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Abstract. The article examines psychology students’ perceptions of the potential of integrative art therapy in
developing creative competence. The purpose of the study was to identify students’ views on the potential of integrative
art therapy to enhance creative thinking, emotional reflection, and professional readiness. The study was conducted
within a qualitative research framework using semi-structured interviews. The participants included 15 third- and
fourth-year students enrolled in the Educational Program «Pedagogy and Psychology» at M. Auezov South Kazakhstan
University. Data processing and interpretation were carried out using the thematic analysis approach proposed by V.
Braun and V. Clarke. The thematic analysis identified the main categories reflecting students’ perceptions of the nature
of creative competence, the possibilities of integrative art therapy, expected personal and professional outcomes,
potential barriers to the use of creative methods, and the prospects for introducing the discipline «Integrative Art
Therapy». The findings indicate that psychology students hold positive perceptions regarding the potential of integrative
art therapy and support the inclusion of the discipline «Integrative Art Therapy» in the professional training of future
educational psychologists.
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Introduction

In recent years, increasing attention has been paid in higher education to developing not only
the professional knowledge and skills of future specialists, but also the competencies that ensure
cognitive flexibility, the ability to seek non-standard solutions, and the creative transformation of
professional experience. These qualities are of particular importance in the training of educational
psychologists whose professional activity involves continuous interaction with various categories of
learners, solving complex psychological and pedagogical problems, and applying an individualized
approach when working with individuals.

In the research literature, creative competence is considered an integrative personal
characteristic that combines creative thinking, reflective abilities, emotional responsiveness, and
readiness to generate new ways of professional activity. In this regard, the search for educational
technologies capable of fostering these characteristics among psychology students becomes
especially relevant. One of the most promising approaches is integrative art therapy, which
combines methods of visual arts, music therapy, fairy-tale therapy, psychodrama, metaphorical
associative cards, and other forms of creative self-expression. The application of these methods
creates favorable conditions for the development of imagination, emotional awareness, reflection,
and the creative potential of an individual.

Despite the considerable number of studies devoted to creativity and art therapy, the
subjective perceptions of psychology students themselves regarding the potential of integrative art
therapy in the development of their creative competence remain insufficiently explored. In this
regard, a qualitative study based on the analysis of students’ experiences and opinions is of
considerable scientific interest.

Research Aim

The purpose of the study was to identify psychology students’ perceptions of the possibilities
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of integrative art therapy in the development of creative competence and to determine their
readiness to study the corresponding educational module.

Scientific Novelty of the Study

The scientific novelty of the study lies in identifying psychology students’ subjective
perceptions of the potential of integrative art therapy in the development of creative competence
through the qualitative analysis of semi-structured interview data. Unlike the majority of previous
studies, which mainly focus on the quantitative evaluation of the effectiveness of individual art
therapy techniques, the present research emphasizes the investigation of students’ personal
experiences and perceptions.

In recent years, the issue of developing the creative competence of future specialists has
occupied an important place in psychological and pedagogical research. This trend is associated
with transformations occurring in the educational environment, which require university graduates
not only to possess a high level of professional training but also to demonstrate flexible thinking,
independent problem-solving abilities, and the capacity for the creative transformation of
professional experience.

From the perspective of the competence-based approach, professional training should be
aimed not only at the acquisition of knowledge but also at the formation of creative experience and
the ability to apply it in various professional situations [1].

The theoretical foundations of creativity research have been extensively developed in the
works of M.Csikszentmihalyi, T.Amabile, H.Gardner, and other scholars [2; 3; 4]. According to
Csikszentmihalyi, creativity is viewed as a complex process arising from the interaction between
the individual, the social environment, and professional activity [3]. The author emphasizes that the
development of creative potential is impossible outside a specific sociocultural context. T. Amabile
considers creativity to be the result of the interaction among domain-relevant skills, creative
thinking abilities, and intrinsic motivation [2].

Contemporary approaches to creativity are reflected in the Four C Model proposed by
J.C.Kaufman and R.A.Beghetto. According to this model, creativity is regarded as a
multidimensional phenomenon manifested in everyday, professional, and eminent creative activity
[5].

