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Abstract. The article presents the experiences of organizing and conducting a scientific and practical workshop
on «Basics of Mixed Methods Research Design», which took place on October 14-15 at K. Zhubanov Aktobe Regional
University as part of post «Bolashag» («500 Scholars») program. The goal of the workshop was to improve the
methodological competence of graduate students in the field of mixed methods research and building awareness as well
as developing ethical research skills. To assess the effectiveness of the workshop and identify current student needs,
semi-structured interviews were conducted with five graduate students from various educational programs. A thematic
analysis of the interviews showed that graduates have a basic understanding of mixed methods as a combination of
quantitative and qualitative approaches but experience difficulties with practical applications (e.g. design, sampling,
data integration, analysis, and research ethics). Participants showed a need for practice-oriented skills building,
including examples of case studies, tool development training, and on-going mentoring supports. Finally, the analysis
showed that there is a greater need for students to learn about mixed methods as a part of the mandatory graduate level
methodological courses. In addition, students need greater encouragement to learn and pursue mixed methods research
through interdisciplinary projects. Furthermore, a continuous focus on research ethics needs to be part of graduate
students’ educational and research practices.

Key words: mixed methods research, research design, graduate students, Bolashak program, methodological
training, thematic analysis, research ethics.

Introduction

In the contemporary academic environment, mixed methods research is gaining an
increasingly strong position as an independent methodological paradigm, allowing for the
combination of the strengths of quantitative and qualitative approaches [1; 2]. For graduate
students, especially in the humanities and social sciences, mastery of mixed methods design is
becoming an important competency for conducting high-quality dissertation research and
subsequent professional activities.

Kazakhstan's higher education system is undergoing many curricular changes aimed at
improving scholarly and research skills of graduate students so the graduates can effectively
contribute to both in the realm of knowledge production and are able to participate into the global
academic community. The Bolashak program, particularly the «500 Scholars» program, plays a key
role in enhancing the qualifications of Kazakhstani professors, administrators, and researchers
through internships at leading international universities. Since mixed methods research designs
capture many key and important features of qualitative and quantitative research traditions as well
as their versatility, many graduate students and scholars have a highly positive view of mixed
methods approach to research.

The relevance of this study stems from the need to support graduate students at a regional
university to build their research capacity and skills. Additionally, mixed methods research tradition
allows is to assess the current level of methodological understanding and views of the graduate
students and potentially identify gaps in research methods skills and practices among the students.
Thus, this two-day workshop could provide a targeted educational intervention opportunity. While
many studies have actively discussed the advantages of mixed methods research [3; 4], in the
Kazakhstani context, systematic studies of understanding graduate students' perceptions of these
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methods are few and far between; therefore, has an urgent and critical need to further exploration.

The aim of this article is to document and understand the experiences of students who
participated in a two-day mixed methods research workshop. We further analyze the post-workshop
interviews to capture their understanding, difficulties and needs for mixed methods workshops and
other methodological education to enhance their research skills.

Research objectives:

1. Describe the content and format of the workshop.

2. To present the results of a thematic analysis of interviews with graduate students.

3. To discuss the identified patterns in the context of improving research skills and need for
methodological training in graduate students’ education.

Materials and methods of research

Research Design. The study was carrioed out in a qualitative paradigm, using elements of a
mixed-methods design at the data collection level (interviews and document analysis). The study
was an exploratory case study aimed at documenting and understanding participants' perceptions of
mixed-methods research, various aspects of its design, broad ideas of research ethics as well as
specific to mixed methods design, and a general process of analyzing data from mixed methods
research.

In this paper we specifically focus on graduate students’ perceptions of learning about mixed
methods design and research ethics because in most studies on research design and ethics, students’
voices are either left out or muted [5]. Since this is the first-time mixed methods workshop
participants were graduate students, we wanted to understand what their experiences were like and
what ideas and issues related to mixed methods design and ethics they found valuable and
challenging. Therefore, exploratory qualitative design seemed the most appropriate methodological
choice.

