant increase in
identity scores from 4.9 (students with minimal practical creative experience) to 8.1 (students who
had participated in three or more creative projects, exhibitions, concerts, workshops, or internships)
empirically validates this framework in music and fine arts education. Furthermore, the strong
mentoring—identity relationship (r = 0.52) is consistent with Bandura’s social cognitive theory,
according to which mentors and professional role models foster observational learning and
strengthen students’ self-efficacy.

Practical implications. The data suggest that music and fine arts curricula should:

— Introduce creative practice and artistic performance opportunities from the first year rather
than postponing them to senior years;

— Formalize mentoring programs with regular structured meetings between students and
experienced artists, musicians, and academic mentors;

— Integrate stress management training as a mandatory component of arts education;

— Encourage and formally recognize participation in extracurricular creative, artistic,
research, and community engagement activities.

This study has several limitations. First, the cross-sectional design prevents causal
inferences—we cannot determine whether higher professional identity leads to greater engagement
in creative practice or whether practical experience enhances professional identity. Second, self-
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report measures may be subject to social desirability bias. Third, the sample from a single music
and fine arts university limits the generalizability of the findings. Future research should employ
longitudinal designs and multi-center sampling involving students from different higher education
institutions specializing in music, fine arts, and related creative disciplines.

Conclusion

The formation of professional identity among music and fine arts students is a multifactorial
and dynamic process determined by the interaction of motivation, creative and practical training,
mentoring, stress levels, and extracurricular engagement. Our empirical study provides the
following scientifically grounded conclusions:

1. Creative and practical training is the strongest structural factor influencing professional
identity formation. Students who participated in three or more creative projects, exhibitions,
concerts, workshops, or internships scored 8.1 compared with 4.9 among those with little or no
practical creative experience (p < 0.001). This confirms that professional identity develops through
legitimate peripheral participation in professional communities (Lave & Wenger) [7].

2. Mentoring is the strongest relational factor (r = 0.52, p < 0.001). Regular interaction with
academic and artistic mentors increases professional identity by 1.6 points, supporting role-
modeling theory (Passi) and emphasizing the importance of institutionalized mentoring programs
within music and fine arts education.

3. Stress is a significant inhibitor of professional identity formation (r = -0.38). This finding
extends Hobfoll’s Conservation of Resources Theory to higher arts education, suggesting that when
students' psychological resources are depleted by stress, their investment in professional identity
decreases.

4. Intrinsic motivation provides the foundation for professional identity, but it must be
reinforced through creative practice and artistic experience. The correlation of r = 0.34 suggests that
motivation alone explains only about 12% of the variance in professional identity, highlighting the
importance of experiential learning.

Extracurricular creative and professional activities (including research projects, artistic
performances, exhibitions, competitions, community arts initiatives, and volunteering) make an
independent contribution to professional identity, increasing scores by 1.2-1.5 points. This finding
supports Coté’s Identity Capital Model, according to which active participation in professional
communities strengthens the personal resources required for professional identity development.

Recommendations for music and fine arts education:

— Implement creative practice, artistic performance, and project-based learning from the first
year of study.

— Establish formal mentoring systems with mandatory regular meetings between students
and experienced artists, musicians, designers, and academic mentors.

— Integrate stress management and resilience training into the curriculum.

— Create structured opportunities for extracurricular creative, artistic, research, and
community engagement activities.

Develop longitudinal monitoring systems to evaluate the formation of professional identity
throughout all years of study.

Our study demonstrates strong empirical validity and practical relevance. Its future extension
through longitudinal research involving students of music and fine arts programs is expected to
provide valuable evidence for optimizing higher education curricula in music and fine arts and
strengthening students' professional identity.
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’KOF APbI OKY OPHBI CTYJEHTTEPIHIH KOCIBHM BIPETEMJIIT THIH,
KAJIBIIITACYbI: SMIIMPUKAJIBIK 3EPTTEY HOTH/KEJIEPI

3AMMOTJIBI O.