In Russian and Kazakh psychology, the problem of personal creative potential development is
considered within the context of future specialists’ professional formation. Significant contributions
to understanding the psychological mechanisms of personality development have been made by
K.B. Zharykbayev and S.M. Dzhakupov [6; 7], whose works emphasize the importance of learners’
active subject position in the process of professional training.

According to LA. Zimnyaya, competencies represent an integrative outcome of education
encompassing knowledge, skills, personal qualities, and readiness for professional activity [8].

Integrative art therapy is of particular interest in the context of developing creative
competence. Contemporary studies demonstrate that artistic and creative methods contribute to the
development of imagination, reflection, emotional stability, and self-expression. According to
C.A.Malchiodi [9; 10], art therapy methods create a safe environment for exploring personal
experiences and unlocking an individual’s creative potential. S.McNiff [11] shares a similar
perspective, considering creative activity as a means of personal growth and professional
development.

Despite the substantial body of existing research, most studies have focused primarily on
examining the effectiveness of individual art therapy techniques or on quantitatively evaluating
their outcomes. Considerably little attention has been given to investigating students’ subjective
perceptions of the potential of integrative art therapy in the development of creative competence.
This aspect is of particular interest, as it makes it possible to explore the issue through the lens of
the personal experiences of future educational psychologists.

As noted by Rubin [12], various approaches to art therapy enable the use of artistic expression
as a means of self-expression and personal development, while also facilitating a deeper
understanding of individuals’ emotional experiences.
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The present study focuses on exploring psychology students’ perceptions of the potential of
integrative art therapy in fostering creative competence. To achieve this objective, a qualitative
research design was employed, based on semi-structured interviews followed by thematic analysis
of the collected data. The thematic analysis approach proposed by Braun and Clarke [13] makes it
possible to identify recurring patterns of meaning and to gain a more profound understanding of the
phenomenon under investigation.

Materials and methods of research

The present study was conducted within the framework of investigating the potential of
integrative art therapy in developing the creative competence of future educational psychologists.
The methodological foundation of the research was a qualitative approach, which allows for the
exploration of participants’ subjective perceptions and experiences concerning the phenomenon
under investigation [14].

The empirical base of the study was M.Auezov South Kazakhstan University. The sample
consisted of 15 third- and fourth-year students enrolled in the Educational Program “Pedagogy and
Psychology”.

Semi-structured interviews were conducted using five open-ended questions aimed at
identifying students’ perceptions regarding the essence of creative competence, the role of
integrative art therapy in professional training, expected personal and professional outcomes,
potential barriers to creative self-expression, and prospects for applying art therapy methods in
future professional activities.

Data processing and interpretation were carried out using thematic analysis proposed by
V.Braun and V.Clarke [13]. This approach involved several stages, including familiarization with
the interview transcripts, coding of meaningful fragments, identification and refinement of thematic
categories, and interpretation of the obtained findings. The application of thematic analysis enabled
the identification of stable semantic patterns reflecting psychology students’ perceptions of the
potential of integrative art therapy in developing creative competence.

To explore psychology students’ perceptions of the potential of integrative art therapy in
developing creative competence, semi-structured interviews consisting of five open-ended questions
were conducted. The content and analytical focus of the interview questions are presented in Table
1.

Table 1. Questions Used in the Semi-Structured Interview

No Questions Analytical Focus

1 | How do you understand the concept of creative | - Perceptions of creative competence;
competence in a future educational | - Professionally significant qualities.
psychologist, and what qualities characterize a
creative specialist?
2 | In your opinion, what role can integrative art | - Students’ attitudes toward integrative art
therapy methods play in the training of future | therapy;
educational psychologists? - Awareness of its professional value.
3 | What personal and professional qualities, in | - Expected outcomes;
your opinion, can be developed through |- Perceived opportunities for developing
studying and applying integrative art therapy | creative competence.
methods?
4 | What difficulties or limitations may arise when | - Potential barriers;
applying art therapy methods in the |- Organizational and psychological
educational process? difficulties.
5 | Do you consider it appropriate to include the | - Educational needs of students;
discipline «Integrative Art Therapy» in the | - Readiness to study a new module;
educational ~ program  for  educational | - Prospects for implementation.
psychologists? Why?