Study Participants. The study participants were those who attended the two days long
seminar with interactive activities on mixed methods design. Out of approximately 30 students who
participated in the workshop, five graduate students (all female, aged 22—25) agreed to share their
experiences for the study. All students were from K. Zhubanov Aktobe Regional University. The
two-day seminar covered basics of mixed methods research design as well as some discussions on
research ethics. Participant selection criteria included voluntary consent to be interviewed, full
participation in the workshop, and being at least in their first year of master's program. In order to
ensure anonymity, participants were assigned codes P1-P5.

Workshop Description/Context. The workshop was held on October 14 and 15 in 2024 in a
hybrid format (in-person with the option of online participation). The program included the
following modules, which are presented in Table 1.

Table 1. The program of workshop

Module Content

1. Introduction to Mixed

Methods Definition, history, paradigmatic foundations [6].

2. Types of mixed

methods designs Convergent, sequential (exploratory, explanatory)

3. Data integration

orocedures Comparison, transformation, joint representation (joint display)

IRB procedures, informed consent, and confidentiality in mixed

4. Ethical aspects methods

Development of a research protocol, pilot interviews, and

5. Practical workshop questionnaires

The workshop was conducted by Dr. Saule Sadykova (K. Zhubanov ARU) and Dr. Bhaskar
Upadhyay (University of Minnesota). The workshop was attended by 12 graduate students and six
university faculty members.
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Data collection. Interview was the major method of data collection to better understand
students’ more nuanced perceptions and views about mixed methods research design. Two weeks
after the workshop, semi-structured interviews were conducted with five graduates. The interview
questions were focused on knowing what students understood about the mixed methods research,
designing a mixed methods research design, challenges and usefulness of this research method and
what they learned and would remain unclear. The interview protocol can be found in the appendix.

Interviews were conducted in Russian or Kazakh, lasted 25-40 minutes, were audio-recorded
with the consent of the participants, and were transcribed verbatim.

Data analysis. We utilized the transcript analysis method [7] that is more appropriate in small
samples. We first read the transcripts to make sense of the data. After that we carried out an open
coding method to generate codes that were related to students’ views, perceptions, challenges,
usefulness, and future value of mixed methods research design in their own research studies. We
generated more than 20 open codes which were then coalesced into larger codes through axial
coding method. Axial coding allowed us to reduce the open codes into seven codes. Finally, we
grouped seven codes into appropriate themes or findings of this study. We revised and refined the
themes into more appropriate and representative six themes as findings. Thus, providing us with
robust interpretation of our data. We carried out the analysis manually using color highlighting.

Ethical principles. The study was carried out based on the approved exempted IRB protocol
from the University of Minnesota. The Human Subject Determination was that the study did not
include vulnerable groups and did not involve undue burden on the adult participants and
intervention. Participants provided informed consent and we anonymized the data to mask the
identities of the participants.

Results and its discussion

On analyzing the data from five master's students, we found six major themes. To assess the
relative importance of each theme, frequency counts were used—not in a strictly statistical sense,
but as an indicator of the dominance of certain semantic clusters in the responses. We present the
six themes below. We provide representative quotes from participants as evidence and where
necessary, we indicate the number of participants who agree with the central idea of the themes.

Theme 1: Understanding Mixed Methods — from Intuitive to Structured

All five participants demonstrated the ability to provide a general definition of mixed
methods, but the depth of understanding varied significantly. Three of the five respondents held a
so-called «naive» definition of the mixed methods research, describing mixed methods as a simple
combination of surveys and interviews. A participant noted that mixed methods research is «when
we use both surveys and interviews to get both numbers and people’s opinions» (P2). Similarly, a
student stated that, «It's [mixed methods] a combination of quantitative and qualitative data to more
fully answer the research question» (P5). However, some participants who had experience learning
about survey research in their writing coursework (P1, P4) demonstrated a more nuanced
understanding: «I realized that simply adding interviews to a questionnaire isn't a mixed-methods
design. You need to think about how to combine this data, and at what stage» (P4). They showed
some complexities about mixed methods research design.