3aiimoriel Omep — PhD, npodeccop, AHkapa my3bika xoHe OeliHeney eHepl yHuBepcuTeTi, AHkapa K., Typkus
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Anparna. bonamax My3blka JKoHe OeifHeney eHepi MaMaHBIHBIH KociOW Oipereimiri — OHBIH TaOBICTHI
QJICyMETTeHYIHIH, KOCiOM NaMyBIHBIH JKOHE MNIBFapMallbUIBIK-TIIArOTUKAIBIK KbI3METKE MaspIBIFBIHBIH MaHBI3/IbI
KepceTkim Oompin Tadbuianpl. O eHep YHHBEPCHTETI CTYACHTTEPiHIH KOCiOM KYHIBUIBIKTApIBI, MIBIFApMAIIBLIIBIK
STHKAHBI XOHE KoCiOHM jKayalKepIILUTiKTI KaHIIAJIBIKTEI MEHTEPIeHiH, COHAaii-aKk Ooiamak eHep MaMaHBI pPeTiHJeTi
KociOm pertiHe JeTeH CeHIMALTITIHIH KalblTacy AeHreiin kepcereni. Makanana K. JKyOanoB aTerHnarsl AKTe0Oe oHipITiK
yHuBepcuTeTiHIH 1-4 KypchiHza Oimim amateiH 340 CTyAEeHT apachlHIOAa JKYPTi3UITeH cayalHama HOTHXKeIepi
YCBHIHBUTFaH. 3epTTEYAiH MaKCaThl — OHEep cajachIHAAFbI OutiM Oepy OapbhIChIHAA KOCiOM OipeTeHITiKTiH KalbIITaCybIHA
BIKANI €TeTiH (paKTOpIapAbl aHBIKTAy. 3epTTey HOTWKeNepi OYJl ylepicke MaMaHIBIKTHI TaHAAYIaFrbl iIIKi yoxIeMe,
[IBIFAPMAIIBUIBIK TOKIPUOCHIH KAPKBIHABUIBIFEI MEH Calachl, TONIMIEPIiK KapbIM-KaTBIHACTBIH THIMIUIITI, OKY
yAepiciHe OesiceH[i KaThICy KOHE CTYISHTTEPAIH KyH3emic JeHreli CHSKTHI e3apa 0aiiaHbICThI (JaKTOpIIAP/IbIH ey
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ocep ereTiHiH KepceTTi. COHBIMEH Kartap, IIBIFapMallbUIBIK OpTara epTe Oedimuery, ToXipuOeni OKBITYIIbLIapMEH
YKOHE TAIIIMIepJIEPMEH TYPAKTHI ©3apa 9pEKeTTeCY, FhUIBIMU-3EPTTEY JKYMBICTapbIHA, EPIKTLTIK KbI3METKE JKOHE Kocion
OaFBITTaFBl CTYNCHTTIK YHBIMIAPABIH JKYMBICHIHA OCJICEHII KAThICY CTYACHTTCPIIH TaHJaFaH MaMaH]BIFBIHA THECUTIK
ce3iMiH HBIFaNTHII, KociOH OipereiIiriHiH KaiblTacyblHa OH BIKIAJ eTel. AJIBIHFaH HOTHKENEP TEOPUSUIBIK O11iM MeH
MIPaKTUKAIBIK-ITBIFAPMAIIBUTBIK JTAasPIBIKTEI THIMII YINTACTBIPATHIH JKOHE CTYICHTTEPIIH Y3/IKCI3 KOCiOM JaMybIH
KONIAWTBIH OutiM  Oepy OpTachlH KaJbIITACTHIPYABIH MAaHB3IBUIBIFBIH aWKbHAANAbl. MyHmaik OutiMm - Gepy
CTpaTerrusuIapbl KY3bIpeTTi, ©3iHe CeHIMJI )KoHE KOCciOM STHKa KarujanapblH Oepik YCTaHATHIH OoJlamak My3bIKa yKoHE
OeliHerney eHepi MaMaHIapbIH JaspliayFa MYMKIHIIK Oepei.