Thematic analysis of the interview transcripts made it possible to identify several recurring
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categories reflecting students’ perceptions of integrative art therapy and creative competence. The

identified thematic categories and their descriptions are presented in Table 2.

Table 2. Thematic Categories Identified through Interview Analysis

No. Thematic Category Description
1 | Perceptions of Creative | Students’ understanding of creative competence and
Competence professionally significant qualities of educational
psychologists
2 | Perceptions of the Potential of | Students’ views regarding the role of integrative art
Integrative Art Therapy therapy in professional training
3 | Expected Personal and | Perceptions of opportunities for developing creativity,
Professional Outcomes reflection, and professionally important qualities
4 | Potential Barriers  to  the | Psychological and  organizational  difficulties
Application of Creative Methods | associated with the use of art therapy methods
5 | Readiness to Study the Discipline | Attitudes  toward introducing the  discipline
and Apply the Methods «Integrative Art Therapy» and prospects for its
practical implementation

Results and its discussion

Analysis of the interview data demonstrated that the majority of participants associated
creative competence with the ability to find non-standard solutions, demonstrate flexibility of
thinking, and approach professional activities creatively. In students’ perceptions, creativity was
viewed not only as an individual personality trait but also as an important professional characteristic
of educational psychologists. Some respondents noted that creative specialists are capable of
considering the individual characteristics of clients and applying various methods of psychological
assistance.

1. Students’ Perceptions of Creative Competence

Interview analysis revealed that most participants associated creative competence not only
with creative self-expression but also with the ability to find unconventional solutions in
professional practice.

As one respondent stated: «l think that a creative psychologist should be able to find an
approach to different people. It is not always possible to use the same method of work, so one
should be able to look at a situation from different perspectives» (Respondent No. 3).

Another participant emphasized: «For me, creativity means not being afraid of new ideas and
being able to adapt quickly to different situations. This is important for a psychologist because
every person is different» (Respondent No. 8).

These statements indicate that students perceive creative competence as a professionally
significant quality associated with cognitive flexibility and the ability to search for individualized
ways of interaction.

The obtained results are consistent with Csikszentmihalyi’s concept, according to which
creativity develops through the interaction of personality, professional activity, and the social
environment [3].

Therefore, students regard creative competence as an essential component of the professional
preparation of future educational psychologists.

2. Perceptions of the Potential of Integrative Art Therapy

Most respondents expressed positive views regarding the potential of integrative art therapy
and associated it with the development of emotional awareness and creative potential.

One participant noted: «It seems to me that creative methods help people understand
themselves better. Sometimes it is easier to express through drawings or images what is difficult to
explain in wordsy» (Respondent No. 7).

Another interviewee expressed the following opinion: «Integrative art therapy can be useful
not only for clients but also for psychologists themselves. It helps develop imagination and teaches
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us to view different situations from another perspective» (Respondent No. 12).

Analysis of participants’ responses suggests that students perceive integrative art therapy as a
means of developing creative potential and emotional awareness. These views correspond to
Malchiodi’s perspective, according to which artistic and creative activities represent an important
resource for personal and professional development [9].

Consequently, students evaluate the possibilities of integrative art therapy positively and
associate them with the expansion of professional experience.

3. Expected Personal and Professional Outcomes

When discussing the expected outcomes of applying integrative art therapy methods,
respondents most frequently mentioned increased self-confidence, emotional stability, and
communication skills.

One participant stated: «I think these methods help people become more open and understand
their feelings better. This is very important for psychologists» (Respondent No. 11).

Another respondent emphasized: «Creative tasks develop imagination and teach us to notice
things we previously paid no attention to. | think this may be useful in our future profession»
(Respondent No. 4).