After the workshop, three participants (P1, P3, and P5) were able to not only state the
definition but also successfully named specific design types. Additionally, they specifically
mentioned that they primarily found «sequential explanatory designs most applicable» to their
thesis topics. However, only one participant (P5) demonstrated an understanding of «data
integration procedures», the most challenging aspect of mixed methods. Four of the five
respondents expressed some form of difficulty regarding how exactly quantitative and qualitative
data should be compared. This indicates that even after the workshop, the concept of integration
remains an epistemological challenge for most graduate students.

None of the participants were familiar with Creswell's classification of mixed methods design
such as convergent, sequential, exploratory, explanatory before the workshop. After the workshop,
a participants noted, «I found the sequential explanatory design clear: first a survey, then an
interview to explain the numbers. This fits my topic of the effectiveness of pedagogical strategies»

186



K.JXKy6anoB atsinmarsl AKTe0e oHIpIiK yHHBEpCHTETIHIH Xabapuisicel, Ne2 (84), mayceim 2026
I[Nenaroruka-Ilenaroruka-Pedagogy

(P3).

Theme 2: Ethical aspects of mixed methods — an underestimated component

In the participants' responses, ethical issues arose spontaneously, without direct prompting
from the interviewer, which could likely be because of the emphasis on the value and need for IRB
procedures during the workshop. Four of the five participants mentioned the need to obtain
informed consent when working with their research participants, but only two (P1 and P5)
addressed the specific ethical risk of mixed-method designs: “the possibility of inadvertent
identification of participants when comparing quantitative and qualitative data”. The remaining
respondents considered the ethical concerns raised in the mixed method design as the sum of
qualitative and quantitative designs. They felt that qualitative and quantitative methods required
separate ethical consideration and they were additive in nature. They showed lack of awarness that
in a mixed methods design, the risks are not summative but rather they are multiplicative. This gap
is particularly significant, as it highlights the lack of a systematic discussion of the ethics of mixed
methods research within the existing curriculum. The responses from P1 and P2 show their ethical
awareness in research, specifically mixed methods design.

P1:When we interview people, we always have to ask permission, and in mixed methods, this
is doubly important because we collect both personal stories and anonymized data, but they
can be compared.

P5: | learned that even if a study doesn't require a full IRB protocol, we still have no right to
violate confidentiality.

At the same time, one participant (P3) admitted that the ethical standards of mixed methods
remained «vaguex for her: «I know consent is required, but | don't understand how to formalize it if
I'm using pre-existing questionnaires and interviews with translators simultaneously». This suggests
the need for a more nuanced and focused education on research ethics as well as some kind of
practical engagement. Furthermore, students like P3 is in need of more practical review of research
ethics related documents and procedure at their university.

Theme 3. Difficulties in applying mixed methods

Participants identified four categories of barriers in utilizing mixed methods design in their
potential research. We counted how the number of times students mentioned different barriers to
using mixed methods in their studies. The most common challenge, noted by four out of five
graduate students, was a lack of time due to the need to collect two types of data in parallel with
their main course load. Three participants identified the difficulty of data integration as a major
conceptual barrier. Exactly the same number of respondents (three) admitted to a lack of analysis
skills in using qualitative and quantitative softwares such as the SPSS or Nvivo. They felt that this
was a major limitation their ability to process mixed method data. Two participants felt that a big
challenge was recruiting participants for a mixed method study because potential respondents often
declined to participate in a study involving two stages of data collection. More senior students (P1,
P3, P5), who had already started their research (thesis or dissertation) and had already completed
some parts of their research work wanted asked specific and situational questions about overcoming
some of the barriers mentioned earlier whereas first-year students (P2 and P4) wondered about the
barriers in a more general sense. The table below shows some of the key barriers that students
identified during the interviews (Table 2).