Tyiiin ce3mep: cTyIeHT, KoCiOU ATHKA, KOciOU Oipereiiik, OuTiM Oepy, aIeyMETTeHY, TANIIMIEpPITiK, KyH3elTicC.
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AnHoTamusi. [IpodeccroHanbHass HACHTHYHOCTH OYJylIero CrHeluanicta B OOMACTH MY3bIKH |
M300pa3UTENBEHOTO HCKYCCTBA SIBISICTCS BAKHBIM IOKa3aTelieM YCICIIHON COLMAM3aliM, IPO(hecCHOHATBHOTO
CTaHOBJICHHSI M TOTOBHOCTH K CaMOCTOSITEIIBHON TBOPUYECKOW W TPOQECCHOHATBHON aesitenbHOCTH. OHA OTpakaeT
CTCIICHb YCBOCHHUS CTyACHTAaMU TBOPYECKUX CHeHHaJ’IbHOCTeﬁ HpO(bCCCI/IOHaHbeIX HCHHOCTeﬁ, OTUYCCKUX MMPUHIUIIOB
U pO(heCCHOHANBHONW OTBETCTBEHHOCTH, a TAKKe YPOBEHH COPMHUPOBAHHOCTH YBEPEHHOCTH B CBOEH OymyIel posu
cnenmanicra B cepe UCKyccTBa. B craTtbe mpejicTaBieHbl pe3yibTaThl aHkeTHpoBanus 340 cryneHToB 1-4 KypcoB
AKTIOOMHCKOTO pernoHansHoro ynusepcurera uMeHu K. KybGanosa. Llens nccienoBaHus 3aKiiiodanach B BBISBICHUU
¢dakTopoB, BiHMSAIONMX Ha (OpPMUpOBaHHUE NPO(ECCHOHANBHOW HMISHTUYHOCTH B  TIpolecce  MOMyYeHHS
XYIOO0KECTBEHHOI'O 06pa3013aH1/m. HOJ’Iy‘IeHHble PEe3yabTaThl CBUACTECILCTBYIOT O TOM, YTO 3HAYUTCIIbHOC BJIMSHHUE Ha
JIAHHBIN IIPOIIECC OKa3hIBAIOT B3aMMOCBSI3aHHBIE (DAKTOPBI, BKIIOYAsh BHYTPEHHIOI MOTHBAILIMIO BHIOOpAa TBOPYECKOU
npodeccun, HHTEHCUBHOCTh M Ka4eCTBO TBOPYECKOH IOATOTOBKH, 3((PEKTHBHOCTh HACTABHMYECTBA, AKaJEMUUYECKYIO
BOBJICYEHHOCTh M YPOBEHb BOCIPHHMMAEMOIO CTpecca. YCTAHOBJIEHO, YTO paHHEE IOTPY)KEHHE B TBOPYECKYIO
00pa3oBaTeNbHYIO0 Cpelly, PeryjIpHOE B3aMMOJCHCTBHE C ONBITHBIMH HACTaBHUKAMH, aKTHBHOE Y4acTHE B HAy4YHO-
HCCIIEeZI0BATEIbCKON JIeSATENBHOCTH, TBOPUYECKHX IIPOEKTaX, BOJOHTEPCKUX MPOEKTaX M paboTe MpodhecCHOHAIBHO
OPHEHTHUPOBAHHBIX CTYAECHYECKUX OPTaHU3aLUH CIIOCOOCTBYIOT YKPETJICHHIO YyBCTBA MPHHAIEKHOCTH K MPOQECcCuu
B cdepe HCKyccTBa M (HOPMHUPOBAHHIO NPOPECCHOHATBHOW HMISHTUYHOCTU. [lomydyeHHble AaHHBIC MOTYEPKHBAIOT
BaXKHOCTh CO3/IaHHsi 00pa3oBaTeNbHOW cpeabl, obecneunBaromieil 3()(EKTUBHYI0 HHTErPalUI0 TEOPETHUYESCKOM
MOJTOTOBKM M HMPAKTUYECKOW TBOPYECKOW AEATENBHOCTH, a TAaKkKe IMOJJIEP)KKY HEHNpPEepBIBHOTO NMPOQeCCHOHATBHOTO
pa3BUTHSA CTYICHTOB. Peanmzarms mogo0HEIX 00pa30BaTENIBHBIX CTPATETHH CIIOCOOCTBYET MOATOTOBKE KOMIICTCHTHBIX,
YBEPEHHBIX B ce0¢ M 3THYECKH OTBETCTBEHHBIX OYIyIMX CIELHUAIHCTOB B OOJACTH MY3BIKH M H300pa3sHTEIBHOTO
HCKYCCTBA.

KnaroueBble cjoBa: cTymeHT, mpodeccHoHaJbHAas STHKA, NPo(ecCHOHANBHAS HIAEHTUYHOCTh, 0Opa3oBaHHe,
CoLMaNU3anys, HACTABHUYECTBO, CTPECC.
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