These statements demonstrate respondents’ understanding of the relationship between creative
activity and the development of professionally significant qualities. According to students,
integrative art therapy contributes to the development of reflection, emotional resilience, and the
ability to interact effectively with others.

Similar views are reflected in the works of S. McNiff, who considers creativity a means of
personal growth and self-discovery [11].

Thus, students associate integrative art therapy with opportunities for both personal and
professional development.

4. Potential Barriers to the Application of Creative Methods

Analysis of the interview data demonstrated that students were aware of certain difficulties
that may arise when implementing art therapy methods in educational practice.

According to one of the respondents, «Not everyone is ready to express themselves through
creativity right away. Some people may feel embarrassed or worry that they will be judged»
(Respondent No. 5).

Another participant noted: «l think that using such methods requires specific knowledge. If a
specialist is not sufficiently trained, difficulties may arise» (Respondent No. 9).

These statements indicate students’ awareness of psychological and organizational factors
influencing the effectiveness of creative methods. Respondents emphasized the importance of
creating a psychologically safe environment and possessing specialized professional training.

Thus, the implementation of integrative art therapy requires appropriate knowledge,
competencies, and methodological preparation on the part of specialists.

5. Readiness to Study the Discipline and Apply the Methods

The majority of participants positively evaluated the possibility of introducing the discipline
«Integrative Art Therapy» into the educational curriculum for future educational psychologists.

One student remarked: «l would be interested in studying such a discipline. | believe this
knowledge would be useful when working with children and adolescents» (Respondent No. 14).

Another respondent expressed the following opinion: «Integrative art therapy can broaden the
psychologist’s opportunities. The more methods a specialist knows, the easier it is to find an
approach to a person» (Respondent No. 2).

The obtained findings indicate students’ interest in studying integrative art therapy and their
positive attitude toward its integration into the educational process. Respondents considered this
field to be a promising component of professional training.

Therefore, the findings indicate a clear educational need for the development and
implementation of the course «Integrative Art Therapy» within the system of training future
educational psychologists.

Distribution of Thematic Categories Identified through Thematic Analysis (Figure 1)
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Figure 1. Distribution of thematic categories identified through the analysis of psychology
students’ responses

The thematic analysis resulted in the identification of 68 meaning units. The largest
proportion of codes was associated with students’ perceptions of the essence of creative competence
(26%), perceptions of the potential of integrative art therapy (24%), and expected personal and
professional outcomes (22%). Less frequently encountered were statements reflecting readiness to
study the discipline «Integrative Art Therapy» (16%) and potential barriers to the application of
creative methods (12%).

As a result of the thematic analysis, five major categories were identified, reflecting
respondents’ perceptions concerning:

- the essence of creative competence;

- the possibilities of integrative art therapy;

- expected personal and professional outcomes;

- potential difficulties associated with the application of creative methods;

- readiness to study the discipline «Integrative Art Therapy» and apply its methods in future
professional practice.

Based on the thematic analysis, a conceptual scheme illustrating the relationships among the
major categories reflecting psychology students’ perceptions of the role of integrative art therapy in
developing creative competence was constructed (Figure 2).

Integrative

Art Therapy
. 1
Self- Self- _

confidence expression Reflection
— -
Creative
Competencel

L Professional
Readiness

Figure 2. Relationships among the Maor Categories Identified during the Interview Analysis
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The obtained findings indicate that, according to respondents, the use of integrative art
therapy methods contributes to the development of self-expression, reflection, and self-confidence,
which students perceive as important components of creative competence. The development of
these qualities, in turn, contributes to enhancing the professional readiness of future educational
psychologists.

Limitations of the Study

The limitations of the study are associated with the relatively small sample size and the use of
a qualitative research approach, which does not allow statistical generalization of the findings.
Nevertheless, the findings provide a deeper understanding of students’ subjective perceptions
regarding the potential of integrative art therapy and may serve as a foundation for subsequent
quantitative studies.