Table 2. The graduate student identified barriers to mixed methods research.

: Number of
Barrier type Examples of statements students
Lack of time to collect two «It’s very difficult to manage bo‘fh collec_tin_g
types of data questlonr!alres and conducting interviews - this is 4

a double joby. (P2)
The complexity of data | «It’s unclear how to compare statistics from the 3
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integration survey and quotes from the interviewy. (P4)
Lack of skills in workin «I don't know how to use SPSS, only Excel. And
9| for the mixed methods, you also need NVivo, as 3

with programs we were showny. (P1)

«The big challenge is finding respondents who
will agree to both a survey and an interview. 2
Many refuse». (P5)

Difficulty accessing
participants

The barrier associated with institutional pressure and deadlines deserves special attention. P4
noted, «Our research thesis is written in parallel with our studies. There's no separate semester just
for research. That’s why, many people give up the mixed design and choose something simpler».
Thus, pointing out why mixed methods design has lesser opportunity to be utilized in research
anytime soon.

Theme 4. Workshop Evaluation and Requests for Further Training

Without exception, all participants rated the practical value of the workshop. They also
mentioned the usefulness of the activity in the workshop during which they independently got to
develop a draft of a research protocol. Four respondents highly valued the analysis of real projects
shared by the workshop presenters, which, according to them, allowed them to «see how everything
works in practice». However, two participants expressed a wish for handouts, namely, informed
consent templates, study design checklists, and examples of joint data display. This indicates that,
despite the value of interactive formats, graduate students feel a need for cognitive reference points
that can be used while they are carrying out their independent research work.

All participants highly appreciated the practical focus of the workshop. P1 mentioned, «The
workshop, where we wrote the research protocol ourselves, was very helpful. Before that, it was all
theory». Similarly, P3 stated that «Professor Upadhyay's examples from real projects were very
helpful; it was immediately clear how everything worksy.

When asked what else they needed to get a better understanding about mixed methods design,
the participants answered with responses in the following manned:

More practical sessions with case studies (5 out of 5). P2 stated, «I'd like for each session to
focus on someone else's design what's good about it, what's bad about it, and how to improve it».

Individual mentoring (4 out of 5). P5: «lt's best when each graduate student has an additional
mentoring assistance, except your supervisor, who reviews your design and offers advice».

Mixed Methods Software Course (3 out of 5). P4: «Teach us how to use NVivo and SPSS not
just in practice, but with real data».

Templates and checklists (2 of 5). P1: «A collection of templates would be nice: consent
form, interview protocol, integration plany.

These representative statements indicate that students would want to learn and utilize mixed
methods design. They just need greater skills enhancing learning opportunities.

Theme 5: The Impact of Personal Experience and Motivation

Three participants linked their understanding of mixed methods to their coursework
experience, where they had already used survey or interview elements but had not recognized this
as part of a mixed-methods design. For example, P4 noted, «I've done surveys before, but I didn't
know it was part of a mixed-methods design». Two respondents cited their supervisors as a source
of methodological advice, but in both cases, this was merely advice to add interviews to the survey,
without explaining the integration procedures. Thus, current dissertation supervision practices
appear to fail to provide systematic training in mixed methods.

Theme 6: Suggestions for improving methodological training

An analysis of the participants' proposals revealed a consensus request for practice-oriented
and skills focused workshops and other opportunities. All five graduate students preferred
incorporating real-world case studies into the curriculum, preferably in every class. Four
participants supported the idea of individual mentoring, whereby each master's and doctoral student
is assigned an experienced researcher who reviews the design and provides feedback. Three
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respondents considered it necessary to introduce a separate course or module on working with
mixed-methods studies to learn various analysis software tools. Finally, two participants expressed
a desire to create a collection of standard templates and documentation, demonstrating a demand for
standardized procedures.

The workshop exposed a gap between theoretical knowledge of mixed methods and the
practical ability to apply them. This gap is characteristic not only of Kazakhstani but also of other
international master's degree training practices [8; 9]. Participants demonstrated motivation to
master mixed methods design but encountered objective limitations: time, resources, and tools.

An important outcome is the graduate students' awareness of the ethical implications of mixed
methods design. Unlike single-methods designs, students needed to be more cognizant research
ethics appropriate for mixed methods design. They also seemed to be aware of additional ethical
risks associated with participant identification when comparing qualitative and quantitative data
[10]. Participants expressed a willingness to adhere to ethical standards but they need practical tools
(consent templates, de-identification procedures) to help them guide in building a more robust
research ethics practices.

The findings align with Creswell's [1] conclusions regarding the need to teach mixed methods
not as a separate discipline, but as a cross-cutting competency integrated into research practice. The
workshop, held at Zhubanov University, was the first step in this direction.

Comparative analysis of the participants. When comparing the responses of individual
respondents, a clear connection emerges between the initial level of preparation and the progress
achieved during the workshop. P1 and P5, participants with practical experience in research seemed
to demonstrate greater understanding about mixed methods and related research. Since both already
had approved dissertation topics by the time of the workshop, which likely created an additional
motivational basis for mastering mixed methods designs. In contrast, P2 and P4 (first-year students
with no research experience yet and no approved topic for research) seemed to retain a disjointed
view and understanding of mixed methods research after the workshop. They knew that qualitative
and quantitative designs were being mixed, but they seemed to have challenge in identifying
various kinds of mixed methods designs and their purposes. P3, who had done some research,
seemed to demonstrate confidence in mixed methods ideas, but was unable to provide an
independent example of applying a mixed design to her topic. These differences suggest that the
effectiveness of mixed methods workshop to build research skills seemed to help enhanced
students’ knowledge and understanding on the topic. However, they all seemed to indicate that they
learned the most when the theories of mixed methods were aligned with appropriate activities and
opportunities to connect with one's own research project.

Frequency analysis as an indicator of priorities. We wanted to understand which research
related priorities students felt most valuable in building their research capacity and understanding in
relation to ethics and mixed methods design. The total number of mentions for each topic (without
duplication within a single interview) was distributed as follows. The largest number of statements-
fourteen - was related to suggestions for improvement in learning about research methods in
general, which seemed to demonstrate students' dissatisfaction with the existing system of teaching
and learning methodological courses or focused training on those topics. Almost as many — twelve
— mentions were related to understanding mixed methods and the difficulties of their application,
reflecting both aroused interest and an awareness of obstacles. Eleven mentions were related to the
topic of seminar evaluation, all of which were positive, citing specific deficiencies in their regular
university education connected to research methods and ethics. Nine mentions were related to
ethical aspects, which, on the one hand, speaks to a developed sensitivity to ethical issues, but also
points to insufficient consideration of the specific ethical concerns of mixed designs. Finally, the
fewest mentions — five — were related to the influence of personal experiences in research and
research ethics, which seemed to be about the lack of critical reflections on their individual
educational trajectory in the context of mastering research methodologies and skills associated with
them.

The findings fit within the broader context of international research on mixed methods
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teaching. As Creswell [1] has shown, short-term workshops are effective in raising awareness but
insufficient for developing full-fledged mixed methods design competence. Our results confirm
this: after a two-day workshop, participants learned to recognize and name design types, but stated
some difficulties they would encounter while applying this knowledge to their own projects,
particularly in terms of data integration and software use to analyze the data.

The ethical dimension of mixed methods deserves special attention. The literature has
repeatedly emphasized that mixed methods designs pose specific ethical risks associated with the
de-anonymization of participants when comparing quantitative and qualitative data. The fact that
only two of the five participants were able to verbalize this risk even after the workshop indicates
that this topic is insufficiently addressed in the existing curriculum. It is recommended not only to
include the ethics of mixed methods in lecture courses but also to explore specific case studies
demonstrating the mechanisms of de-anonymization.