Conclusion

The present study explored the specific features of psychology students’ perceptions of the
potential of integrative art therapy in developing creative competence. The results indicate that
future specialists associate creative competence with cognitive flexibility, the ability to find
unconventional solutions, professional mobility, and readiness for creative interaction. It was found
that students perceive integrative art therapy as an effective means of developing imagination,
emotional resilience, reflection, and self-expression skills. According to respondents’ perceptions,
the use of art therapy methods contributes to creating a favorable psychological environment and
expanding opportunities for professional self-realization. The study also identified several factors
hindering the manifestation of creative activity. Among the most frequently mentioned factors were
lack of self-confidence, fear of negative evaluation, and insufficient experience in creative
activities. At the same time, students emphasized that a supportive educational environment
facilitates overcoming these barriers.

The findings allow us to conclude that psychology students positively perceive the
possibilities of integrative art therapy and support its integration into the professional training of
future educational psychologists. The practical significance of the study lies in the possibility of
using the obtained results in the development of elective courses, training programs, and
psychological and pedagogical disciplines aimed at fostering students’ creative competence.
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Anpmatna. Makanana NCHXOJIOT-CTYJSHTTEePIIH KPEaTHBTI KY3BIPETTUIIrH KaJlbINTAaCTHIPyarbl WHTEIPaTUBTI
apT-Tepanus MYMKIHAIKTEpiH KaObl1ay epeKIIenikTepi KapacThIpblIapl. 3epTTeyIiH MaKkcaTbl — OUTIM aTyIIbLIapablH
MHTETPATUBTI apT-TEPaNUsIHBIH MIBIFAPMAIIBUIBIK OiIayIbl, SMOUHOHANABIK PE(ICKCUSIHBI KOHE KACIOU aspIbIKThI
MAMBITYIAFl MYMKIHIIKTEpi Typaibl Ke3KapacTaphlH aHBIKTay. 3epTTey camaiblK TOCUI asChIHAa JKapThIIan
KYpBUTBIMIAHFaH cyX0aT 9iCiH KOJAaHy apKpUIBI XKyprizinmi. 3eprreyre M. Oye3oB ateiHmarsl OHTYCTIK Kazakcran
yHuBepcuteTiHiH «I[legaroruka xoHe cuxoyorus OiriM Oepy OarmapiaMachIHBIH 3—4 KypChIHIA OKUTHIH 15 cTyneHT
KATBICTHL. AJIBIHFAaH MOJIMETTepIi eHaey MeH mHTeprperammsuiay B. Bpayn men B. Kmapk ychiHFaH TaxBIPBIITHIK
Tangay ofici apKBUIBI JKY3€Te achIpBUINBL. TaKBIPBIITHIK Taunay HOTIKECIHAEC CTYOCHTTepAiH KpEaTHBTI
KY3BIPETTUTIKTIH MOHI, MHTETPaTUBTI apT-TEPAINMSIHBIH MYMKIHAIKTEpi, KYTUICTIH TYJIFaJBIK JKOHE KaciOu acepiepi,
HIBIFAPMAIIBUIBIK 9ICTEP/Ii KONAaHyAAFbl BIKTHMAJ KeJaepriiep, coHmai-ak «HTerpaTuBTi apT-Teparisy MoHiH eHTi3y
MepCIIEKTHBAIAPHI Typalibl TYCIHIKTEPIH CUIATTAHTBIH HEri3Ti caHaTTap alKbIHAAIIb. AJIBIHFaH HOTHIKEJep IICUXO0JI0Tr-
CTYACHTTEpPAIH WHTETPAaTHBTI apT-Tepamusi oJeyeTiH OH OaralaiThIHBIH JKOHE «WHTErPAaTUBTI apT-TEpamnus» IOHIH
Ooamak rnejaror-IcuxoJorTapAbIH KaCiOM JalbIHABIFbIHA KOCYABI KOJIAHTHIHBIH KOPCETE/I].