Case studies, individual mentoring, practical workshops, and provision of documentation
templates were all cited as priorities by participants, and all are included in international guidelines
as best practices for blended methods teaching. Thus, the needs of Kazakhstani master's students are
not specific to their local context but rather reflect the universal needs of early-career researchers.

Limitations and directions for further research. Before moving on to recommendations, it
is important to acknowledge the limitations of the study. The small sample (five participants)
precludes statistical generalizations, but the depth of the qualitative analysis compensates for this.
The study was conducted at a single university, focusing on a single major, which limits the
generalizability of the results to other disciplines, universities, and contexts. The homogeneity of
the sample by gender (all women) reflects the actual gender composition but does not account for
possible gender differences in perceptions of methodological training. However, we do not believe
that there will be any gender difference in the perceptions of methodological training. Finally,
interviews were conducted two weeks after the seminar, so long-term knowledge retention was
beyond the scope of the study. A promising direction would be a longitudinal study in which the
same group of master's students would be interviewed six months later, at the stage of completing
their dissertations.

Recommendations. Based on the analysis, several recommendations can be formulated. First,
it would be advisable to include a separate module on mixed methods research in the curricula of
master's programs, comprising at least three credits (120 academic hours), with an emphasis on
practical design and development, integration of methods and data collection procedures, and
research ethics. Second, it is necessary to create a teaching and methodological kit that includes not
only theoretical materials but also research protocol templates, design checklists, and examples of
joint data display adapted to the context of Translation Studies or any other program. Third,
organizing a series of workshops on working with mixed methods skills development (data analysis
tools and processes) would support students’ research capacity. A preference for free and accessible
tools would be worthwhile because of the cost associated with many data management and analysis
tools such as JASP, R, and basic NVivo. Fourth, a system of individual mentoring program would
help master's students receives support from an experienced in mixed methods researcher during the
design planning stage. Finally, it is necessary to regularly hold open workshops or webinars and
discussions on the ethical dilemmas of mixed methods research, with analysis of specific cases from
the field of intercultural communication, translation, and other social science areas.

These measures will not only enhance the methodological competence of master's students
but also develop a strong ethical practices, which is especially important for specialties that involve
working with people, texts, and cultural meanings.

Conclusion

The workshop, «Basics of Mixed Methods Research Design» program allowed us to
document and understand the following key experiences and concerns of students:

1. The students had an intuitive understanding of combining methods but lacked a systematic
understanding of design types and data integration procedures.

2. The students seemed to identify key challenges in using mixed methods: time costs,
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integration complexity, lack of skills in working with specialized software, and ethical dilemmas.

3. The students sought and valued practice-oriented training that was hands-on.

4. The study showed master's degree students needed methods related training to build their
research skills.

5. The study seemed to point that the «Mixed Methods Research Designy» needs to be part of
the graduate student course work and research education.

6. A regular methodological workshop at the university in partnership with the international
experts could be beneficial to students and others.

7. An easily accessible templates and checklists on ethics and methodological choices adapted
to Kazakhstani conditions would be of value to the students in providing guidance and support.

8. A researcher-graduate student mentoring system to provide individualized support for
research design would be of value to students.

9. To demonstrate the effectiveness of international cooperation within the framework of the
Bolashaq program for the transfer of advanced methodological standards.

Future research opportunities could include developing and testing a modular mixed-methods
program for master's students, as well as conducting a longitudinal study to track the impact of such
seminars on the quality of dissertations at the doctoral level education.
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Anpatna. Makanaga «Apanac 3epTTey oficTepi IU3aHHBIHBIH HETI3Zepi» TaKbIPHIOBIHAAFHI FHUIBIMHU-
TOXKIPUOETIK BOPKIIONTH YHBIMIACTHIPY JKOHE OTKi3y TaKipuOeci YChIHBUTFaH. ATanraH Bopkmon 14-15 xazanma K.
JKybanoB ateiHmarel AkTe0e eHipIiK yHEBepcuTeTiHAe «bomamak» 6armapiaamacsiHbH («500 FameM») aschIHIA OTTI.
BopkmonTelH MakcaThl MarHCTPAHTTApIBIH apajac 3epTTey OMICTepl calachIHAAFbl ONiCHAMAIBIK KY3BIPETTLIITIH
KETUIAIPY, 3ePTTEY Typaibl XabapIapibIFbIH apTTHIPY XKOHE 3EPTTEY ITUKACHI IAFIbUIAPBIH JAMBITY OOJIJIBL.

BopkmonTelH THIMALTITIH Oaranay KoHe OUTIM alyIIBUIApIbIH ©3€KTI KaKETTUIKTEPiH aHBIKTay MaKCAThIH/IA
optypii Oimim Gepy OarmapiaManapbiHia OKUTHIH O€C MaruCTPAHTIICH JKapThUIal KYPBUIBIMAAHFAH CyX0aT *KYpTri3iii.
CyxOaTTapJplH TaKBIPBINITHIK Tallaybl MAaruCTPaHTTAPIBIH apajac 3epTTey OJICTepiH CaHIBIK KOHE CarallbIK
TOCINAepAiH yilineciMi peTiHAe J>Kalmbl TYCIHETiHiH, amaiia onapabl MPaKTHKAJIBIK TYPFBIOAH KOJAaHyna (MBICAJIBI,
3epTTey AW3AaWHBIH Kypy, IPIKTEY JXYPTidy, ACPEKTepAl HMHTETrpanusiiay, Tajnay >KOHE 3epTTey JSTHKACHIH CaKTay
Macesenepinie) KUbIHABIKTapFa Tal 00JaThIHBIH KOPCETTI.

Karbicymbimap Toxipubere OaFbITTalnFaH JIaFabuIapAbl JaMBITyFa, COHBIH IIIiHAEC KEUCTIK 3epTTeyliep
MBICAIAPBIH KapacThIpyFa, 3epTTeY KypajJapblH 93ipiey OOHBIHINA OKBITYFa JKOHE TYPAKTHl FBUIBIMU KCTEKIILTIK
KoJllayFa KaKeTTulik Oap exeHiH aran eTTi. COHBIMEH Karap, Tajjiay HOTWIKENepl apajac 3epTrey oiCTepiH
MarucTpaTypa JAeHreliHaeri MiHACTTI oliCHAMAIBIK MOHIEP/IiH KypaMblHA SHT13YAiH MaHBI3IBUIBIFBIH KepceTTi. byman
0eJiek, CTYACHTTEPAl MOHApANBIK jKo0alap apKbUIBI apajiac 3epTTey OIICTEpPiH MEHrepyre >KOHE OJIApIbl FBUIBIMH
3epTTeyNieplc KOJIaHyFa bIHTamaHaelpy Kaxer. CoHpail-ak 3epTTey JSTHKAchlHa TYPAKTBl Haszap aynapy
MarucTpaHTTapAbIH OiiM Oepy JKoHe FBUIBIMU-3ePTTEY TXKIpHOECiHIH aXpIpaMac 0eiri 60mysl THic.

Tyiiin ce3nep: apaiac 3epTTey oiicTepi, 3epTTey Au3aiiHbl, Maructpanrrap, «bomamak» Oarmapiamacsl,
o/liCHaMaJBIK JasipiIbIK, TAKBIPBINITHIK TAJIAAY, 36pTTEY STHKACHI.
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AHHOTanusi. B cratbe mpencTaBieH ONBIT OPraHM3alUN W NPOBEACHUS HAYYHO-TIPAKTHUECKOTO BOPKIIONA Ha
TeMy «OCHOBBI nu3aifHa WCCICIOBAHWI C WCIIONB30BAaHMEM CMEIIaHHBIX MeTonoB» («Basics of Mixed Methods
Research Design»), xotopslii coctosuicsi 14—15 okTs0psi B AKTIOOMHCKOM PErHOHaIBHOM YyHHBepcuTere uMeHn K.
XKybanoBa B pamkax mnporpammbl «bomamak» («500 yuenbix»). Illenplo BoOpKIIoOna SIBISUIOCH TOBBIIMICHHE
METOJIOJIOTUYECKONH KOMIIETEHTHOCTH MarkCTPaHTOB B OOJACTH MCCIEIOBaHMH C MCHOJIB30BAHUEM CMEIIaHHBIX
METOJIOB, PACIIMPEHHE HX HCCIEeI0BATENbCKONH OCBEIOMIIEHHOCTH, a TaKKe PAa3BHUTHE HABBIKOB HCCIEIOBATENBCKOM
STHKH.