Tyiiin ce3mep: KpeaTHBTI KY3BIPETTLIIK, HHTEIPATUBTI apT-TEpaIlus, NCUXOJIOT-CTYACHTTED, CallaJbIK 3epTTey,
KapThUIail KYphUIBIMAAHFaH cyx0at, TaKbIPBINTHIK TAJAY, KICIOH AAsPIIBIK.

BOCHPUSATHUE CTYJAEHTAMU-IICUXOJI0I' AMH BO3MOKHOCTEN
HUHTETPATUBHOM APT-TEPAIIMMA B ®OPMHUPOBAHUU KPEATUBHOM
KOMIIETEHTHOCTHU: KAYECTBEHHOE UCCJIEJOBAHUE METOJOM

MNOJYCTPYKTYPUPOBAHHOI'O UHTEPBBIO

HYPXAHOBA I'.B.1"2, KHUCAPUHA M.M.?
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AHHoTanusi. B cratbe paccmaTpuBarOTCAd MPEACTABICHHS CTYACHTOB-TICUXOJIOTOB O BO3MOXKHOCTSIX
WHTETPaTUBHOM apT-Tepanuu B (OPMHUPOBAHMM KPEaTHMBHOW KOMIETEHTHOCTH. Llenb mccienoBaHus 3akirodaiach B
BBISIBJICHUH OTHOIIEHHS 00YYaromMXCsl K MOTEHIMAITy WHTEIPAaTUBHOW apT-Tepaluy M ONPEAEICHHH X TOTOBHOCTH K
OCBOCHHIO COOTBETCTBYIOLIEH NUCHIUIUIMHBL lccnenoBaHne ObUIO BBINOJHEHO B paMKax KaueCTBEHHOTO MOAXOJa C
UCTIONIb30BAaHUEM TOJTyCTPYKTYPHUPOBAaHHOTO MHTEPBBIO. B mccienoBanuy npunsum ydactue 15 crynenros 3—4 KypcoB
oOpazoBarenbHOM TporpaMmsbl «llemarornka m mncuxonorust» HOxHO0-Kazaxcranckoro yHuBepcuTeTa MMEHH M.
Aya30Ba. O0paboTKa U HHTEPNIPETALUSI HOTYICHHBIX JaHHBIX OCYIIECTBIUIUCH IIOCPEACTBOM TEMAaTHYECKOTO aHAJM3A.
Ilo pe3ynpraTaM TEMaTHYECKOTO aHAJH3a OBUIM BBIJENICHBI OCHOBHBIE KAaTErOPHH, OTPaKalOIIME IPEICTaBJICHHUS
CTYJCHTOB O CYIIHOCTH KpEaTHBHOI KOMIIETEHTHOCTH, BO3MOXKHOCTSIX HMHTETPATUBHOW apT-TEpaluH, OXKHIAEMBIX
JUYHOCTHBIX W TpodecCHOHANbHBIX 3(@dexrax, BO3MOXKHBIX Oapbepax TPHMEHEHHS TBOPYECKHX METOJOB U
MEPCIeKTHBAX BHEAPEHUS TUCIMIUINHEI «IHTerpaTuBHas apT-Tepanusy. [lodydeHHbIe pe3ynbTaThl CBHIETEIBCTBYIOT O
TOM, YTO CTYJCHTHI-TICHXOJIOTH ITOJIOKUTENIFHO OIICHWBAIOT MOTEHIMA MHTEIPATHBHOM apT-TEepanuy M HOLIEPKUBAIOT
BKJIIOUCHHE AUCHUIUIMHBI «MHTerpaTBHas apT-Tepanus» B NMPO(ECCHOHANBHYIO MOJTOTOBKY OyIyNIMX II€Aaroros-
MICUXOJIOTOB.

KuroueBble cioBa: KpeaTuBHAash KOMIETEHTHOCTb, HWHTErpaTHBHAs apT-Tepamus, CTYJEHTBI-IICUXOJOrH,
npodeccroHaNbHas TOATOTOBKA, MOIYCTPYKTYPUPOBAaHHOE WHTEPBBIO, TEMaTHYECKWI aHajlIM3, KadyeCTBEHHOE
HCCIIEIOBaHHUE.
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