Jnst oneHkn 3((EeKTHBHOCTH BOPKIIONA W BBISBICHHS aKTYaJIbHBIX MOTpeOHOCTEH oOydJaromumxcsi ObLIH
MIPOBEJICHBI MOJYCTPYKTYPHUPOBAHHBIC MHTEPBBIO C ISITHIO MaruCTPaHTAMH Pa3IMYHBIX 00pPa30BATENBHBIX MPOTPAMM.
TemaTudeckuii aHAIN3 WHTEPBHIO MOKA3aJl, YTO MaruCTPaHTHl UMEIOT 0Aa30BOE MPEICTABICHUE O CMEIIAHHBIX METO/AaX
KaK O COYETaHHM KOJMYECTBEHHBIX M KaUCCTBECHHBIX MOIXOJ0B, OJHAKO HCIIBITHIBAIOT TPYJHOCTH B MX MPAKTHYECKOM
IIPUMEHEHNH (B YacTHOCTH, IPU pa3paboTKe qu3aifHa McCiIeJoBaHMs, (JOPMHUPOBAHNH BBIOOPKH, HHTETPALUH JAHHBIX,
aHanM3e M COOJIIOICHUN MTPUHIIUIIOB CCIIEA0BATEILCKON STHKH).

Y4YaCTHUKH OTMETHJIM HEOOXOJIUMOCTh Pa3BUTHS MPAKTUKO-OPUEHTHPOBAHHBIX HABBIKOB, BKJIIOYAs W3y4YCHHUE
NIPUMEPOB KeicoB, o0yueHHe pa3paboTKe HCCIENOBATEIbCKUX HHCTPYMEHTOB W IIOJIyYEHHE IOCTOSHHOW Hay4dHO-
METOIMYEeCKOil monaepkku. Kpome Toro, pes3ynbTaThl aHali3a IOKa3ajld BBICOKYIO HOTPEOHOCTh BO BKIIOYEHHH
HCCJIEIOBAaHUH C HCIIOJNB30BAaHHEM CMELIaHHBIX METOJOB B 00s3aTENbHBIE METOJOJOIHYECKUE JIUCHIUILTHHBI
Mmaructpatypbl. Takke HEOOXOJMMO CTHUMYJIMPOBATh CTYIEHTOB K M3YYEHHIO U IPUMEHEHHMIO CMEIIAaHHBIX METOJIOB
HCCJIEIOBAHMSI TIOCPEICTBOM MEXKIMCUHUIUIMHAPHBIX MPOEKTOB. Hapsiay ¢ 3THMM NOCTOSIHHOE BHMMaHHE K BOIpOCaM
HCCIIEIOBATEIbCKOW 3THKH JIOJDKHO CTAaTh HEOTHEMIJIEMOH YacThi0 0Opa3oBaTeIbHOW M HAy4HO-MCCIIEAOBATEIHCKON
JeATeTbHOCTH MaruCTpaHToB.

KaioueBble ciioBa: cMelIaHHbIE METOJbl WCCIEIOBAHMS, NU3aiH HCCIEAOBAHWS, MAarkCTPaHTHI, MpOrpaMma
«bosnamax», MeToooruyecKkas MoAroToBKa, TeMaTHIECKHH aHaIN3, HCCIIeI0BATENbCKAs ATHKA.
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